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FREFACE

An interest in the problems of student nurses prompted
the author's choice of subjeet matter for this treatise. It
was belisved useful information could be contributed to the
field of student guidance and counseling by discovering if
differences existed in problems expressed by beginning and
advanced nurelng students.

Dorothy J. Darm
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CHAPTER I
INTRODUCTION

- The complexity of teday's civilization gives rise to an enormous
variety of problems affecting every phase of human sctivity, Some are
minoy and could more properly be classified as irritations, Others are
of greater magnitude and may involve major changes in the 1life of the
individual,

In schools of nursingg the student ensoundterz not only the Jdiffi-
eulties common to all young women, but also the stresses inherent in the
mirsing program. Some of the major aress of anxiety normel to sll girvls
in late adolescence relate tos |

1. need for approvel, love and persomal security

2. need to conform to the peer group

3. concern with personal appearance and popularity

i, worry over scholastic ability

5. concern for the future; vocation and/or marriage

6. conflict over personal behavior and ideals

7. conflict between need for independence and dependence

8. need to overcome feelings of inadequacy

9. need for emotional stability. (3, 11, 15, 5, 21)
HMajor areas of concern more specifically pertaining to the student mirse
are assoclated with the need tot

1. essume heavy responsibilities

2. assune lisbility for crrors



3. assinilate a great deal of knowledge quickly

h. do strenuous physical work

5, perform esthetically distasteful tasks

6, submit to personal restrictions

7. adjust to the uwritten laws of the group in imstitubional

Living

8. accept illness and death., (18, 28, 30, 3%, 35)

Although entrence requirements for scheols of nursing ere usually
rigid and are designed to eliminate those with little potentielity for
success, approximately one third of all students admitted fall o come
plete their progrem. (1) A percentage of these prove to be academically
or temperamentally inadeguate for & career in nursing, The balaunce, even
though they appear %o be capable of completing the curriculum, encounter
some problem or combination of problems that meke their withdrawal from
school the easiest course to follow., (5)

Murse educators are awere of deficiencles in the academic progran
thet eontribute to student problems and withdrawals and are teking steps
to correct them, Research concerning curriculum, clinical mursing prag-
tice, evaluation and student guldence plays an important part in the
program of many schools. A continuous process of upgrading is prevalent
among most schools of mursing., Theory and clinical practice srs boing
analyzed and evaluated to assure meaningful learning experiences.

In this comnnection, the identification, analysis and trestment of
student problems i1s of great ilmportance. "Thelr existence interferss

both with achieving the purposes of nursing education and with the eass



and plsasure of carrying it on.” (7) Any research contributing to the
body of knowledge concerning students! problem arcas can assist in evalue
ating the effectivensss of the nursing curviculum eand aid in the expane~

sion of guldance services.

Statemsnt of the Problem

The purpose of this study is to compare the problems expressed by
two student groups in a selected collegiate school of mursing as detere
‘mined by the Problem Check List-Form for School of Wursing by Iuella J.
Morison, (2) One class consists of 22 first year studemts (designated
as sophomores in their school) who have completed seven months of study
in the hospital setting. The other is composed of 30 senior students
within five months of praduation, Both have eamplét@d one year of cole
lege in preparation for entering the elinical ares.

In addition, by means of & supplement questionnaire, an effort is

made to determines | \

1. who was of most help to the students in solving their problems
and in adjusting to the school of nursing, (i.e., family, clergy-
man, faculty adviser, supervisor, roommate)

2. how they rate the availlability of help with their preblems,
(i.e., help aveilable; "always," Pususlly,® "occasionally,” or
"never®)

3. what sugpgestions the students have to improve the guidsnce sere

vices of their school.



Experimental Hypothesis

In analyzing the date obtained; it is hypothesized that there will

be messurable differences found betwsen the sophomore and senior students.
Limitations

This study is limited to data that can be obteined by use of the
Morison Check List and Supplement Questionnsire, The velue of any cone
clusions drawn are necesserily dependent on the r@li&bili&y'&ne.vaiidity
of the measuring tool.

The study is further limited to one selected school of nursing and
to the 22 sophomores and 30 seniors enrolled at thet school, Since thig
group is only a sample of the universe, this embodies the limitations of
chanse sampling,

The third limitation is imposed by the reluctance, or even inability,
of the participating whudﬂnuu bo idenlify their problems with acCuraey.
The test will reveal only those difficulties which the individuals recog=
nize and are willing to admit and which are present st a given time

Fourth, the time involved in the study is 1limited %o one specifiec
date, rather than multiple tests given at varying times,

Finally, in presenting the results, the intent is to limit the eone
clusions to a corparison of the problems encountered at an saxrly and

advanced point in nursing education and not o determine cause or sugpaat

renedisg,



Assumptions

For the purpose of this study it is assumed that:

i, Student nurses encounter many problems typical of all women in
their late teens and early twenties plus those related to pre-
paring for a nursing career.

2+« The accumulation and analysis of the data obtalined will vreweal
the problem areas of the student groups within the limitations
of the study.

3. The sophomore and senior students will not differ in their
willingness to reveal their problems,

Importance of the FProblem

The administration of the Problem Check List and the Supplement
Questionnaire to the two groups selected could serve a twofold purpose.
Pirst, it may be of help in evalusting the guidance progrem in the school
of nursing in question. The anonymity afforded could very possibly ex-
pose zmausp&cted problem éma of the students.

Second, 1t 1s hoped thet a comperison of the data may furnish infore
mation on the variation in degree of stated problems between the two
groups. This could be of value in furnishing clues on what to include in

the guidance program and curriculum for the beginning and advanced student.

Procedure for Collaetion of Dats

The procedure for securing data used in this study was as follows:



i,

2
3.

6,

7o

Selected the Problem Check List-Form for School of Mursing to

determine student problems. The reason for this selection

includeds ‘

8) ease of administration and scoring

b) avallability of printed forms -

¢) standardisation of instrumsent

d} test designed to reveal student problems.

Designed the Supplement (uestionnaire.

Selected a school of nursing on the basis of such oriteria as:

a) a program leading to a B, S. degree

b) accreditation by the National League for Nursing

¢) Problem Check List not previously administered in the
school. a

Obtained spproval to administer the test through a personsl

interview with the director of the school. Explained the pure

pose of the study and the possible value of the results.

Arranged with the advisers of the two student groups a suitable

time to administer the test.

Explained to the students the purpose of the study and the fact

they wers not to sign their nsmes as the resulits were to be

based on & group rather than on an individusl., Further explained

thet the individusl tests would not be seen by the school
faeulty, but that the total findings would be made available
for the scheol's use,

Adninistered the Check List and Supplement.
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8. Presented the results in tabular form, comparing the two groups.

9. Drew conclusions,

Freview of Subsequent Chapters

Ghnpter II is devoted to the walidstion frﬁmlthe literature of the
Problem Check list and to 2 review of the literature and related studies.
In Chapter III the procedures actuelly followed in precuring the data
are delineated and the results obtained, presented in tebular form,
Chapter IV is an incorporation of those conclusions which ean be drawn
from the body of the data, together with a summary and recommendations
for further study.



CHAPTER II
?&"’VI}M OF THE LITERATURE AND RELATED STUDIES

Talidation frem the Literature of the Problem Check List

The instrument used in this study was the Problem Check List-Form

for Schoel of Nursing which was adapted by Luslla J. Morison from the

Problem Cheeck List-College form devised by Ross L. Mooney at the Bureau

of Educational Research, Ohic State Umiversity. (24)

The Check List consists of 364 problems clsssified into 13 areas:

1o
2
3.
L.
5,
.
Te
8.
9

i3,

Health and Physical Development

Finances and Living Conditions

Social and Reereational Activities
Social-Paychological Relations
Personal-Psychological Relations
Courtship, Sex and Marriage

Home and Family

Morals and Religion

Adjustment to Schoel of Nursing

The Future: Professional and Educzbtional
Curriculum and School Program

Adjustment to Human Relationships in Mursing

Adjustments to Administration of Narsing Care.

Each of these 13 areas contains 28 problems s arranged in groupe of four

across seven columns. The sbudent is to read the problems and underiine



those which are of "personal concern™; then, after completing the entire
list, is 4o look back over thsé items underlined and circle those which
are of "most concern.® There ars Tive summariszing questions to answer
at the end. They ares

1. Do you feel that the items you have marked on the list give &
well=rounded picture of your problems?

2. How would you summarize your chisf problems in your own words?
Write a brief summary.

3. Have you enjoyed £illing out the list?

4. Whether you have or have not enjoyed £illing out the 1list, deo
you think it has been worth while doing? Could you explain
your reaction?

5. If the opportunity were offered, would you like te talk over
any of these problems with somecne on the nursing faculty? If
80, do you know the particular person (s) with whom you would
like to have these telks? (2L)

The author of the check list felt that number cne of the sumariszing
questions ig a way of validating the test. In 2 study reported in the
manual, 95 percont of the participents answered “yes," and indicated they
felt the Check List gave g well-rounded picture of their problems. (24)

In & study done at the River Falls State College in Wisconsin in
1947, the Problem Check List-College Form was administered to 578 stue
dents; of this number 88 percent thought the itenms marked gave a well-
rounded picture of their problems. (31)
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EBighty-five perecent of the students in a collegiate school of nurge
ing in Oregon who took the test in 1957 also answered ths first sume -
ising question in the affirmative, (20)

The Problem Check List was used in a study of students in a diploma
program in Washington in 1950 in which 102 students participateds of this
number, 82 percent answered "yes® to question one of the swmariszing
questions, (26)

These studies would seem to indicate that students completing the

Check List do believe it gives a true picture of their problems,

Revievlgg the Literature

Harold E. Jones, Professor of Psychology at the University of
California said of the Problem Check List-Uollege Forms

Since the list 1z not desipgned to produce "scores" and no norma-
tive or correlational data are supplied, it cannot be assesszed
with regard to the usual concepts of reliability and validity. (17)

He also stated:

The use of the Check List for surveys (unsigned) is advocated as
a means of dlseovering topiecs for discussion, te throw light on
educational needs; and to study problem clusters, trends, and
differences among groups. (17)

forris Krugman, also writing of the college form Check List, stated:

The Mooney Problem Check List is not a test, and therein lies
its strength. Psychologists, puidance workers, industrial pere
sormel workers and educators have been searching for years for a
simple way to evaluate personality, but simple ways in a complex
field beve a disagreeable habit of vielding littls, Most of the
paper and pencil tests of personality have been extremely disape
pointing. The Moonsy Problem Check List has not been in that
category becsuse it promised little and produced much, {(19)

Gordon and Mooney conducted a study to determine if the horizontal

grouping of problems into the various aress was easily discovered by



i1

gubjects completing the Check t-College Form. They felt the resulis
would be more valid iflﬁhis grouping was not obvious because there might
be a taudanéy'to skip entive arsags that seem inappropriste, or to limit
problems in arees that carry a “stigma.® (12)

48 2 part of a pre~counseling procedure; the test was distribubed
to 126 students (Ll of whom had completed the check list previously).
The test was eollscted by instructors thelf@llawing day. The subjects
then completed a questiommairs whieh contained these questions: (12)

1. Stete whether items relating to particular classes or types of
problems, (i.e., health, religion, et@.)’are grouped together
in any way or are scatiered throughout the Check List.

2, If there is a grouping, please describe the grouping or pat-
tern. | |

The vesponsees indicateds

students taking students who
teed for first had tseken
© bime ' teat before
Items secattered 19 7
Items grouped (incorreetly 55 23
described)
Items grouped (correctly 11 1
déseribed)

Gerdon and Moonsy concluded:

The chance of a student's identifying the herisontal grouping of
items by problem areas, under circumstances optimally favorable to
discovery; ie small.... Thus the Check List avoids the undesirable
features assoclated with grouping problems by areas. {12)

One of the econditions necessary for accumulating accurate data when

using an instrument such as the Check List iz that the subjects answer



honestly and sincerely. Bennett, remarking on the uses of the Mooney

Froblem Cheek List, said:

The Moonsy Problem Check List and other instruments of this type
will have value only for students who take the time to £ill them
out honestly and with some sense of responsibility. (4)

Commenting slons this same line, Ross Mooney asserieds
There is little indication that students try to hide their probe
lems or to "play™ with the check lists, They are suprisingly

serious and consiructively interested, exposing far more problems
than had originelly been anticipated. (22)

Review of Related Studies

The Check Iist-Form for School of Nursing was first adwinistered
in 1945, by Morison to & group of 321 students, (211 freshmen snd 110
senlors) in six schools of nursing lecated in differing sections of the
country. The purpose of this study was twofolds tc‘campar@ tiae problems
of the different sehools, and to explore the various uses of the Cheek
List. (23)
The results includeds
l. The average mumber of problems marked by all students was 35.6
(freshmen 36,5, seniors 33.8).
2, The area in which the students reported the mosh problemns wasg
"Zocial and Recreational Activitiss,®
3» The problems marked by 25 percent or more were predoainantly
those showing limltations on time and correlated pressures on
the students in sechools of rursing., Problems relating to the
home, to morals and religion, to courtship, sex and marriage

concerned relatively few of the students,
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lse Freshmen indicated problems mainly in the areas relating to
BAdjustments to School of Nursing,"” while senlors merked prov-
lems primarily centered around their fubure,

5. There was evidence that the students nesded a program which

wag more sensitive to their development as individual person-
alities. (23)

In 1952, Eileen Johnson, using the Morison Check List, made a sure
vey of problems listed by the 2l freshmen students enrolled et Memorial
Hospital School of MNursing in Tennesses. Her purpose wag *.,.t0 com=
pare these findings with the information gathered by othar investigators,
and then try to outline a guidance progrem which would meet the students!?
needs as Indicated by the survey.® (16) The primary problem area was
"Adjustment to School of Mursing,” with "Social end Recrestional Activie
tiss, Finances and Living Conditions, and Health and Physical Develope
ment® following in that order., Problems relating to "Home and Family,
Morels and Religion, Courtship, Sex and Marriage, and Adjustment to
Human Relationships in Nursing® were relatively unimportant to the group.

Johnson's recommendations weres

le A guidance program be inasugursted as soon as possible within
tiemorial Hospital School of Nursing,

2. An inservice education program be instituted for the faculty
to acqualnt them with the objectives of the program and iis
services.

