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CHAPTER I
INTRODUCTION

Introduction to the Problem

Advancement and progress in nursing education during
thils century has been the result of many factors, such as:
conducting the school of nursing in accordance with
standards and practlices characteristic of colleglate
education; treating students as mature, responsible, highly
motivated, and intelligent individuals; providing each
student with an enviromment conduclve to maximasl develop-
ment of potentislities; and the provision of improved
student welfare services. Many schools of nursing, in
common with other institutions of learning, have some. type
of counseling program designed to ald the student with
personal, social, and emotlonal problems, thus helping her
not only to derive the greatest posslible benefits from her
educational experience but also to live efficiently and
comfortably in her socilety,

Such counseling for students should not be thought

of as something which i1s added to the instruct-

ional program of the school of nursing. It is an

integral part of the total program designed to

produce a group of well-prepared and personally
adjusted nurses. Counseling is not a luxury, it

1s a necessity in order that all adjustments will

be made in ways which meet the requirements of
the profession, (2 v



Statement of the Problem

One of the most important factors in the successful
operation of counseling services 1s that of the administra-
tion énd organization of the program. This study purports
t0o answer these questions: What is the administration and
organization of counseling programs in schools of nursing
in Oregon? Are the facilltles and provisions for these
counseling programs egqual or comparabie to those recommended

by a selected group of authorities?

The 086
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One purpose of thls paper 1s to obtaln objectlve
infcrmation.which might be used to answer the following
gquestions pertaining to the administration and organization
of counseling programs in schools of nursing in Oregon:

How many schools have an organized counseling program
designed to aid students with personal, soclal, and
emotional problems? How many have definite personnel
-assigned to administer or direct the counseling service?
How many have professionally trained counselors? What has
been the academic training of the counselors? What part do
the other members of the faculty play 1n»the éounseling
program? Is there provision for coordinating and directing
the services of all who participate in the counseling

program? Are cumulative records kept on each student? 1Is



consenﬁ of the student required before any information
pertaining to counseling can be released? Does the
counseling program have a set of well-defined objectives
which are in harmony with the objectives of the institution?
Is there any provision for evaluation of the counseling
program? Is there any budgetary or financial provision for
a counseling program? Are étudents introduced to thé
counseling services a£ time of admittance to the school?
What type of physical faclilitles are available or used for
counseling?

A secohd purpose of thié paper was to.ascertain,
through a review of related literature, those standards and
practices considered essential to the successful operation
of a counseling program.

The ma jor purpose of this sﬁudy was tb compare the
administration and organization of counseling programs in
Oregon schools of nursing with those standards and practices
considered essential by a selected group of authors,

To recapitulate, the proximate objectives of this study
are:

Ls To determine the administration and orgenization of

the counselling program in each of the schools of

nursing in Oregon.
2s To ascertain, from reviewing related literature, those

standards and preactices which are considered most



esgential to the successful operation of a counseling
program.

And, the ultimate objective 1s:

9 To compare the adminlistration and organization of
counseling programs in schools. of mursing in Oregon
with those standards and practices consldered essential

by a selected group of authors,

Assumptions

It may be assumed that. student nurses, not unlike
students in other areas of endeavor, héve perscnal, social,
and emotional problems. It may also be assumed that they
have emotional probléms which are unigque to student nurses.

3% 1 Purthir anemsd: Auk.the, Mrestons ol tha schesls
of nursing in Oregon are cognizant of the trend toward
establishing a counseling program designed to ald students
with personal, emotional, and social problems, and which 1is
considered by many to be an integral and necessary part of
the tptal educational program, It 1is assuméd that. the
directors.ofrthese schools will be able to give #alid
regponses to questlons pertaining to the counseling program

in their respective schools.



Justification

" Recent literature and research surveys indicate that
there is a definite need for a well-organized counseling
program to assist students who need help in facing and
solving their personal, social, and emotional problemsg--
those which are common to all young people and those which
are unique to student nurses. Recognizing this need, meny
schools of nursing are now providing counseling services.
for their students. The school of nursing which has no
planned counselling program is depending upon casual
relationships to help the individual achlieve what is
essentially a difficult, and many times a technically
involved adjustment.'2) As these casual relationships
are often not sufficient to meet student needs, a well
organized counseling program 1s a necessary, if not vital,
part of the total educational program. The hypothesis upon
beginning this study is that the administration and organi-
zation of the counseling programs in most, if not all,
schools of nursing in Oregon is inadequate, One Justifica-
tion of this study 1s to elther prove, or disprove, this
hypothesis.