5

3. Eetier mental hypiene concepts and a more demooratic approach
be used in student-faculty relationships, (16) '

In 1953, Anthony and Chembers administered the Morison Check Liet bo

the students In 2 small diploma school of rursing, There were 19 frecimon,
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1 juniors, and 8 serdors; & total of L1 students, Some of the conclu-
sions of their study include:

is The Check Idst helped students identify end state their own
speclfic problems. '

2. Finaneee and Living Conditions, Socisl and Reereational Activie
ties; Curriculum and Echool Program, and Adjustment to the
Sechool of Nursing were responsible for the most problems
Home and Family, Adjustment to Human Relations in Mursing and
Morals and Religion, for the lewest.

3. Sendors were most troubled by the future, professional and
educational.

.- The items checked by more than 1/3 of all the students had %o
do with restricticns of time and freedom,

5. There seemed to be & need for & more adequate guldance program
for the students. (2)

They recommended the following curriculum chanpes for that partigu-
lar school of nurgings

1. Opportunities be provided for students to search out and
express bheir problems,

2. The philosophy and objectives of the school be reviewed,

3« Special consideration be given to those factors which presented
major problems to the studenis.

o The guidance program be reviewed for the purpose of discover-
ing how it could be strengbhened, (2)

A study done in Washington in 1958, by Margery Pollman, employed
the Horison Check List to identifly problems of students for implications
of currienlum development., She administered the test te 102 atudents,
(35 frestmen, 27 juniors, LO seniors), in a three year diploms school of
mursing, Her findings ircludeds

1. Personal problems invelved in maintaining good mentel and

physlcal health comprised the majority of the problems reported
by freshmen, The need to develop study and communication



3.
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gkills was recognized by the freshmeny the senders; also, indie
cated many problems in this area.

The juniors reported mere problems in the personal area than
the seniors, but the seniors expressed mors problems about
health and soclal and recreational setivities than the juniorsg
problems of finances and living conditions ranked high for both
classes.

The areas of "Curriculum and School Programs® and "Adjustments
to Haoman Relations™ were the lowest in both underlined and
cireled, (26)

After analyzing the results of the Check List, Pollman recommended

the followings

L.

2.

3.

lip

Se

6
Ts
8.

To develop resources within ihe school that would lead to an
effective persomnsl guidence program in an attempt to help
students deal with their emctlonal problens.

To explore the student's understanding of nursing as a profese

sion (what the student expects of the profession and what the
profession expects of the nurse) as & basis for vocational

guidance,

To have an increased emphasis on ways of communication esrly
in the program, with continued emphasis throughout the tobtal

program,

To emphasize the concept of positive health for the student as
well as the patient.

To examine the meaningfulness of learning experiences to the
students,

To investigate the scheduling of student's practice hours.
To examine the orientation programs for all clinicsl areas.

To examine the assigmments in clinical practice in terms of
desrning experience for students.

To ascertain ways of bullding repport between supervisore
student relationships.

To svaluate all areas in terms of adequacy of experience.

To examine class and practice hours in terms of balance in the
students? lives. (26



16

Another study employing the use of the Morison Check ldst was come

pleted by Martha lMeCerthy in 1958. Her student population consisted of

20 third querter freshmen (actuslly college sophomores) in a eollegiste

school of nursing in Oregon. The stated purpose was to discover the

opindons of the students regardings

1.

2,

3.

b

5

6,

The problems which they felt to be currently their own and were
willing to admit,

Whether specific current problems werse of serious sonsern to the
gtudent .

Vihother constructive staff help was avallable or being received
on sush problems.

The general effectivensss of the services of the sechocl for
helping studenmts with adjustmernd problems,

¥What the students considered to be the best features of such
services,

Their suggestions for improvement of these services. (20)

Her {indings indicated thats

1.

3.

h.

In

The problem area of most concern was "Personal-Psychological
Development®; the saress of least concern were "Home and Family®
and "Finances and Living Conditions.®

The item checked by the most students as being of greatest cone
cern to them waz "Nol enough time for recreation.”

Host of the students seemed to feel they were receiving some
constructive help from the school staff, or believed they could
‘receive such help if they would seek it.

The students reted their school to be "fair® in its services
for helping with adjustment problems and suggested more studente
faculty activities as a means of promoting better interpersonal
relations in this area, (20)

the same general sresa of problems and student adjustments to a

nursing program, Martha Seits from the University of Buffalo, in 1958 »

completed & study to determine the attitudes of student nurses toward
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| diseiplines in their hospital sehool of nursing. The populatien for her
study consisted of 158 students, (42 first year, U6 second year, and 70

third year). A& questionnaire was administered to determine the feelings
| of the students in regerd to policies, rules and regulations in their
school. The questionnalires were returned by all participants and cone
tained 52 statements divided into the four following categories:

1. Social livings includeds extra-curricular activities, mar-
riage end the counseling and guldance progran,

2. Educetional program, included: scholastic schievement, study
hours, keeping of records and participation in school of nurs-
ing commitiees.

3. Professiomal ethics, ineluded: behavior, dress and interper-
sonal relationships.

L. Health program, includeds method of communication regarding
clinic appointments, reporting of illness and the adequacy of
the total health progrem. (29)
The author made the following recommendations which she indicated as
curriculum changess

1. Careful explanation of the rules and regulations during orien=
tation. '

2. Improvement in the guldance program.
3. Review of the rules and regulations rﬁéulting in changes.

k. Contimious encouragement and guidancs for the 2nd and 3rd year
students, (29)

Tbsr@ has been some research done on the problems encountered by
students in specified elinical arces. An example of this would be the
work done by Sister Mary Elko, in 1958, in relation to problems of stu-
dents in psychiatric nursing. The purpose ef her investigation wes teo
"ossdetermine the number and kinds of problems brought to the nursing

faculty by nursing students in their clinical experience in pasychiatric
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nursing at one selected agency, and how the faculity dealt with these

problems.® (9) There were 22 faculty members in this setting, with 18

participating in the study. The faculty recorded 118 problems over a

period of 30 days, using the first two weeke of each four week period in

a twelve week program. The identification of the problem was by faculty

observation or by student referral to a faculty member. The freguency

and classification included these problem areas:

Problem Area Eunber Rep@rtési
1. Interperscnal relatlonships L3
2. Educatiemal requirements 22
3. Performance of nureing procedures 20
. Adjustments to situations i
» Personal health 1
6. Vocationsl choice 7
7. DMiscellaneousy (eoncern for a friend) 1 (9)
As a result of her analysis of the data Sister Mary formulated these
coneclusions:
17 S-&;udenﬁé do initlate a discussion of their problems with faculty
members while they are learning psychiatric nursing,
2, In ’the study, problems relating to interpersonal relationships
comprise 37% of the problems,
3« Facully members reporting in this study referred few problemns
%o others for solution.
L. The feculty members involved in this study rervely reported a
felt need for assistance in their counseling of students.
€. Faculty members indicate & considerable depth of interest in

students by their handling of the problems the latier present
to them, (9)
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A study related specifically to medicel-surgical c¢linical practice,
was completed in 1958 by Sister Marie Virgine Cantwell. She wes inter=
ested in determining the use made of puidance resources by students in
their initial experience in this e¢linicel arez and their satisfaction
with the guidance received. The method used to gather the date was the
descriptive survey, incident sheet and personsl interview. There wers 21
students who indicated a total of 72 problems; of these, there were 50
problems for which the student sought no guidance. Of the vemaining 22
problems, it was indicated that 8 solutions were satisfactory and 1 vere
unsatisfactory. The following were the aveas of classifications

1. "Ineffective Communication®™: student's inability to make her-
self understood; or lack of vepport. 12 problems or 17%.

2. "Heavy Assigmmeni®: large number of patients and/or extra ward
duties. 16 problems or 22%.

3. "lLack of Directed learning Experience®™: lack of meaningful or
goal directed experience, student not advanced enough for as-
aignmant or deprived of necessery assistance. Lk problems opr
61%.

The reasons listed by the students for not seeking guidance weres

1. Absence of Clinicel Instructor 25

2. Assistance unnecessary 1k

3. Pukility 1
Total 50 {6)

The eonelusions of Cantwell's study were:

1. Students do not always recognize a situstion which reguires
sgsistance from another,

2. In this situation, at this time, students appear to carry a
heavy serviee load which has little goal directed learning.

3. Students ¢id not seek guldance in most cases because they felt

&g
ne one was available to glve assistancs,
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1. The greater number of times when guldance was sought it wes cone

sidered unsatisfactovy. (6)

Another study, also using the descripitive survey and interview
mebhod, wag reported by Constance L. Ferris in 1958, She wma interested
in determining problems of interpersonal relationships, hew the probloms
were resolved and with what degree of satisfaction as identified by 20
students (the enbtire jJunior class) in the fourth month of their medicale
surgical experience in a diploma school of nursing., Pifteen students
identified 20 problems on the interpersonal data sheet, five students
identified 6 additional problems in personal interviews and one student
did not identify any. There were three areas of difficulty:

1. Inablility to complete nursing tesks.

2, Reaction to patient's condition or behavior.

3« Failure to deternine certain of the patient's needs,

The persons consulied or offering assistance with the difficulty and

the expressed satisfaction of the students were illustrated by the followe

ing table:

Pergons consulied or Frequency Frequency Studentts
offering assistence Reaction

Helpful W enheipful
Clinical Instructor 3 b 2
Hesd lurse 2 0 2
Marsing Personnel 2 1 3
‘harsing Tesm Members 2 2 Q
Physicians 2 1 1
(raduate lurses 3 O i
Patient > i O

Total 13 6 7  {i0)

Plursing Personnel™ was identified in the preceding table 28 "none

professional.” Of 26 identified problems dealing with interpersecnal
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relstionships, there were only six with which students believed they re-
celved satisfactory help., Both Ferris (10) and Cantwell (6) revealed
students felt they were not receiving satisfactory help with the majority
of their problems.

The results of a guestiomneire study, published in 1958, indicated
thats ®...while it i3 generally agreed thet most students experience
adjustment difficulties in new educational surroundings there are & few
problems of adjustment which are unique to nursing education.® {18)

The problems most often reported by students in the study were grouped
into the following categoriess ‘

1. Relationships with Faculty, Patients, Roommates and Others.

2. Orades, Achlevements and Study Habite: studente seemed unsble

to maintain former scholastlie records,

3. Homesicknesss referred to msst‘fraquantly by lst yeer students

and indiceted as 2 recurring problem by 2nd and 3rd year students.

L. Relatienahi§3 with Parents and Beyfriends: parents somotimes

encouraging students to leave schools of nursing to enter other
fields. Whether or not to marry or to postpone merriage wes &
recurring problem.

5. Vocational and Educational Planss which job to take, whether to

take a job or comtimme with more education; & few expressed doubts
on whether they should continue to prepare for o narsing pvrofese

sion. (18)



Summarz

The review of the literature and related studies would seem to indie
cate very clearly that student nurses do have many problems, Resesrch
concerning the use of the Problen Check List indlcatez this is an accephe
able ‘ool Tor ldentifying these problems. The verious studies on the use
of the Check List reported in thie chapter reveal considerable similarity
in findings. These are depicted in Tables 3 and 4, Chepter III. To
avold becoming too discouraged by the complexities faced by the young
woman embarking on a career in nursing it may be well to keep in mind
this statement by Lulu Wolf:

The emphasis given to the problems of young people in the past few

years and the inecreasing feeling of a need for guidance and counsels=

ing have developed, on the part of meny people, the feeling that
problems are somehow unhealihy. Without minimizing the need and
desirabllity of guldance, it 1s necessary to recognize that the
existence and recognition of problems is a healthy sign. (3h)
Thus, it is perhepas an encouraging factor that the student is able to
recognize and is willing to admit her difficulties. The identification

of these diffieuliles can be the starting point in providing an sdeguate

solution,



CHAPFTER III
TREATMENT OF THE DATA

The Problem Check lList, Form for Schools of MNursing by luells J.
Morison was comploted by sophomore and senlor mursing students in HMarch,
1960 at an Oregon Collegiate Scéaol of Mursing as the basis for the data
contained in this study. A supplementary questionnaire, focused on
sources utiliged in the solution of problems, was included., A total of
21 sophomores and 29 seniors participated. One student from each group
wag abgent and no attempt was made to include these twe in the study.

* Prior to filling out the Check List, the students were advised thot
the purpose of the study was solely te obtain & compaerison of the problems
indicated by the two groups and they were assured that after accumulation
of the composite figures, the forms would be destroyed. They were zlso
advigsed not t@.gign thelr names since no attempt was mede to identify
individuals,

The average sge of the sophomores was 20, range 18-25; and of the
sendors,; 22, range 19-27. The seniors had entered the scheol in September,
1956 and were scheduled to graduate September, 1960. The sophomores had
entered in September, 1958 with gradustion intended September, 1962. The -
admission policies were the same for both groups,.

The senlor class, on admission, included & total of L3 students, 11
of whom withdrew during the freshmsn yser and three during the clinical
period. In the sophomore cless, a tetsl of L6 werc criginelly admitteds

19 withdrew a3 freshmen while five withdrew during the clinieal period.
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%he Problem Check List was chosen ag the instrument for gathering
data b@ﬁ&use of the ease of administration and scoring, the availability
of printed farms@.%he s%anﬁardizati@ﬁ of the test, and because it is
designed to reveal student problems. The supplement guestionnairve wae
intended to revesl who ﬁaa of most help to the students in solving their
problems and in adjusting to, the schﬁcl‘nf nﬁrgimg nné.wh&%~suggaaﬁi@nﬁ
the ﬁtuﬂantavha& for ﬁhe‘imprnvem@nx of guldance services in their achocl.
The directions for completing the Check List instruct the student to,
®Read the list slowly, pause at each item, and if it suggests something
which is troubling you, ’&mdsrline' iteess Oo through the whole list,
underlining the items which suggest éa@ublﬂs (difficulties, worries) of
congern to you. After completing the firét step, look back over the items
you hsve underlined and 'eirele the mmbers?! in fr@ﬁt of the items which
are of 'most concern' to you.® (Appendix A) In tabulating the reaponses
of the two groups, the problemsg underlined were iisted separately from
ihﬁ problems eireled,

The Chi-square technique was used in compzring the resulis of the
students’® answ@f$'besause it offers a statistical evaluation of differe
ences, (See &ppéndix C for formula.) A z score was obtained to compare
any cetegory with fewer than five responses for either group. (See Ap=
pendix C for formla.)

The data presented from the tabulations of the Check List and quegtion=
naire are intendeé to supplément the grﬁuing body of statistics on preblems
faced by student nurses.,

As indicated in Table 1 there were a greater number of problems

underlined per student by the sophomores than by the seniors, The aveas



TABLE 1

CHI-SQUARE AND FREQUENCY OF PROBLEMS BY AREA IN THE MORISON

PROBLEM CHECK LIST UNDERLINED AND CIRCLED BY 21 SOPHOMORES

AND 29 SERIORS IN AN ORECOR COLLEGIATE SCHOOL OF NURSING

# gignificanmt at .05 level
#% significant st .02 level
#% gipnificant at LOL level

U?c‘ser 3; () Circled ‘
General Ares Soph, (a) sp,t xe (e) Soph. Sr. X2
W2l 329 Hg2l WNs29
Health and Physiecal
Development 75 112 « 32 21 19 3,30
Finances and Living
Conditions &7 07  1.00 21 12 10,85
Social and Recreational '
Activities 99 101 5.39% 28 12 B.hOwws
Social-Psychological ,
Relationa 88 8h  6.76un 25 23 02
Personale-Psychologicsal
Relations 116 105 11.80%s Lo 28  1.59
Courtship, Sex and
Marriage 53 68 15 ol .68
Home and ‘
Panily 6 52 1.05 15 10 2.30
‘Morals and
Religion 31 52 12 20
Adjustment to School :
of Wursing 106 80 19,78me 33 6 17.35%
The Pauture: Professionsl
and Educational 75 s7 «21 20 16 2.6k
‘Curriculum and School
Progran 66 ic2 58 22 5 2L ,00sun
Adjustment to Hunan Ree-
lationships in Nursing 30 61 3.26 8 2
Adjustment to Adninistra- ' ;
tion of Nursing Care Jib 61 A2k
Totals 698 1082 272 180
Msans upo?‘fi 37933» 32.9'; 6021
Tanges 8l3=10 72«7 bhi=2  30-0

{8) soph. = Sophomore Students
(b) :E;Lg@ = Sendor Students
(e) x2 = Chi-gquare
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of significant difference between the two groups were: "Soclal and Lege
reational Activities," "Soeial-Pasychological Relations,” “Personals
Pgychological Relations,® and "Adjustment to School of Fursing.” In all
four of these areas the differences resulted from the scphomeres marking
a proportionately greater number of problems then the seniors. This indie-
cates that the sophomores felt they had a greater number of problems in
these aress, In‘tha other nine areas; no significant differences wors
found,

In the problems circled thers were also four areas of significant
difference: "Soclal and Recreational Activities," "Finances and Living
Conditions," "Adjustment to School of Nursing,” and "Curriculum and
Schoecl Program.® Differences in two areas, ("Social and Reereational
Activities," and Adjustments to School of Nursing”), were found in bobh
the cireled and underlined categories, The differences in the cireled
problems were again caused by a proportionately greater nmumber of problems
identified by the sophomore group.

Table 2 shows the rank order of the underlined and eireled probloms
in all 13 areas for both groupe of students. In arrvanging this table,
the general areas were listed in the ﬂamé order a2 in the Check Lisgt.
The ares checked by the most students received a rank of ®i%s the area
with the second largest number of checks, & rank of #2," econtinuing 4n
this way to the area having the fewest checks, a rank of "13." In the
case of duplicate numbers the average rank was givens

The eorrelation {(formula in Appendix C) between the sophomores and

senlors in the underlined problems was .657 (P. ,05), (25) while for
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RANK ORDER OF PROBLEM AREA® IN THE MORISON PRODLEM CHECE LIST
UMDERLINED AKD CIRCLED BY 21 SOPHOMORE AND 29 SENIOR
STUDENTS IN AN ORECON COLLECIATE SCHOOL OF NURSING

B —————————————————

General Ares Undere
Lined

e ]

Sophomores (N:2l) Seniors (M:29)

Civeled Unders (Cireled

Lined

®
A¥2 Y

Health and Physical Development
Finances and living Conditions
Sogcial and Recreational Activities
Soclal-Psychological Relations
Personal-Psychological Relations
Courtship, Sex, and Harriage
Home and Family
Horals and Religion
Adjustment to School of Nursing
Future: Professional and Educational
Curriculum and School Program
Adjustment to Human Relationships
i Nursing i3
Adjustment to Administration of :
Marsing Care 10.5

mwmﬁigw Bt LD 3N
A58 A28

Hank order correlations:

Sophomore underlined with sophomore circled =
Senior underlined with senior cireled =
Senicr underlined with senior eircled
(omitting 6 who did not circle any) 2
Sophomore underlined with senior. ’
underlined 2
Sophomore circled with senior ‘
cireled ]

®
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the cireled problems bestween the sophomores and seniors it was 330

{P, M) (25). Thisc reveals a falrly close agreement in the rank orders
given by the two groups for the problems underlined, bubt low agreement
in the renk orders given for the problems circled.

An interesting factor is evident in analyming the ranks given $o the
probléma underlined in relation to ones circled. Since a problem must
first be underlined before it can be cireled, it could be assumed that
ﬁhﬁ greatest frequency of problems circled would be closely related to
the greatest frequency of problems underlined., Such was the case in the
sophamore group; & rank order correlation of 948 was obtained in come
paring the underlined and clrcled categories, an almost perfect corre=
lations however, in the senlor group, this same correlation was only
.277; indieating no relationships, It was reasoned this discrepancy
might be due to the fact that six of the 29 seniors cirvoled mo problems.
Another correlatlon was done deleting these six; this proved to be only
o316 (still very low relationship), which does not account for the
variation,

Ag defined in the Check List, the items underlined are of “concern®
to the individual, while those eireled are of "most ecomcern.® (2h) It
may be assumed that for seniors in this study, the areas having the
groatest mécurranc@ of "concern® are not the same areas as those having
the greatest occurrence of "most concern.® In only four areas, (The
Future: Professional end Educational, Adjustment to School of Kursing,
Personal-Psychological Relations, and SoclalePsychological Helationms),

is there velatively close agreement between rank circled and ramk under-
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Table 3 iz a tabulation of the rank order of the problems under-
lined in this study and the problems underlined in the studies done by
Morison (23), McCarthy (20) and Pollman (26).

Because & stated pwrpose of this study is V¢ compare the begimning
gnd advanced student nurse, the rark order of the freshmen and senicr
group only were used from the Pollman and Horison studies. The study
done by MeCarthy ineluded freshmen students émluﬁivehr.

Table l; indicates the rank order correlations between the four
studles. (See Appendix C for formila and teble used to establish critie
cal values.)

Téble 4 1lists the rank order correlations of this study and the
‘studies done by Morison (23), Pollman (26) and lMcCarthy (20).

The rank order of this study has a close relationship to the rank
order found by Morison (23) and MeCarthy (20) but no relationship to the
rank order found by Pollman, (26) There is alsc agreement between the
findings of McCerthy (20) and Morisen (23) but ne agreement between
either MeCarthy (20) or Morison (23) with Pollman. (26)

4 relstionship was alsc found between the freshmen and senlor group
in the Morison (23) study, and beiween the sophomore and senior group
in this study, bub not betwesen the freshmen and senior group in the
Pollmar (26) study.

Tables 5 through 17 are tabulations showing the percent of scpho-
mores and seniors marking each of the 28 items in all 13 areas of the
Check List, Attention iskdram‘: to the differences and similarities
between the sbtudent groups for the ares as a whole; Chi~square or %

score and razk order obtained. Any individual item circled by 20 percent



TABLE 3

BANEK CRDER OF UNDERLIFED PROBLEMS BY AREA IV THE

MORISON CHECK LIST OF THIS AND OTHER STUDIES

30

Darm Morison Pollman MeCarthy
General Arsa sr, () 3oph.,(b) Sr. Fresh, (¢} sr, Fresh., Fresh,
Ne 29 21 o 212 W 35 20

Health and Physical )

Development 1 5.5 & iy 2 i 5
Finances and Living

Conditions 2 7 3 7 3 1 12
Soclal and Recrea-

tional Activities 5 3 | 1 i 5 2
Soeial-Payehological

Relations 7 L 7 8.5 T+ 9
Personal-Psychological

Relations 3 1 L 3 9 6 1l
Courtship, Sex, and

Marviage G ¢ il 1L 13 3 10
Home and Pamily 12.5 0.5 12,5 12.5 L 8 13
Morale and Religion 12.5 12 12,5 12.5 7 2 8
Adjustment to School

of Nursing 8 2 10 2 5 10 3
Future: Professional

and Educational 6 5.5 2 8.5 8 7 7
Curriculun and School

Program L 6 5 5 iz 1 6
Adjustnent to Human

Reletionships in

Nursing 0.5 13 8.5 10 6 11 p 4§
£djustment to Admine

istration of MNursing

Care 10,5 10.5 8.5 6 i1 12 b

. R
%’ Sr, 2 Senior Students
( g Soph. 2 Sophomore Students
€/ Fresh. = Freshmen Students
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TABLE L

RANK ORDER CORRELATIONS OF PROBLIM AREAS OF THIS STUDY WITH
OTMER STUDIES USINCG THE MORISON FROBLEM CHEGK LIST

Studies

Rank Ovdexr
Correlation

Darm Soph.icCartiyy Fresh,
Darm Soph,-Pollman Fresh,
Darm Soph.eMorison Fresh,
HMeCarthy Fresh,-Pollman Presh,
Pollman Fresh.-iorison Presh.
Morison Fregh,~MeCarthy Fresh,
Darm Sr.=Daym Fresh,

Poliman Sr,-Pollman Fresh,
Horison Sr.eHorison Fresh.
Derm Sr,~Pollmen Sv,

Pollman Sr,-Morison Sr,
Morison Sr,«Derm Sr,

% gipnificent at .05 level
% gignificant at ,01 level

néhﬁﬂh

. 768%%
«176
<162
B30
£57%
374
621
»23.’.3.
230
7L




or more in elther group is noted. Comparisons are made between indi-
vidual items underlined by 20 percent or more in either group. The prob-
lems checked by one third or more in each group are indicated. The items
not marked by any student in the total group are also indicated.

For ease in figuring persents, a table is prepared showing the
existing percent for any given number of students marking an item., To
convert the percentage shown to actual frequency, see Appendix D for
this table,

The area of Health and Physical Development ranked 5.5 for the
sophomores in the underlined problems and 6.5 in the eircled problems,
For the seniors it was ranked 1 in those underlined and 5 in those
oireled. The Chi-square for the ares as & whole was .B‘é for underlined,
and 3,30 for ecircled, indicating no diffsrence between the seniors and
sophomores.

The only item showing a significant difference betwsen the two
groups was "Hot enough sleep,” with a Chiwsquare of L.71, This item was
eircled by 21 percent of the seniors and underlined by 69 percent, re=
vealing concern by = majority of this group. This is one of the few
items in the Check List where the difference between the groups was
caused by a proporticnately larger number of cheecks by the seniors.

The items marked by one third or more of the scphomores include:
"Tiring very easily,® "Being overweight,” "Not enough sleep™ and "ot
getting enough outdoor sir and sunshine.” Tuenty-nine percent of the
senlore also circled "Tiring very easily.” For the seniors the items
marked by one third or more were: “Not enough sleep® and "Not getting

enough outdoor air and sunshine,



TABLE 5

PERCENT OF 21 SOPHOMORES AND 29 SLNIORS IN AN OREGON COLLEGIATE SCHOOL
OF NURSING WHO UNDERLINED AND CIRCLED EACH ITEM IN AREA 1, HFALTH
ARD PHYSICAL DEVELORMENT, OF THE MORISON PROBLEM CHECK LIST

inderlined Cireled

Mo, Ttem | Soph. (8) sr.(b) x2(e) sopn, sr.
Nz:21 N329 N2l He29
1 Tiring very easily L8 31 1.42 29 3
2 Being underweight 0 3 o o
3 Being overwsight b3 21 2.8 19 10
i Not enough sleep 38 69  L.71* 5 21
53 ot getting enough exsrcise 2l 28 09 s 0
54 Yot getting enough outdoor air ,
and sunshine 62 69 +27 19 ]
55 Threatened with a serious silment 0 0 o o
56 Afraid I mey need an operation 0 0 C O
105 Afraid I may contrzct disease 0 0 0 0
106 Poor posture 14 10 5 0
107 Poor complexion 5 2l g 10
108 Vot very attractive physically 10 3 0 3
157 Being clumsy and ewkward 19 7 5 0
158 Being too short 0 3 &) 0
159 Being too tall 5 3 0 0
160 Having weak eyes v 5 10 0O 0
209 Heving frequent sore throat 17 3 0 0
210 Having frequent colds ih 1k 5 3
21l Hose or sinus troubls 10 T 0 o
212 Speeeh handicap (stammering, ete.) 0 3 0 0
261 Having poor teeth 10 10 5 0
262 Having poor hearing 0 0 0 w
- 263 Tired feet 5 21 o 0
26l Frequent headaches 0 T 0 3
313 Having menstrusl disorders k3] 2l 5 10
31k Having digestive troubles 10 3 0 o
315 Fot getting encugh to sat 4] 0 0 0
316 Not eating & well-balanced diet 10 10 0 o
Veans 3.57  3.86 1 66
Ranges 8=0 120 30 B0

# pignificant at .05 level

{ Soph. ® Sophemore Students
% @ge = Senlor Students

\a
§b
\€/ %2 = Chiesquare
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There wag agreement between the groups in their expressed concern
for: "Tiring very sasily,” "Being overweight,” "Not getiing enough exer-
cige," "Not getting enough cutdoor air snd sunshine,” "Poor complaxion,®
"Pired feet,” and "Having menstrusl disorders.%

There were foﬁr items not marked by the total group: "Threatened
with & serious ailment," "Afraid I may need an operstion,” "Afraid I may
contract disease,® and "Having poor hearing,®

The area, Finances and Living Conditions, had & sophomore renk of 7
for underlined, 6.5 for circled and a senior rank of 2 for undevlired and
7.5 for cireled. The Chi-square for underlined was 1.00 indieating no
significant difference between the groups, while for the circled problens
it was 10,85, a difference significent at the .01 level.

There were three individual items in this srea with gignificant
differences: “Family worried about finances,® “"No regular source of in-
come," and "Tiring of same meals all the time.® In one of these s "Ne
regular source of income,” the difference is due to a greater than exe
pected frequency from the senior group while the differences in the other
two were coused by a greater frequency in the sophomore group.

One third or more of the sophomores indicated concern for: ®Pamily
worried about finances," "Disliking financial dependence on femily,® and
"Tiring of same meals all the time."™ The items of concern to mﬁe third
or more of the seniors weres "Too little money for clothes,® "hisldicing
financial dependence on family,” and "No regular source of income,¥

There wag sgreement between the groups in their concern for: ®Not
enough suiteble clothes to wear,® "Too little money for clothes,?

"Managing my finences poorly,® ®Going in debt for mursing expsnses,"”
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TAHLE 6

PERCENT OF 21 SOPHOMORES AND 29 SENIORS IN AN OREGON COLLEGIATE SCHOOL
OF NURSTNG WHO UNDERLINED AND CIRCIED BACH ITEM IN AREA 2, FINANCES
AND LIVING CONDITIONS, OF THE MORISON PROBLEM CHECK LIST

e e

Underlined Cireled

Yo. Ttem Sﬁﬁhs(a) sr,(b) x2{e) Ssoph, Sr,
121 Ne29 N32l Ng29

§ Not enough suiltable clothes to wespy 21 69
6 Too Mttle monsy for clothes
7 Having less spending money than
others
8 Hanaging my finances poorly
57 Going in debt for nursing expenses
58 Missing previous regular salary
59 Going through nursing on teo
1ittle money
60 Doubting that nursing is worth
the finarcial seerifices
109 Needing money for education
bayond nursing course
110 Heving to wateh every penny I
spend
111 Pamily worried about finances
12 Disliking finaneial dependence
on family
161 Wo regular source of incoms
162 Too little money for reereation
163 Having financial dependents
16l Too meny finansisl problems
213 ldving quarters unsatisfactory
21l Lacking privacy in living quarters
215 Living with unsatisfactory roome
mates
216 Noise in home interferving with
sleep
265 Infrequent all-night or late
permits
266 Not fitting into the group with
whieh I live
267 living conditions don't provids
Thome®. environment 0 17

{concluded on next page)

w v ow BERE ER
BowkE
Vi v @ © Q\ﬂgg Wi

20
(8)2.71¢ {d) |

2,3h
(3}30?2?

=3
=

2 ATLAN ny
WO N 0O OWOO=INVL =3k W W
Sk
L B = S @OQOQEM OO0 O O O OoOFFCO Wi

© O O o o Q@F?@'unog
e



TABLE 6 {concluded)

M

: Underlined Circled -
Ho.  Item Soph, (8) sp,(b) x2(e) soph, Sr.
: ' ) N2l N329 Ns2l N329
268 Not getiting aleng with the House
Mother (3] g O ]
317 Tiring of same meals all the time 62 28 S5.89* 18 O
318 Mot being trusted outside Nurses' ’
Home: ' g5 0 0 0
319 Inadequete discipline in Nurses'
Home 0 3} 0 §]
320 Too much diseipline in Nurses®
Home 5 2h 0 o
Hoans 3.19 3.69 1 .k
Range: 8«0 8«0 5«0  L=0

* Chilesquave significant at .02 level
' g score significant at ,003 level
'Y 2 seore significent at 006 level

(a), Soph. 2 Scphomore Students
(b) Sr. = Senior Students

() ¥2 2 Ghi~square

(2 2 2 2 seove
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®Having to wateh every penny I spend,” "Disliking financial dependence on
family,” and "Toc much diseipline in Murses' Home.%

The five items not marked by the cambined group in this ares weres
YHaving finaneciasl dependents,® "Lacking privéey in liwvineg quarters,®
®living with unsatisfactory roommates,” *Infreguent &llnaight or late
ﬁermitﬂg“ "Hot getting along with the House Hother," and *Inadequate
discipline in Murses' Home,® |

In the area; Social and Recreational Activiﬁias, there was a sigs
nificant difference between the seniors end sophomores in both the probe
lems underlined and those circled. The Chi-square was 5.39, significanmt
at the .05 level, for underlined and 8.40, significant at the .01 level
for the eireled, This area had sn underlined and eircled rank order of
3 for the sophomoresy while the seniors ranked it ¢ for underlined and
7.5 for eireled.

The individuval items showing sigrdficant differences were: "liot
enough time for recrestion,® and "Too little chance to resd whet T like,®
the sophomores having & grester than expected freguency.

- The items showing similarity of concern were: ®lacking a place to
entertain friends,” "Too little social 1life,” ®Unskilled in conversae
tion,® "Not encugh time for myself," ™Desiring more cooperation among
students,” "Too Little time for sports," "Too litile chance to enjoy art
or musie," "Unsble to lead a wellerounded life,® and "Too little chance
to do what I want to do,®

One third or more éf the sophomores checkeds "Not enough time for

recreation,® "Too little chance to enjoy art or musie,® and "Too little



TAELE 7

PERCENT OF 21 SOPHOMORES AND 29 SENIORS IN AN OREGON COLLEGIATE SCHOOL
OF NURSING WHO UMDERLINED AND CIRCLED EACH IVEM IN AREA 3, SOCIAL
AND RECREATIONAL ACTIVITIES, OF THE MORISON PROBLEM CHECE LIST

Underlined Cireled

Hog Them Sophe () Sp, (B)  yx2{e) Soph, Sr.
Ng2d K229 Ng2l Me29
9 Hot enough time for recreation L8 i (z)2.621(d) 10 o
10 lacking a place to enbertain friends 1L 38 0 3
11 Wanting to learn how to entertain i 1 i -
12 Being 111 at ease at socisl affairs 19 1 5 7
61 Boring days off 5 24 5 0
62 Too little social life 2k pin 0 3
63 Awlkward in meeting people 19 7 0 3
6l Unskilled in conversation 2l o] 10 3
113 Missing former sceial life ik 3 0 0
11); S8low in getting acquainted with
pes 1L 10 ¢ 0
115 Wothing interesting to do in spare
tine. ¢ b Q ]
116 Not enjoying many things others enjoy 10 7 0 3
185 Unsure of social etiguette 19 10 5. 3
166 Wanting to learn how to dance 5 7 0 0
167 Mot knowing what to do on & date i 0 g Q0
168 Feeling my personal appearance is
unsatisfactory 19 10 I
217 Wot enmocugh time for myself 5 21 0 3
218 Too much soclal life 0 3 0 0
219 Failing to have fun in school
acbivities 1k 7 5 0
220 Desiring more cooperation smong
students , 0 31 5 3
269 Too 1little time for sports 29 b a0 0
270 Too little charce to enjoy art or
music 33 17 1.73 b1 o
271 Too little chance to listen to the
radio 5 0 0 0
272 Too little chance to go to shous 19 0 10 ¢

(coneluded on next page)
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TABLE 7 {concluded)

3_1_“ Cirecled
Ho. Tiem “*oph, sr.(®) x2(e) soph. Sr,
' Hg2l N229 Hs21 229
312 Unable to lead a wellerounded life 20 7 k2 0
313 Too little chance to do what I want
o do 1h 21 0 3
31k Too little chance to read what I 3
like h3 17 3.56% 0 0
315 Having no hobby 10 i ¢ ¢
Means !io ?l 3 cl&.ﬂ le33 si—!cl
Ranges 1=  7e0 el 3«0

3 & speore significant at .01 level
* Chi-squere significant at .05 level

(a Soph. = Sophamore Students
(b 5 = Senlor Students

X% g Chiesquare

E 5 £ 3Co00re
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chance to read what I like,® There was only one problem checked by one
third or more of the senlors, it wss, "Lacking 2 place 1o entertsin
friends,.® |

There were no items in this area not checked by at lsast one in
either group.

The rank order for underlined and circled problems for the sophoe
more group in this area, Social Psychological Relations, was lij for the
senior grouwp it was underlined 7 and eciveled 3. The Chi-square for
eircled was ,02 denoting very close agreemsnt, while for underlined it
was 6,76 a difference significant at the 0L level.

There was no single item in this area where a significant difference
wags found. |

The items of similar concern to the two groups were: "Feeling
inferior,” "Harting people's feelings,” "Wanting & more plessing person=
ality," "Speaking or acting before I think," *Talk shop too mueh,® and
"*Tend to complain ‘oo much,”

The items merked by ome third or more of the sophomores includes
"ianting a more pleasing personality,” "Spesking or acting before I
think,® and "Tend to complain too much.® There was only one item in
this ares marked by one third or more of the seniors s %Tend to complain
too much,®

Twenty=nine percent of the éophmaor@s cireled "Tend te complain too
much.® This is interesting to note since in this study the sophomores
consistently marked s propertionately greater number of problens,

There were no items in this area not checked by at least ons stus

dent in el
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TABLE B

PERCENT OF 21 SOPHOMORES AND 29 SENIORS IN AN OREGON COLLEGIATE SCHOOL
OF NURSING WHO UNDERLINED AMD CIRCLED EACH TTEM IN ARFA L, SOCIALe
FSICHOLOGICAL RELATIONS, OF THE MORISON FROBLEM CHECEK LIST

=mrETE R ——— ]
Undgriined Circled

Nos iten Soph, 18 Sz, (0) x2{c) Soph, Sv.
Ne2i Ne29 Nz21 Ng29

13 Shyness i 17

il Beirg slow in making friends 1} 10

15 Ho real friends in school of nursing 1k 0

15 Feelings too easily hurt 19 21

6S Unpopular 10 7

66 Being mede fun of 5 0

67 Being talked sbout s 0

68 Feeling inferior ki)

417 Buwrting people's feslings 7

118 Baing watched by other people 0

119 Being left out of things k1]

120 Being criticized by others

169 Being snubbed

170 Being salled "highehat?

171 Lesing friends

172 ot getting along with other psople
22) Disliking certain persons

222 Being disliked by certain persons

) O g 0D

wmoBuneboosonosocnnonloouviviant

n 3 P
8‘*«3 g\"igbﬂmﬁi%gmf;g¥q\ﬂ\ng@§w%
53
CNWW—N0O0B0OWWWoooWWoWwwo ow o ow

223 Getting into arguments 3

22y Being jeslous 7

273 ¥anting & more pleasing personality 21 1.01

27l Too easily led by other people 3

275 Pleking the wrong kind of friends ¢

276 Speaking or acting before I think 2L 1.96

325 Talk too much about personal affairs 10

326 Talk shop too much 31

327 Tend to complain too much 3b 2.k8 29

328 Being too gullible 3 0
Means }iolg 2.90 }-03-9 «r?.?
Ranges 1B=0 9«0 e LD

(a) Sophe @ Sophomore Students
(b) 5r, = Sentor Students
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The area, Personal-Psychological Relations, was given & rank of 1
by the sophomores in both ¢ireled and underlimdg and @ rank of 3 by the
seniors in underlined; 1 in eirveled. The Chi-square for the circled was
1.59 disclosing similar concern for the two groups, but the Chi~-square
- for the underlined was 11,80 revealing & difference between the two groups
significant at the .01 levsl.

As in the last ares there were no individual items showing signifi-
cent differences between the seniors and sophomores,

On only one itmg "Taking things too seriously,® was there concern
indicated by one third er more of the semiors. There were a total of
eight problems checked by ome third or more of the sophomores, These
were: "lervousness,® "Moodiness, having the r'bluea » ¥ "Daydreaming
"Forgetting things,” "Stubbornness,* "laziness,® "Afraid of making mise-
takes,* and "Lacking self-confidence.”

The two groups agreed in their econcern for: ™Too self=-centersd,®
"Taking things too sericusly,® "Nervousness,™ "Getting exeited,” "Moodi-
ness, having the 'blues, ' "Too easily diseouraged,® "Worrying about
unimportant things,* "Daydreaming," "Forgetting things," "Stubbormness o
"Laginess,” "Afraid of making mistaires,® "lacking self-confidence,® and
"Having no one to tell my troubles to.*

Two items, "Stubbornness and lacking self-eonfiﬁéme,“ were cirecled
by more than 20 percent of the sophomores.

There were two items left wmerkeds "Afraid when left alone® and
"Can't see the value of things I do."
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TARLE 9 |
PERCHNT OF 21 SOPHOMORES AND 29 SENIORS IN AN OREGON COLLEGIATE SCHOOL

OF NURSING WHO UNDERLINED AND CIRCLED EACH ITEM IW AREA 5, PERSONAL-
PSYCHOLOGICAL REIATIONS, OF THE MORISON FROBLEM CHECK LIST

ﬁnd?r%imd _ Circled
No. Item Soph. (&) 8r,(b) 12{¢) soph, Sr.
H121 N129 Hg2l Ni2%
17 Too self-centered 2l 7 i ¥
18 Taking things too seriously 2l 38 1.03 i 1
19 Nervousnesss 33 26 .03 10 10
20 Getting excited 2h 1 5 0
69 Moodiness,; having the "blues® 33 W 1.2 0 10
70 Not having eny fun 5 0 & 0
71 Failing to get ahsad 5 0 5 0
72 Sometimes wishing I'd never been born 19 3 0 0
121 Not doing anything well 10 0 5 0
122 Too easily discouraged 2l 1 0 0
123 Unhappy too much of the time i 7 0 3
12k Worrying about unimportant things 19 2L £ 7
173 Daydresming 33 17 1.73 0 ©
17h Forgetting things 33 i »w o
175 Afreid when left alove 0 0 0 0
176 Mot taking things seriously enough g 10 5 0
225 Losing my temper 10 i7 0 0
226 Stubbornness , 38 2k 1.32 2y 10
227 Carelessness RIS 0 10 0
228 Laginess 33 1L il 3
277 Afraid of making mistakes b3 2k 1.96 i 10
278 Can't make up my mind about things 10 i 0 7
279 Lacking selfeconfidence L8 2 2,99 29 1b
280 Can't see the value of things I do o 0 0 0
329 Too many personal problems 10 10 o 0
330 Feeling that nobody understands me 1 0 0 0
331 Having no one to tell my troubles to 2 7 m 3
332 Afraid of a "nervous breakdown® 5 3 o 3
Means 5.52 3#62 1.?1 ug'?
Ranges 12=0 13=0 T=0  LeQ

g;g Soph, = Sophomore Students
8r, = Senior Students
{¢) ¥2 5 Chi-square
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The category,; Courtship, Sex and Marriesge, had a sophomore rank of
9 for underlined and 9.5 for circled. The seniors ranked it 9 for under-
lined and 2 for civcled. & Chi-square was not established for the under-
lined problems, (the mean and the expected frequencies were very close)s
in the case of the circled problems the Chi-square was .68 establishing
very close relationship between the concern of the two student groups.

There was one item, "MNot mixing well with opposite sex,” with a
significant difference bestween the groups.

The groups agreed in their concern for the followings "Too few
dates," "Wondering if I'll find a suitable mate,” "Wondering if I'11
ever get marrisd," and "Absence of boy friend.®

One third or more sophomores indicated concern fors "ot nixing
well with opposite sex," and Mdondering if I'1l find & suitable mate.®
There were no items marked by one third or more of the seniors.

There were five items receiving no checks: "!Going steady,t®
*Ingufficient knowledge about sex matters," "Competition in a love affair,”
and “Venereal dlsecase.®

Area 7 in the Check lList, Home and Family, had a Chi-asquare of 1.05
for the underlined problems and 2.30 for the circled problems, disclosing
no significant difference between the sophomores and seniors, The rank
order in this erea for sophomores was 10.5 underlined and 9.5 eircled.
For the seniors it was 12.5 underlined and 9 eircled.

There were no separste items marked by one third or more of the
students in either group. Also no ftems revealed significant differences

between the groups.
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TABLE 10

PERCENT OF 21 SOPHOMORES ANWD 29 SENIORS IY AN OREGON COLLIGIATE SCHOOL
OF NURSING WHO UNDERLINED AND CIRCLED EACH ITEM IN AREA 6, COURTSHIP,
- SEX, AND MARRIAGE, OF THE MORISON PROBLEM CHECK LIST

Bammessa—————————— == e e s L T
Uhd?r d y Cireled
Hoe Item Soph, \& sr.(b) z2(e) Soph. Sy,
' H221 329 H:21 Na29
21 Not mixing well with opposite sex 33 3 (z)2.840(d) 5 3
22 Not enough time for dates 0 3 0 s}
23 "Coing steady® 0 e ¢ o
2L Being in love with someone I
can't marry 5 3 G 3
73 Too few dates 29 1 10 7
74 Uninterested in opposite sex 5 0 0 0
15 Embarrassed in discussions of sex 0 3 0 0
76 Wondering if I'1l find a suitable
mate ; 48 28 2,12 5 S
125 Disturbed by idess of semisl acts 3 7 ¢ 0
126 Insufficient lmewledze sbout sex
‘ matters 0 Q Q (&
127 Wondering if I'11 ever get married 2% 21 il i 3
128 Afraid of losing the one I love 10 3 ¢ 0
177 CGoing with a person my family
won't accept 5 7 5 3
178 Being in love 5 7 0 8]
179 Doeidine whether I'm 4n lowve 10 1 s 7
180 Afraid of close contact with
opposite sex 4] 0 e 0
229 Breaking up a love affair 0 21 0 7
230 Choice of continmuing training
or marrying 10 0 i0 0
231 Thinking to5 much about sex
matters ¢ 0 o o
232 Competition in & love affair 0 G 0 G
281 Putting off marriage 1h 17 g T
282 Engagement 0 3 0 0

(eoncluded on next pege)
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TABLE 10 (concluded)

Undgrldned : Circled
Ho. Item soph,?aiigf.(b) x2(e) Soph. Sr.
: Ha2l H:29 Ns21 N:29

283 Absence of boy friend 1Y 31 o 1
28 Religious differences preventing
- marriage 0 7 ¢ 7
333 Wanting love and affection 0 i i 3
33k Disappointed in 2 love affair 0 1, 0 3
335 Petting and necking . 10 21 5 10
336 Venersal disease o 0 0 0
Yeans 2,52 2.3 71 .83
Ranges T=0 8-0 3=0 S0

' g score significant at 006 level

(a) g ph. = Sopasmore Students
(b; Sy, = Senlor Students

(¢) ¥2 = Ghiwsquare

(A ¢ = 2 gcore



L7

TABLE 11

PERCENT OF 21 SOPHOMORES AND 29 SERIORS IN AN OREGON COLLEGTIATE SCHOOL
OF FURSING WHO UNDERLINED AND CIRCLED EACH ITEM IN ARFA 7,
HOME AND FAMILY, OF THE MORISON PROBLEM CHECK LIST

Underlined Cireled
o, Iten Scph.(&3 8r.(0)  g2(e) Soph. Sr.
Ke2l Ng29 W22l Na29
25 Belng criticized by my parents 2L 0 5 0
26 Mother i} 7 5 1
27 Father 5 3 5 3
28 Pavents sacrificing too much for me 24 1 5 3
77 Parents geperated or divorced 0 7. o 8]
78 Death in the family 0 3 0 0
79 Pather not living 5 10 0 0
80 Mother not living 5 3 0 0
129 Friende not welcomed at home o 3 & 0
130 deme life unhappy 0 3 0 O
131 Family guerrels 10 14 0 3
132 Feeling I don't really have 2 home o 7 0 0
181 Heavy home responsibilities 0 0 0 4]
182 Sickness in the family 5 7 5 3
183 Perents expecting tooc much of me ik 7 S 0
184 Too dependent on my family : 5 10 0 0
233 Not telling my parents everything 10 1k 10 ¥
234 Farents not trusting me 5 o 5 0
235 Deing treated like a child at home 0 10 0 0
236 Being an only child 10 7 0 3
285 Clash of opiniens betwesn me and
parents 19 10 5 3
286 Having been "spoiled”™ at home 19 3 il 0
287 Yot getting slong with brother or
sister g 3 0 0
288 Mot getting along with a step-parent 0 3 0 3
337 Getting home too seldom 24 piN 5 0
338 Living toe close $o howe 10 3 5 3
339 Wishing I had a better family
background 0 0 0 0
3L0 Afraid of someone in the femily 0 10 0 0
Heans 2.19 1.79 0?2 33}.3
Ranges T=0 9«0 Sl 3«0

= Sophomore Students
Te = Senior Students
2 = Chi-square
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Two problems, "Parents sacrificing too mueh for me,” and "Getting
bone too geldom,® were of similar concern Yo the sophomorss and ﬁ@ﬂi@ys.

No student merked, "Heavy home responsibilities,® or "iishing I had
a better family background,®

Horals and Religion was given a rank order of 12 for underlined
problems and 11.5 for circled problems by the sophomores, The seniors
vank was 12.5 for underlined and L for circled. In spite of the relg-
‘tively high difference in rank order of the circled problems, the means
for the two groups were very close; (.57, cophomores; .69, seniors).

The expected and obtained frequencies were very close in both the undere
lined ard eircled problems so a Chi-square was not computed.

There wes one item showing a significent difference between the two
groups: %Can't forget some mistakes I've made.” A proportionately
larger number of seniors checked this item.

There were no problems marked by one third or more sophomores; tha‘
only problem marked by one third or more seniors was: "Can't forget
some mistakes I've made.®

The two groups agreed ons "Confused on some moral questions,®™ and
"Trying to break off a bad habit,.®

There were 8 problems marked by no ones "Belonging to & mincrity
religious group," "Belonging to a minority racial group,” “"Disillusioned
in religious ideals,® "Being forced to go to church,® *Failing to ses
relation of religion to life," "Rejecting esrlier religious beliefs,”

®Getting a bad reputation,” and "Disliking church services,”



TABLE 12

PERCENT OF 21 SOPHOMORIS AWD 29 SENIORS IN AN ORECON COLLEGIATE SCHOOL
OF NURSING WHO UNDERLINED AND CIRCLED EACH ITEM IN AREA 8,
HORALS AND RELIGION, OF THE MORISON PROBLEM CHECK LIST

|

=Ty —r

|

ﬁnder%ined \ Circled
Ho. ten Soph.(a/ sr.(®) x2le) Soph. Sr,
' K221 Hs29 N22i W29

29 Belonging to o minerity religious
group

30 Belonging to a minority racial group

34 Affected by racial or religious
prejudiece

32 Bothered by the vulgarity of
hogpital talk

81 Learning undesirable habits

82 Disillusioned in religions ideals

83 Confused in my religious beliefs

8L Confused on some moral questions

133 Missing spiritusl elements in
ny present life

13k Wanting more chences for religious
worship

135 Failing to go to church

136 Science conflicting with religion

185 Being foreced 4o go to church

1B Failing te see relation of
religion to life

187 Rejecting earlier religious
beliefs

188 Doubting value of worship and
preyer

227 Having » gullty conscience

238 Yieldiny to temptations

239 Getting = bad reputation

2L Can't forget some misiakes Ilve
made

289 Too little chance to develop my
own religion

290 Disliking church services 0

{concluded on next page)
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TABLE 12 (econcluded)

%

Underlined Cireled
Yo. Tten Soph, (2) gr.(b) x2(e) soph. Sr.
: Ne21 N:29 Ne2l Ws29
291 Lessened fervor in religious
practices 5 7 5 ©
292 Losing faith in religion 0 7 0 3
3L1 HMorel code weakening 10 7 5 7
342 Sometimes being dishonest 10 7 10 0
343 Drinking 5 3 5 0
34k Trying to break off a bad habit il 2l 10 1
Heans 148 1,79 8T .69
Ranges B=0 7=0 5«0  6=0

' 2 score aignificant at .03 level

Soph. = Sophomore Students
Sr. = Senior Students

X4 = Chie-square
% = 2 seore



Adjustment to School of Mursing, the ninth area in the Check List,
revealed significant differences in the sophomore and senior groups in
both the underlined and circled problems, The Chl-square for underlined
was 19,78, for elreled, 17.35. The renk orders were sophomores; 2 for
both underlined and cireled, seniors; 8 underlined and 10.5 ecircled. In
both caaeé the differences were due to a 1&rg@ rumber of students in the
sophomore group checking the problems in this asrea. It could be sxpected
that beginning students would have more concern with these problﬁmg than
the more advanced students.

The items marked by one third or more sophomores weres “Unable to
concentrate well,® "Poor memory," "™lorrylng sbout examinations,® "Fear
failure in school of nursing,” "Unable to express myself in words,"
"Afreid to speek up in class discussions,” and "Don't know how to study
effectively.® The only item marked by one third or more seniors was:
"Afreld to speak up in class discussions.®

The problems of significant difference between the groups were:
"Unable to concentrate well,® ™Weak in logical reasoning,® "Poor memory,®
"lorrying about examinations,® "Fear failure in school of mrsing,® and
"Don't know how to study effectively.®

There was agreement between the groups in their concern for: "Gete
ting low grades,® "Unable to express myself in words,;" "Too easily dis-
tracted during classes," "Afraid to speak up in class discussions,® and
"Slow in reading.”

The problem, "Unable to concentrate well,” was circled by 29 percent

of the sophomores,



TABLE 13
PERCENT OF 21 SOPHOMORES AND 29 SENIORS IN AN OREGON COLLEGIATE SCHOOL

OF NURSING WHO UNMDERLINED AWD CIRCLED EACH ITEM IN AREA 9, ADJUSTMENT
TO SCHOOL OF WURSING, OF THE MORISON PROBLEM CHECK LIST

%

, Underiined Cirecled
M. : tem ~ Soph.(8) gp,(d) x2(c) Soph, Sr.
Hs2l Ns29 Ns21 Nz29
33 Feeling lost in school of nursing 10 3 0 0
3b Purpose in going through mursing
not clear 10 il 0 ~0
35 Dislike of nursing . 0 3 0 -0
36 Being a nurse on insistence of
family o 0 0 ©
85 Unable to concentrate well 62 1 (2)3.5511(d)29 3
86 Weak in logical reasoning ' 29 3 (d)2.510 3 @
87 Poor memory 13 10 (z)2.65 10 0
88 Worrying about examinations 62 28 5.89% 19 3
437 Not fundamentally interested in
bocks : 5 10 0 0
138 Having too many subjects at one
time 0 0 0 0
139 CGetting low grades 29 19 0
U0 Fear failure in school of nursing L3 7 (2)3.03'* 1, ¢
189 Unable to express myself in words 33 28 «03 i 4]
190 Afraid to speak up in class _
discussions 38 3k .07 5 3
191 Wanting to change to another school 0 0 0 0
192 Uneble to get scientific subjects 3 0 3
21 Too easily distracted during
classes i 21 0 4]
2h2 Absent from classes too often 0 0 0 0
243 Tardy for classes too ofien 0 3 0 0
2l venting to leave nursing 10 0 5 0
293 Not smart enough in scholastic
weys i 3 5 0
294 Trouble in outlining or note-
taking i 17 5 0
295 Weak in writing 5 17 5 0

(concluded on next page)



TABLE 13 (concluded)

e

ndegriined Circled
Bo. Item Sopha?ﬁ% sr. (®) x2(e) Soph. Sr.
Ns21 K229 Hs2) Na:29
296 Slow in catching on to theory i 17 0 0
345 Can't get lessons in the time I
have for study 0 0 e 0
346 Slow in reading . 2k 17 .33 6 0
347 Unable to cbtain reference
readings in library 10 3 5 o]
348 Don't know how to study effectively 38 0 (z)2.3k' 19 3
Heans 7.90 2. 76 1.57 .17
Ranges - 130 80 60 3=0

# Chi-square significant at .02 level
' % score significant at .03 level
'" & score sigmificant at .003 level

(&; Soph. 2 Sophomore Students
(b Sr. = Senior Students

§Q X2 z Chi-square

4) ¢ 3 2 score
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There were five problems not marked by either group: "Being a nurse
on the insistence of family," "Having too many subjects &t one time,”
"Wanting to change to another school,® ®Absent from classes too often,®
and "Can't get lessons in the iima I have for study."

The Future: Professional and Educational, the tenth category im
the Check List, is an area of né significant differsnce between the sopho-
mnores and s@niars in either the problems underlined or those eireled, The
Chi-square for underlined was .21, while for circled it was 2.64. The
rank order given this area by Sophomores was 5.5 underlined snd 8 cireled,
The seniors rank order was 6 for both underlined and circled,

One third or more sophomores indicated concern for: ¥ianting to
‘get out of school and on my own," "Wondering if I'1l be successful in
life,™ "Afraid I'1l never become an 'R. N.,'™ and ™Afraid I'll not be
adequately prepared for nursing.” One third or more seniors indicated
concern for: ™lanting to get out of achool and on ny own,™

There was a significant difference beéween the two student groups
in "Afraid I'11 never bscome an 'R, Nes'™ There was also a difference
in the two groups om the item, ®Trying to combine marriage and a carger,”
but a test of significance could not be done because no ons in the sopho=-
more group underlined thiss 28 percent of the seniors underiined it,

Areas of similar concern to the two groups were: ‘“leeding encouragee-
ment to continue in nursing,® "Heeding to know my professional abilities,®
"ianting to get out of school and on my own,™ "Wondering if I'll be suce
cessful in life," *Not able to decide what nursing field ﬁo enter,® "Need
information about future fields of nursing,” "Afraid I'1l not be adequately
prepared for nursing,” and "Afraid T will lack experience in some fields

of nursing."



TABLE 1
PERCENT OF 21 SOPHOMORES AND 29 SENIORS IN AN OREGON COLLEGIATE SCHOOL

OF NURSING WHO UNDERLINED AND CIRCLED EACH ITEM IN AREA 10, THE PUTURE:
PROFESSIONAL AND EDUCATIOMAL, OF THE MORISON PROBLEM CHECK LIST

e e ——

i Unﬁ%r ined Circled
No. Ttem ~ Soph, (&) sx,(8) x2(c) sopn, Sr.
Nz21 N:29 Ns2l1 Ns229
37 Femily oppesing my professionsl
choice 5 0 o ¢
38 Needing encouragement to continue
in nursing 2k 7 ‘ 5 0
39 Needing to know my professional
abilities 29 21 45 10 o
kO Yot knowing what kind of person
I want to be 5 3 5 ©
89 Meeding to plan ahead for the future & 1L 0 10
90 Doubting the wisdom of future plans 0 3 0 0
91 ¥enting to get out of school and
on my own 67 L8 167 10 7
92 Wondering if I'11 be successful
in life L8 28 2.12 10 Q
1Ll Mot physically fit to practice
nursing O 0 0 0
142 Dread lesving school and starting
on my own 0 O Q0 0
143 Wanting advice on steps after
leaving school 5 21 5 0
1)y Doubt ability to teke pert in Pro=
fessional organizations 5 3 Y 5 0
193 Afraid I'1l never become an "R, N.® 143 7 (2)3.324(d) 10 o
19L Being told I'1l fail in practice
28 an "R, N.» 0 3 O G
195 Doubting happiness as an “R, N.% 0 0 0 0
196 Doubting economic valus of
®R. N." degree 0 7 Q0 ]
2LS Yot kmowing what I reslly want 10 10 10 3
26 Not able to decide what nursing
field to enter 1 21 3 7
247 Need information about future
fields of nursing 1 28 0 7
248 Need education beyond mursing course O 3 0 0

(concluded on next page)
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TABLE 14 {concluded)

e ———
5] ned Circled
No, Ttem Soph, a sr.{p) 12(c} scph, Sr.
' Hg2d Wz29 N221 W29
297 Afraid I'1l not be adeguately pre-
pared for nursing 38 Y ' nh 7
298 Afraid of unemployment after
graduation B ¢ o V] 0
299 Trying to combine marriage and &
career 0 28 0 7
300 Concerned about entering military
gervice 10 T 10 0
349 Fear I won't get a good recommenda-
tion from school i0 7 0 o
7350 Afraid I will lack experience in
some flelds of mursing 19 28 5 0
351 Don't know how to apply for a
position 0 a7 G 7
352 Doubt sbility to handle a good
position 16 i/ O ¢
Means 3457 3.34 +55 o585
Rangesz ) T=0 5=0 3«0

¥ 2 score significant at .003 level

(lg smpha = Sophomore Students
= Senior Students

(o) I = Chi-sqnnra

d) 5 23 score
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3

No one in elither group indicated concerm for: "Not physically fit
to practice nursing," "Dread leaving school and starting on my own,®
"Doubting heppiness as an 'R. N.,'® and "Afraid of unemployment after
graduation,®

Curriculum and Schocl Program was given a rank by the sophomnorss of
8 in underlined problems and 5 in eircled problems. The senicrs ranked

.

this area § In urnderlined and 10,5 in eircled, The Chi-square for the

e

underlined problems was 58 denoting close egreement, while for the
¢ircled problems a Chi-square of 24,01 was obtained denoting a signifie
cant difference betwsen the growps.

There was only one item msrked by one third or more sophomoress
"Dull elagses.™ The items narked by one third or more seniors weres
*Dull classes,” and "Inabllity to remain aweke in classes,”

There was agreement between the ﬁwe groups in their comcern fors
"3cheol too indifferent to studentt's problems,”™ "Dull classes,® "Instruce
tors lucking personality," ™Too few books in library," ®Grades unfair
as measures of ability,” and "Inability to remain awske in clagses.”

On only cne item was there a significant difference between the
groupe: "Too much repetition of some topics.,® "Instructors lacking
gresp of subject matter" was marked by 31 percent of the seniefﬁ but by
uone of the sophomores so a test of significance could not be done.

No one in either group checked: "Classes too large;® "Courses too

unrelated to sach other,” or "lo suitable place to study in school.®
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TABLE 15
PERCEWT OF 21 SOPHOMORES AND 29 SENIORS IN AN OREGON COLLEGIATE SCHOOL

OF NURSING WHO UNDERLINED AND CIRCLED EACH ITEM IN AREA 11, CURRICULUM
AND SCHOOL PROGRAM, OF THE MORISON PROBLEM CHECE LIST

%

Underlined _ Cireled
No. Ttem Soph.(& sr. (0) x2(e) Soph. &r,
' Ne2l Hs 29 1221 HNe2¢
L1 School too indifferent to stu-
dent's problems 5 21 0 0
2 Dull classes 118 72 3.17 0w 7
443 Director of Murses lacks under-
standing of students 0 3 g 0
Ll Instructors lacking personality 29 31 .88 10 3
93 Inadequate high school training 5 0 0 0
94 Nursing textbooks hard to understand S 0 0 0
95 Too few books in the library 2k 3 I 0
96 Instructors lacking grasp of
subject matter 0 31 0 4]
145 Classes too large o} 0 0 0
16 Too few chances to express ideas
oy opiniong 10 3 18] 0
147 Instructors lacking interest in
. stwdents =200 02000 B, — 0 0
148 Having an unfair instructor 1 7 0 0
197 Being without a counselor i1 3 10 0
198 Instructors partial to some stu-
dents 19 i 10 0
199 Grades unfair as measures of
ability 5 21 5 3
200 Not getting adequate education
for present nursing 1 0 5 0
2L9 Courses too unrelated to each other 0 0 0 0
250 Too much repetition of some topica 5 31 (z)2.29t{(d) ¢ 0
251 Tests often unfair 19 3 5 o
252 Assigned study periods unsatise-
factory g 3 0 0
301 Instructors lacking understanding
of students 14 7 10 0
302 Too much work required in some
coursss 2h 0 5 0

(concluded on next page)



TABLE 15 (concluded)

No. Ttem

Undar
Soph. (&

59

Cireled

%ined’
sr.(b) x2(e) soph. Sr.

N321 Ns29 Nz2li WNs29
303 Hard to study in living quarters 19 17 5 ©
304 No suitsble place to study in
school, 0 O 0 0
353 Too tired from nursing duties to
study , 10 10 g O
354 Classrooms improperly ventilated
and lighted 5 30 G ¢
355 Inability to remain awake in
classes : 2l I 1.68 10 3
356 Instructors too theoretical ¢ 10 0 ©
Heans 3.1 3.52 1,05 .17
Range: 7=0 S=0 =0 1«0

' 3 score significant at .03 level

Soph. = Sophomore Students
Sr. 2 Senior Students
X2 3 Chi-square
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There was no significant difference found between the gophomores and
seniors in the underlined or ecircled problems in the area Adjustment to
Human Relationships in Mursing. The rank given this area by the sopho~
mores was 13 in both underlined and cireled, The rank given by the sene
iors was 10,5 in underlined and 13 in eircled.

One third or more of the sophomores msrkeds "Can't seem to please
some supervisors.™ Ome third or more of the seniors indicsted concern
fors “Amnoyed by supervision.® These two items were the only ones
showing significant differences between the groups. Two other items
having e difference where a %est of gignificance could not be done were:
Dislike caring for demanding patients® underlined by 2l percent of the
seniors and none Qf the sophomores and "Too many people passing the buck®
underlined by none of the sophomores and 28 percent of the seniors,

There was agreement in the concern of both groups for "Supervisors
PoOT managers.®

The items left unchecked were: ™Dissatisfied in present department,®
"Having difficulty in following doctor!'s orders,®™ "Unable to please the
doctors,” "Can't deal with the petient's friends and visitors,"® "Dige
like caring for male patients,” “Cantt acquire a professional vocabu=
daxy,”™ "Get too friendly with subordinates,"” and "Feel dominated by murse
attendants,”

There was no significant difference between the sophomores and
saﬁiaia In the ares, Adjustments to Administration of Nursing Care.

This area had a rank order of 10.5 for the underlined problems for both
groups. In the circled problems, it had a renk of 11.5 for sophomores

and 12 for seniors.
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TABLE 16

PERCENT OF 21 SOPHOMORES AND 29 SENIORS IN AN OREGON COLLEGIATE SCHOOL
OF WURSING WHO UNDERLINED AND CIRCLED BACH ITEM IN AREA 12, ADJUSTMEMNT
TO HUMAN REIATIONSHIPS IN MURSING, OF THE MORISON PROBLEM CHECK LIST

Underlined Circled
No. Item Soph, \& sr,(®) x2(e) Soph. Sr.
Ne21 Kz2% N2l N229

LS Annoyed by supervision 5 48 (z)3.321(d)
U6 Can't seem to please some supervisors 48 3 (3)3.72?
;7 Supervisors poor mansgers 1] 21
48 Supervisors not trusting us enough 7
97 Supervisors don't understend our
gducational needs
98 Supervisors expecting oo much of us
99 Supervisors too friendly
100 Dissatisfied in present department
149 Having difficulty in following
doctor's orders
150 Unable tc plesse the doctors
151 Trouble in figuring cut what the
doctor wants
152 Mainteining loyalty to the doetor
201 Discouraged by pessimism of
!&R " N' ?Sﬂ
202 Afreid of some of the doctors
203 Afraid the patients won't like me
204 Can't deal with the patient's
friends and visitors
253 Dislike caring for demanding
patients
25l Dislike caring for patients with
certain diseases
255 Dislike caring for male patients
256 Can't be firm with patiente
305 Prefer working alone to working
with other students
306 Depend too much on others for
agsistance
307 Too willing to ®cover-up® for
co=workers o
{concluded on next page)

A%
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TABLE 16 {concluded)

P ——— s e e S e e
Und?r ined Circled
No. Ttem Soph. (8) 3r,(®) x2(e) sopn, Swr.
Fs21 N:29 N:2l1 W32
308 Too many people ™passing the buck" 3] 28 4] 0
357 Can't acquire a professional
vocabulary 0 0 0 0
358 Get too frieadly with subordinates 0 0 ¢ 0
359 Unasble to direct subordinate
workers 5 3 5 0
360 Feel dominated by nurse attendants c 0 0 0
Heans 1.3 2010 .38 .07

Ranges L0 60 2=0 10

' 7z score significant at .003 level

(a) Soph, = Sophomore Students
(b) S;. = Senior Students

€/ I = Chi~square

4) 2 & 3 score
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TABLE 17

PERCERT OF 21 SOPHOMORES AND 29 SENIORS IN AN OREGON COLLEGIATE SCHOOL
OF WUESING WHO UNDERLINED AND CIRCLED EACH ITEM IN AREA 13, ADJUSTMEWIS
TO ADMINISTRATION OF NURSING CARE, OF THE MORISON PROBLEM CHECK LIST

Underiined Circled
Ho. " Item Soph. (a) sr,(b) x2(e) Soph. Sr.
H:21 H229 N32l Hs29
L9 Failing to orgenize my work well 33 i0 (z)?aDl’(ﬂ) W 3
50 Unable to perform proceduves efe
fectively io 7 4 3
51 Lacking the aptiiude for procedures 0 0 o] 0
52 Can'% carry out mursing practice as
taught in theory 0 O 0 v
101 Working oo long hours o 3 0 o
102 Off-duty time not scheduled sc one
can plan for it 0 0 0 0
103 Mursing care assigmments unevenly
distributed 33 i7 1.73 0 0
10h Mursing cave assignments not clear  1ih 3 5 0
153 Unsble to handle embarrassing
; gituations 10 7 0 0
15k Mot observant encugh in bedside
cars : 19 7 i o
155 Needing to cultivate a well
modulated voice 0 10 0 3
156 Finding it hard to be dignified
on duby 0 7 ¢ 5]
205 Afrald of becoming a "hardboiled®
nurse 10 i ¢ 0
206 Lfraid of causing pain when
giving treatments s G c 0
207 Afraid to administer medicines 0 0 4] 0
208 Can't take unpleasant odors or
gights 0 o 0 o
257 Routines in some departments hard
to lsarn 0 0 0 0
258 Failure of departments 4o orient
students 0 21 0 o
259 Nursing eare checked to unreason=
able degree g 10 0] 0
260 Too little credit given for good
nursing care 19 LS (=)1l.90t¢ 5 3

{concluded on next page)
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Undgrlined Circled
Ho. Item Sopgf?&) sr.(b) x2(e) Sophs Sre
N:21 Hs29 K32l Hi29
309 Seniority rule carried too far 5 7 o 0
310 Too difficult for students to
get doctor's care 0 0 0 0
341 Rule egainst sccepting patientts
gifts unfair , 0 0 0 o
312 Rule sgainst accepting patient's
invitations unfair o 0 0 O
361 Hospitel insisting on routine
at any price O in 0 0
362 Can't get used to constant hurry i 0 o 0
363 Too little chance to know the
patient as a "whole® L3 31 oTh 10 0
36l Disillusioned in mursing ideals 0 o 0 0
Means 2 919 2 o2 05? ol}-«&
Ranges 5w 6-0 3«0 2«0

' 2 score significant at .05 level
‘' 2 score significant at .06 level

(8) soph, = Sophomore Students
(b) Sr. = Senior Students
¢} ¥2 = Chi=sguars

% = 2 score
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There were three items marked by one third or more sophomoress
"Fajling to organize my work well,” "MNursing care asgignments not clear,®
and "lToo litile chance to know the patient as a 'whole.'™ There was one
item marked by one third or more seniors: ®Too little credit given for
good nursing cave.” _

Two items, "Failing to organize my work well" and "Too iittle eredit
given for good nursing care,” disclosed é significant difference betwsen
the groups. |

There was agreement between the groupe in thelr concern for: "Nurge
ing eare assignments unevenly distributed® and "Too little chance to know
the patient as a 'whols.!™

The unmerked problems were: ®“Lacking the aptitude for procedures,®
*Can't earry out nursing practice as taught in theory," “fo«duty time
not scheduled so one can plan for it,” ®"Afraid to sdminister medicines "
"Can't take unplsasent odors or sights,™ "Routines in some departments
hard to iaarngﬁ "Too difficult for students to get doctor's care,® "Rule
against accepting patient's gifts unfair," "Rule against accepting
patient's invitetions unfair,” and "Disillusioned in nursing ideals.”

The responges to the summarizing guestions of the Morison Problem
Check List revezled both groups felt the Check List had transmitted a
clear pictﬁre‘af thelr problems., Most of the students indicated they
enjoyed completing the test, In the individual comments, the most fro-
quently expressed thought was that the identification of the various
problems helped the student cope with the problems successfully. To

quote some of the comments verbatims



It always makes a person feel good to ®get his problems off his
chest,” every once in a while,.

The questions were point-blank, They pin-pointed my problems and
made me sble t¢ understend mysell a little more, :

I didn’t realize other people knew such problems existed. I fesl
vetter now that I have expressed myself.

There were three students from each group who did not feel the Check
list wes worth while completing, They feli their problems were such that
nothing could be done about them, so why bother discovering what they |
were, Two typical comments quoted verbatim were:

Just gives me more time to think about things there is nothing can
be done about,

I can't see what it has accomplished!

Forty-three percent of the sophomores but only seventeen percent of
ihe seniors indicated they would like to talk over their problems if an
cpportunity were offered to do so, This revealed & significant difference
between the two, (Chiesquare 3.96, significant at .05 level).

The students named, "Dean® or "Member of the faculty® most frequently
as the pergon with whom they would like to have these talks.,

Question 2 of the summarizing statements in the Check List, "How
would yéu éumm&fize your chief problems in your own words? Urite a brief
summary. ", was answered by most of the seﬁiara as concern for the future
or concern over finances. Some of the typical comments quoted verbatim
weres

Gatting very impatient to get out of school and start earning some

monsy, Beglnning to complain too much about lack of money for

clothes and the things “working girls® my age already have,

Tired of dependence on parents and having to "pinch pennies® for

four years. HNot enocugh time for outdoor sports and activities
because the necessity to work extra.
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TAELE 18

FERCENT OF 21 SOPHOMORE AND 29 SENWIOR STUDENTS IN AN OREGON
COLLEGIATE SCHOOL OF NURSING WHO RESPONDED TO SUMMARIZING
QUESTIONS OF THE MORISON PROBLEM CHECK LIST

b - - =
Sophomores Senicrs
Ns2l N329
1, Does the Check List give & well- yes 100 86
rounded picture of your problems? no 0 0
omit 0 il
2.%
3. Have you enjoyed filling out the yes 95 86
List? no 5 1l
omlt 0 0
s, Whether you have or have not enw yes 86 87
Joyed £illing ocut the List, do you no T 10
think it has been worthwhile omit 0 3
doing?

58, If the opportunity were offered, yes 43 17
would you like to talk over any of no 48 73
these problems with someone on omit 9 10
the nursing faculty?

Sb. Do you know the particular yos#* L5 8o
person{s) with whom you would specific
like to have these talks? namesg 36 Lo

*  Mumber 2 is discussed separately
##  Based on number who seid yes in Sa
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After I'm married I think it will be hard to keep a strong interest
in schoeol.

In sunmarization: At this time one of my biggest problems is
cholce of a nursing field after I em finished heree~I have enjoyed
most of my rotations and affiliations and received good evaluations
from the majority, but am unsure of a finsl decision and By success
in 1% as a chosen field. I will slso regret leaving my home school
and its security.

Most of my classmates are engaged or married, This is a problem
to me also because I am not engaged or serious with any boy. Some=
day I, too, want 2 husband and family and wonder if I shall ever
find an aceeptable man for hishand and father, Right now I feel
that I'm being left behind!

I lack confidence in myself and my ability to funetion as 2 nurse.
I am frequently unsure of myself in procedures, 1ll @ ease &
patients & worTy excessively about ever being a good nuvrse,

Having earned wages before entering Mursing I felt independent and
did not have to rely on financial support from parents, While in
Hursing I bave not been able to work enough off duty time to pay
my way. It means that sacrifices must be made at home.

Most of the sophomore's statements to the question "How would you
summarize your chief problem in your own words? Write a brief sumRary
centersd around difficulties with classes or clinical time and perscnality
problems. The following statements are quoted verbatims

I feel as a ¢hild I was to demineering (stubbern because of being
spoiled et lack of discipline) I while at home beeame accustomed
to reliance on parents shoulders for expenses ste. any consequently
when on my own lack self-confidence along with the thought that I
am never quite sure that is right. :

Much of my problem appears in lacking self confidence--many of the
students saying much that is above my head--{mostly those that have
worked for quite awhile in the hospitale-I know it takes a dong
time to learn all of these things end I worry too much about them,
As the classes~--it seems as though we have so much home work and
tests that you don't have much time to do anything else,

I would say my chief problem is the fact that my life doesn't seem
to be my own., I dislike very much the copious amount of homework
we get. I want time to think, enjoy music, art, friemnds, readinge=-
and my floor work. I have a constant depressive feeling, even



&9
whan I am out on my days off, that I have Dook Reviews; Study
guldes, and an cxam on Menday.

Haybe my problsms stem from the fact thet I baven't found mywelf

88 & person yet; I'm sure that is the resson. I feel like T sn

in grade school again and constantly plan what I will do upon

graduntion. I can't wait to be more independant.

Mainly, I am afraid other pesple will not like me. I cere what

other peopls think, Next, I am afyaid that something will happen

and T will not get to be an R, N, As & nmurse, I am not fast
enough in getting my work done. It seems I am always rushing
myself and the patient when working on the f{loor.

411 through my previous school years I was top in the olass,

Since 1've been in nursing I am at the bottom. I jJust can't

understand what e wrong with me., I study, but nothing seems to

be retained, The answer to that I suppose would be not knowing
hov to study. I've lost a great deal of my self-confidence be-
cause of my low grades and et times I feel I will never get to

the top becsuse the instiuctors have me designated an "average®

student--not giving me credit,

In addition to the Check List, & supplementary sheet containing
four questions wes elso complsted by the 21 sophomores and 29 seriove
participating in this study. Tablem 19, 20, and 21 sre tabulations of
the first tiwwe questions, The fourth question is discussed by quoting
the sugpestions mado by the students for improving the guldsnce services
of their achool.

In responding to the first question of who was the most help to
the student in thelr adjustsent to the school of nuraing, the two groups
indiceted agrewsent. "Family” or “Uther student® wms checked hy 76 pere
cent of the sophomores and 8L percent of the semiors. "Faculty” or
"Nursing Personnel” was chescked by 19 percent of the scphomores and 10
percent of the seniors. "Friend® was written in by one sophomore,
vhile "Matlents® was indicated by one senior and "Sheer perseverance”

by enother of the seniors,
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TABLE 19 -

PERCENT OF 21 SOPHOMORE AND 29 SENIOR STUDENTS
il AN OREGON COLLEGIATE SCHOOL OF NURSING
RESPONDING TO SUPPLEMENT QUESTION 1

Question Scphomore | Senior

Ns2l Na29

Of the following who was the most help te¢ you
in your adjusiment to the school of nursing?

a) Family ‘ 38 31
b) Clergyman 0 0
¢) Other student 38 53
d} Faculty , i9 7
e) Nursing personnel 0 3

£) Other, (indicate title)®
#Priend ' 5 0
*Patients A 0 3
*Sheer perseverance — _—
Totald 400 100

* ¥Priend,® "Patients,” and "Sheer perseverance® were written in by dif=-
feremt students.
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in replying to supplement question 2, asking the student to indi-
cate in rank order three persons whe helped them most since they had
been In the school of nursing end listing personnel by name, the scpho=
mores displayed more uniformity than did the seniors. Of the 63 pose
sible responses, 12 students identified the "Dean™ as having bsen help=
ful, 11 designated the "Clinical Instructor;® and 8 indicated "Rocmmate,.®

Ameng the seniors, the responses were more scattered, There were
87 possible choices for this group; 1l students checked "Roommate,® 11
"Friend," 10 "Family,” 10 "Educational Director,” 8 "Nursing Arts Instruce-
tor,® and 7 "Clinical Instructor,”

Table 21 is a tabulation in percentages showing the responses given
by the sophomors and senior students to the guegtion, ﬁD§ you feel that
help with your problems is available a) always, b) usually, ¢) occasione
elly or d) never." There wers four seniors or 1 percent and eight
sophomores or 38 @arcents %o checked "always.® Thirteen seniors or
45 percent and seven sophemores or 33 percent ehecked "usually.® Eleven
seniors (38 percent) and six sophomores (29 percent) marked "occasione
ally,” and only one senior indicated help was “never" available. This
reveals the students in both groupe telieve they could obtain help with
their problems most of the time.

The last question completed by the student ﬁuxaega "uhat suggestions
could you make to improve the guidance services of your school?”, invoked
a plea for more privacy for problems discussed with members of the
faculty by the seniors. Thirty-four percent gave this suggestion. The

following statements are quoted verbatim with no atbtempt at editings
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TAELE 20
RUMEER OF 21 SOPHOMORE AND 29 SENIOR STUDENTS

IN AW OREGON COLLEQIATE SCHOOL OF NURSING
RESPONDING TO SUPPLEMENT QUESTION 2

—_————————————— e ——

Sophomere® Senioypiit
Quastion W21 ' Ng29
Rank Oprder Rank Order
1 2 3 xtee i 2 3 xvm
Indicate in the order of rank,
(1,2,&3) the three persons who
“have helped you the most in
solving your problems sincs you
have been in the school of nursing
ag Dean of College of Nursing 7 3 2 2 14
b} Educational Director 2 2 6 2
¢) Paculty Adviser 11 , i
d) Clergyman 1112 L 2 i
e) Clinicel Instructor i1 9 1 2 3 2
f) Nursing Arts Instruector 3 2 L 2 2
g) Supervisor 1 i i i
h) Head Nurse 3 11 2
i) Rocmmate , 3 5 L5 4 1
J) Other, (indicate title)®sm:
amily 2 2 3 Lk 1
*HNPriend kb 1 2 17 1
R R0y friend 2 3
iR gistrar -
Wi God, prayer 1 1
*EHOther student i 1 2

#  There were two sophomores who indicated no #3 chelce.
%  There were three senlors who indicated no #3 cholce, one who indi-
cated no #2 cheice.
Ciaeccked, but no indication of rank order.
WeE "Pamily,” "Friend,® "Boy friend,® "Registrar,” #God, prayer® and
“Other student,™ were written in by different students.

LR
g
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TABLE 21

PERCENT OF 23 SOPHOMODE AND 29 SEWIOR STUDENTS
1Y AN OREGON COLLEGIATE SCHOOL OF NURSING
RESPONDING TO SUPPLEMENT QUESTION 3

Question : , Sophomore Senior
N:21 ' N:29

Do you feel that help‘ with your problems
is availables

a) Always 38 i
b) Usually : 33 L5
¢) Ocessionally 29 38
d) Never g _0 3

Total oo 100
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More privacy and the assurance that the conversation isn't passed
around to every member of faculty or acquaintances.

Often when confidence is given to Clinical Instructors, thsy seem
to find it nscessary to tell the entire faculty your problem.

If the student could discuss her problems with one of the above
and know it would be kept in confidence.

I just don't know of anyone I'de tell enything to besides my best
friend, and my fiande.

Don't foree students to have "gonferences® with "advisors® against
their will--make it entirely voluntary.

I think it is hopeless with the persons presently in charge as
the school is run by dictetorship rather than democracy.

I have no suggestions to make since during the last year our
guidance szervices have changed from almost totel diseipline to
little discipline,

The type of people employed 6n the staff are not the type of per-
son, most students would go to for guidence {sp) need a younger
and more understanding person,

That when told something in confidence as in a prvt. conference
that they keep it that way!

I would rather pay a psychiatrist's fee than sit and talk to
anyone around here, The only interest is purely clinical, not
personal and most of the faculty are only too eager to hot keep
one's confidence,

I think step ( ) are now being taken with our new dean,

Being able to confide in & specific faculty member and be assured
that the conversation will be kept with strict confidence. At
the present, telling & faculty member or health advisor in confi-
dence some personal matter and the next day the entire faculty
knows about 1t. You feel they must discuss all personsl problems
in opegx conferences, As a result, many problems are never exe
pressed,

They have improved remarkably over the past year,

Dean and faculty should take more interest in and express congern
for student's problem.
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I believe that if = question is asked of any of the faculty, if
at all possible, they or someons else should give an adequate and
satisfying answer., Sometimes one does not get an adequate answer
and is given the feeling that he might as well forget about ask-
ing anyone else about it also.

I really don't know except that what you confidentially tell one
person seems ¢ travel and then the whole school knows your probe
lem., I think they should respect your eonfidence.

Closer contact with student.

Being able to place even a little confidence and trust in instruee
tors, Educational Director; Supervisors, H N's etc.

Iry to have the faculty be friends insteed of instructors, more
personal interest.

vhen a person talks over 2 problem ¥ a feculty member it shouldn't
go any further,

1) letting the student chose (sp) own advisor

2) more objectivity and confidence of silence on part of the ad-

visor.

The suggestions for improved guidance services from the sophomores
centered around personal interest and encouragement from the faculty mem-
bers. The following stetements are guoted verbatims

I think with more or better management of student body officers

(stim, enthusiasm in student body) we would have better school

aplrit or stamina,

I feel it is adequate.

A more personal interest in each student by the guidance instructor.

In my case, I can't seem to trust anyone enough to tell them my

most personal problems which are a part of myself., I feel it is

enough that I recognize these problems and attempt to straighten
them out. Sometimes I am able to talk to someone and I have

found that it helps (this was a clinical instructor) very rvare.

I can't think of any.

Closer unity of the school, and activities in which the atudents
and faculty can participate.
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I think the faculty could meke a student feel more acceptable and
more willing to talk by not malking the student feel she is taking
up valuable time,

Hiring a special counselor to help the girls solve their own probe
lems . :

Giving students a chance to state their opinions and problems withe
out being told they are just complaining.

I fesl that more persons should want to talk to their immsdiate
clinleals instead of the dean, clergy, etc., as they are usually
the person most closely assoclated with any problem {(especially
mrging) and know the individuals better. I feel that we tend to
steer away from persons who could help us most. I don't know the
reasons for this unless it is general feelings due to personality.

More understanding from some instructors,

Engouragement is needed; socisl guldance toward the line of extra-
curricular activities is much needed.

Guidance periods. Making known that instructors are available
for guldance--more encouragement on their parts.

If some of the instructors would stop thinking of student murses
having %o spend all of their waking hours on mursing they eould
offer better advice end guidance.

I feel if wevreally'naed guidance we'll find it ourselves--I don't
think you need to improve ours here. A

Heve sessions where everyone can take part,

Instructors could give us the impression that they care a little
more and are interested in us as individuals,



CHAPTER IV
SUMMARY, CONCLUSIONS AND SUGGESTIONS FOR FURTHER STUDY

Summary

A group of 50 students, comprised of 21 sophomores and 29 seniors,
enrelled in an Oregon collegiate school of nursing completed the Problem
Check List-Form for Schools of Nursing and a supplement questionnairs in
March, 1960. The investigator was present when the tests were adminise
tered during a mgulér class period; students were assured that they
would in no way be identified with their responses.

The puarpose efithe test was to provide information for use in making
& comparison of the problems expressed by the two groups and was limited
to those current problems the students recognized and were willing %o
admit,

The research tool used, the Problem Check ListeForm for Schools of
Tursing, is divided into 13 categories containing 28 problems each and
is arranged in a marmer which does not permit easy identification of the
categories., In addition, the Check List asks students five summarizing
gquestions,

A supplemental questionnaire was also completed. This contained
four questions; three relstive to solving problems encountered in the
school of mursing, the foarth requested student suggestions for improving

guidance at the school.
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All 50 students completed the Check List and supplement. Among
seniors, the underlined problem frequency was highest in the category,
"ligalth and Fhysical Development,® followed sequentially by "Finsnces
and Living Conditions,™ "Personal-Psychological Relations,” and "Curricu=
lum end School Program.® The lowest number of problems occurred in ®Home
and Famlly,® and "Morals snd Religion,®

The sophomores underlined the prestest number of problems in
®Personal-Fsychological Relations,® followed by "Adjustment to School of
Nursing,” "Soclal and Recreational Activities,® and WSoaial«Psychoiogical
Relations,® Their lowest classification was ®idjustment to Humen Rela-
tionships in Mureing,” with the next lowest being "Morels and Religion,”

In response to the queation of whether they would like to discuss
their problems with some member of the faculty, 43 percent (9 actual
mumber) of the sophomores answered in the affirmative as compared to
only 17 percent (5 actual mumber) of the seniors. Of these, four of the
sophomores could identify the person with whom they would like to discuss
their problems and four of the seniors could do so.

The sophemores underlined a total of 893 problems and circled a
total of 272 as being particularly troublesoms, The sophomore mean was
h3 underlined and 13 eireled. The senicrs underlined 1082 problems and
eircled 180 for a mean of 37 and 6 respectively,

Among the seniors the individual problems underlined by 50 percent
or more weres {lmbers correapond to mumbers in Check List.)

h2. Dull classes (72%)
Sh. Not getting enough outdoor air and sunshine (69%)

69%)

o~

AT 4 a
. Fot encugh aleep
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112, Disliking financial dependence on family (55%)
161, No regular source of income (55%)
The items underlined by 50 percent or more in the sophomore group
weres (lNumbers correspond to nusbers in Check List.)
91. Wanting to get out of school and on my ovm (67%)
Shs Mot getting enough outdoor air and sunshine (62%)
85, Unable to concentrate well (62%)
88. Vorrying about examinations (62%)
317. Tiring of same meals all the time (62%)
327, Tend to complain too much (57%)
The individual items indicating a significant difference between
the two groups weres (Numbers correspond to¢ numbers in Check List.)
Seniar& having a proportionately higher numbers:
ke ¥ot eriough sleep
16).. Mo regular source of income
240. Can'% forget some mistekes I've made
250. Too much repetition of some topies
L5, Amnoyed by supervision
260, Too little credit given for good nursing care
Sophorores having a proporiionately higher mumbers
317. Tiring of same meals all the time
1ll. Family worried about finances
323. Too little chance to read what I like

9. Not enough time for recreation
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2l. Hot mixing well with opposite sex
85. Unable to concentrate well |
86. Weak in logical reasoning
87. Poor nenory
88. Worrying about examinations
10, PFear failure in school of nursing
348, Don't know how to study effectively
6. Can't seem to please some supervisors
42, Pailing to organize my work well
The arsas of significant differences between the two Eroups weres
Underlined preblemss
1. Socisl and Reereational Activities
2. Social=-Psychological Belaticns
3. Personal-Psychological Relations
L. Adjustment to School of Wursing
Circled problemss
1. Socisl and Recreational Activities
2. Finances and Living Conditions
3+ Adjustment to School of Nursing
L. Curriculum and School Program
The significant differences in both the underlined and cireled problems
were accounted for by a greater than expected frequency in the sophomore
group.
There were 57 problems not checked by any student. See Appendix E
for this list,
There was a hilgh correlation between the problems ¢ircled and those

underlined in the sophomore group (.9L8), however, the same correlation



for the senior group was very low, (.277). The rank order correlations
between this study and four other studies indicated agreement among three
of the studies,

- In answering the summarizing questions, 100 percent of the sopho-
mores felt that the completed list gave a good picture of their problems,
while 86 percent of the seniors shared this viewpoint.

The individual sumwmary of chief problems indicated that ameng
sophomores, 57 percent were troubled by personal problems, while 28 pere
cent were experiencing difficultiss related to nursing grades and the
sehdol, For the seniors; a total of 3L percent were worried about the
future and 27 percent about financés.

Eighty~six percent of the sophomores and elghtye-seven percent of
the seniors felt thst completing the Check List ﬁad been worth while,

The answers to the query requiring identification of the person
most helpful to the student in adjusting to the school of nuraing T8=
vealed that 81 percent of the sophomores and 9C percent of the seniors
depended on other than the faculty or hospital personnel.

When the questlon was more specific, asking which persons connected
with the school of nursing had bsen most helpful in solving »roblems and
listing eight by title, the selection was scattered with no cleay majors
ity for any one person.

In reply to the question, "Do you feel that help with your problems
is available, (a) zlways, (b) usually, (c) occcasionslly, (d) never,”

71 percent of the sophomores and 59 percent of the seniors checked the

Ralways®™ or "uswally® category.
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In response to the request for suggestions to improve the guidance
gervices of the school, twelve sdphomnres had no suggestions, seven indi-
cated faculty encouragement and interest, and two felt the need of &
guidance program and counselor., BEight seniors had no guggestions, ten
felt that problems discussed with staff members should be kept in confi-

dence and the balance of the replies were scattered.
Conclusions

The hypothesis that there would be measurable differences between
the twe student groups in this study was found to be true in four of the
thirteen areas in the Morison Problem Check List for the underlined probe
lems, There were also four of the thirteen areas revealing significant
differences between the two in the eircled problems,

In view of the purpose of this study, to compare the problems indi-
cated by the two groups completing the Morison Problem Check List, it
can be stated thats

1, The sophomores were concerned with problems of personality,

they lacked self-confidence in their academic ability and in
"socisl graces™; while the concern of most seniors centered
around financial matters and their own health needs, they alse
indicated boredom as a2 major problem.,

2. More sophomores (L43%) than seniors (17%) would be willing to

discuss their problems with some member of the faculty.

3« There was concern in both groups for problems not related spe-

cifically to a nursing school enviromment. It would seem that

©

most of the students participeting in this study would have
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indicated similar problems in any educational setting and most
of the difficulties of a personsl naturs would be of concern in
any given situation, educational or not. It would appear that
the major differences found between the two groups were caused
by their respective placement in the school. This can not be
validated, however, without further study.

A majority of both groups felt completing the Morison Problem Check

Liét was of value in helping them identify and state their problems.

The responses to the supplement questionnaire revealed:

1. A majority in both groups (seniors 90%; sophomorss 81%) de~
pended on parsons‘outside the school personnsi for help in ad-
Justing to the school of mursing.

2. Both groups thought help with their problems was available most
of the time,

3. The senlors were disillusioned by the faculty's lack of confie
dsnﬁial handling of problems; the sophomores wanted the faculty

to show more interest and encouragement.

Suggestions for Further Study

Th@_ﬁarison Problem Check List could be used for one of the followe

L. To compare results of the Check List with scholastic standing
and personality evaluation to determine if any relationships
exist between them. This could be done on a group or individual

basis,
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To compare student nurses! preoblems with those of other college
girls of the same age enrolled in some other discipline,

To administer to & group of students without identifying indi-
viduals, subsequently test the same group identifying each one,
Compare the results of the two tests to determine if the identi-
fication of individuals made a difference. This could be used
to establish the worth of the Check IList as a counseling toel.
To repeat the test on the Sophomore group of this study before
they graduste in 19623 this might identify if their problems
axizted because of the nature of the group or because of their

placement in the school.
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APPENDIX B
JAMPLE OF THE SUPPLEMENT QUESTIONRAIRE



When you have completed the check list, please answer the following four

1.

2.

3.

4.

0f the

SUPPLEMENT

following, who was the most help to you in your

adjustment to the school of nursing? (check one)

a)
b)
c)
d)
e)
£)

Family

Clergyman

Other stuﬁent

Faculty

Nursing service personnel

Other, indicate title)

) 8

items:

LT

Indicate in the order of rank (1, 2, & 3) the three
persons who have helped you the most in solving your
problems since you have been in the school of nursing.

a)
b)
c)
d)
e)
£)
g)
h)
1)
b
Do you
a)
b)
c)
d)

What suggestions could you make to improve the guidance

Dean of College of Nursing
Educational Director
Faculty Advisér

Clergyman

Clinical Instructor
Nursing Arts Instructor
Supervisot

Head Nurse

Roommate

Other, (indicate title)

AEREREEE

feel that help with your problems is available:
Alvways

Usually

Occasionally

Never

services of your school? (If you need more space, use
other side of page.)

]

THANK YOU FOR TAKING PART IN THIS STUDY



APPEXDIX C

FORMULAS AND TABLES USED TO ESTABLISH CRITICAL VALUES FOR
RAMNK ORDER CORRELATIONS, CHI-SQUARE AND 2 SCORT



Rank Order Correlations

Formulas
6 D2
t = )
Hel-onre (8)
TABLE 22
ABRIDGED TABLE TAKEN FROM OLDS (25) USED
T0 ESTAHLISH CRITICAL VALUES FOR RANK
ORDER CORRELATIONS IN THIS STUDY
Number of cases: Critical Values of Spearman Ranlk Order
Coefficlent of Correlation
13 N N B
v/ 01 02 05 .10

Two-tail tests

(25)

93



ol

ﬁhiagguare

Formulas

) CP :ZLEﬁlitfhlg (8)

ar
2 = n{ad - ﬁ;;,_;e

" Ta+b) (cxd) (2%c) (b=d) (8)
2 w(ad - hc_:jt gﬁ.@"“,} conaelion
X a—@*’b)@*_&) S (B +d)

TABLE 23
ABRIDGED TABELE TAKEN FROM DIAMONWD (8) TO ESTABLISH
CRITICAL VALUES FOR CHI-SQUARE IN THIS STUDY

Table to establish eritical value=:

Critical Values of X2

P 10 .05 «02 «OlL
dﬁ:“
1 2

2,706 3.841  g.h12 6.635 (8)



R

2 soore

Formalas

TABLE 2L
ABRIDGED TABLE TAKEN FPROM DIAMOMD (8) TO ESTABLISH
CRITICAL VALUES ¥OR Z SCORE IN THIS 3TUDY
Table used t¢ establish critical values:

The Normal Probability Area

Percent of aree in the smaller portion
{(i,e., in one tail) cut off by =%,
& deviation expressed in standard units.

- ;4

1.90 2.9

2,00 2.3

2.10 1.8

2.20 1.k

2.30 i 5 X

2. 0 0!8

2,50 0.6

2,75 0.3

3,00 0.135 {8)
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APPEMDIX D

TABLE USED TO TRANSPOSE STUDENT FREQUEICY
T0 PERCENT IN THIS STUDY

e e ]

Student : Percent of Percent of
Frequency Sophomore Students Senior Studente
N:2l N329
i 5 3
2 in 7
3 g 10
b 19 i1
5 2k 17
6 29 21
7 33 2l
8 8 26
b4 3 b
10 L8 3k
il 52 38
2 I
il 67 L6
15 73 52
B 76 55
17 81 59
18 86 62
1% 90 &6
20 95 69
21 100 72
22 76
23 75
2k 83
25 86
26 50
27 93
28 97




APPENDIX B
ITEMS IN THE MORISON PROBLEM CHECK LIST WOT MARKED
BY ANY OF THE 21 SOPHOMORE OR 29 SEMNICR STUDENTS
IN AN OREGOW COLLEGIATE SCHOOL OF HURSING
Mumbers correspond to numbers in the Check list
55, Threatened with a serious ailment
56, Afraid I may need an operation
105, Afraid I may contract disease
262. Having poor hearing
163, Having finenciasl dependents
2lh. Lacking privacy in living quarters
215. Living with unsatisfactory roommates
265, Infrequent all-night or late permits
268. MNot getting along with the House Mother
3i%9. Inadequate discipline in Nurses! Home
175, Afraid when left alone
280. Can't see the value of things I do
23, "Going steady
126, Insufficient knowledge about zex matters
231. Thinking too much about sex matiters
232, Competition in a love affair
336, Veneresl disease
181, Heavy home responsibilities
339. Wishing I had a better family beckground
2%, Belonging to a minority religious group
30. Belonging to a minority racial group



82,
185,

187.
239.
290.

1386,
i91.

98

Disillusioned ir religious ideals

Being forced to go to church

Failing to ses relation of religion te 1life
Rejecting earlier religious beliefs

Gotting a bad reputation

Disliking church services

Being & nurse on insistence of femily

Having too many subjects at one time

Wanting te change to another school

Absent from classes too often

Can't get lessons in the time I have for study
Not physically fit to practice mursing

Dread lesving school and starting on my own
Doubting happinsss as an "R, N,

Afraid of unemployment after graduation
Clagses too large

Courses too unrelatsd to each other

Mo suitable place to study in school
Dissatisfied in present department

Having difficulty in following doctor's orders
Unable to please ths doctors

Can't desl with the patient's friends and visitors
Dislike earing for male pnﬁi,enta-:

Can't acquire a professional vocebulary

Get too friendly with subordinates

Feel dominated by murse attendants



51
52,

207,
208,
257,
310.
311,
312,
36k,

Lacking aptitude for procedures

Can't carry aﬁﬁ nursing practice as taught in theory
Off-duty time not scheduled so one can plan for it
Afraid to administer medicines

Can't take umpleasant odors or sights

Routines in some departments hard to learn

Too diffieult for students to get doctor's care

Rule against accepting patient's gifte unfair

Rule sgainst accepting petient's invitations unfair
Disillusioned in nursing ideals



Typed by

Beverl
rly D, Eelsven