A further justification is that the findings of this
study might prove helpful to the administration and faculty
of the schools of nursing in Oregon., The findings might be

an aid especlally if the schools are vitally concerned with



their responsibility to consider the student as "a whole
person reacting in a specific environment--not merely as a
mind."(A) The social and emotional development of the
student should concern the institution fully as much as

her intellectual and vocational progress.
Definitions

For the purpose of this paper, the following terms are
defineds

Counseling is a "purposeful, reciprocal relationship
between two people in which one, a trained person, helps
the other to change himself, or his enviromment,®(22)

Coungeling Program is a "professional service providing

resources for helping the student to formulate goals, make
efficient and purposeful plans, and to deal with immediate
and obvious situations.®(20)

Schools of Nursing are those institutions or programs
whose function is the education of "students (of nursing)
with no previous preparation in professional nursing."(17)

Although the schools of nursing in Oregon accept men
as student nurses and both men and women are members of the
nursing profession, the pronouné "she" and "her" are used
when reference is made to the individual student nurse,

because the number of men nurses is in the minority.



Limitaetions

This study ie limited first, to include only the
schools of nursing in Oregon. One school is omitted from
the sfudy because it is in the process of closing.

A further limitation is that the program to be
consldered will includé only that of personal—emotional~
social counseling. No attempt wili be made to evaluate

the effectiveness of the actual counseling process,
Procedure

It is proposed to carry out this study by means of a
questionnaire and personal interview. The interview will
be used to obtain any needed elaborations, refinements, or
clarification of responses to the questionnaire. It 1s
supposed that, during an interview, comments about the area
under study will be more readily eliclited or forthecoming.

A questionnaire will be constructed in accord with the
established objectives of this study and submitted to a
selected group. This group represents persons in general
education, nursing education, social work, and psychology--
all actively engaged in, or interested in counsellng. The
questionnaire will then be revised to include the suggest-
ions of this group.

A copy of the questionnaire, a letter explaining the

purpose of the survey and requesting individual



participation of the schools, and a covering letter from
Miss Imcile Gregerson, thesis adviser, University of Oregon .
Medical School, Department of Nursing Education, will be
sent to the director of each of the six schools of nursing
in Oregon. All information derived from each school will
remain'anonymous.

Interviews will then be arranged wifh elther the
director or a representative of each of the participating
schools, |

Each question will be tabulated and analyzed in terms
of the objectives of thls study. A review of related
literature will be made to ascertain those standards and
practices which are considered essential to the successful
operation of a counseling program. The information collected
in this study will then be compared with thosé standards and
practices derived from the literature, Master tabulations
will be made, An interpretation of the findings will be
made, conclusions drawn, and recommendations, if any, will

be stated,



CHAPTER II
REVIEW OF THE LITERATURE

Introduction

Little written material can be found concerning
counseling programs in schools of nurseing prior to 1940.
It has probably been only within the last twenty years that
counseling services for students have come to ocecupy =2
place of major importance in the educational programs of
American colleges and universities.(7) In 1942, in the

National League of Nursing Education publication, Eggentials

T D e — S Ca—

A counseling program planned to alild students in
educational, professional, soclal, and personal
problems 1s an essential part of the work of a
school which sets up its program in terms of
student needs. The aim of such a program should
be to make the student increasingly able to
guide herself toward desirable personal,
educational, and professional,obje?g}ves and
lesg dependent upon the counselor.

Triggs, 1n 1945, iterated thls same philosophy by
stating:

A school of nursing, like other educatlonal
ingtitutions, faces the same challenge and
responsibility of so gulding and stimulating
each individual in its selected student body
that she will develop to the maximum her
potentialities. This ies not only the school's
responsibility to the student; it i? %}so the
school's responsibility to society. 2



As Triggs suggests, nursing education is not unlike
other areas or flelds of education. Nursing education,
whether it is carried out in collegiate or in hospital
schools of nursing is hilgher education, at least in the
sense of belng education beyond secondary school, .

In the 1947 report the President's Commission on

Higher Education eleven goals of higher education are

listed, all concerned with the student's preparation for ,

responsible citizenship and productive living in our
demoeracy. Of these eleven goals, four are specifically
related to student welfare and the regponsibility of the
institution for preparing the student:

te To understand the common phenomena in one's
physical environment, to apply habits of
scientific thought to both personal and
civie problems.

2. To maintain and improve his own health and
to cooperate actively and intelligently in
solving community health problems.

8 To attain satisfactory emotional and social
adjustment. ‘

4, To acquire the knowledge and attit?def
basic to a satisfying family life, ‘11

10

Admittedly, it 1s not easy to provide all the services

required of a modern institution of higher education and
then to coordinate them so that they are available as and
when needed by the indlvidual student:

But it can be done 1f the school accepts 1its
responsibility for and to the student it admits
for a course of study designed to stretch his
mind; to broaden his intellectual and social
perspective; and to turn him out a more mature,
informed, and responsible citizen than he might



have become had he spent the same number of years
in other ?ur§uits. Responsibility is the point
at issue, (11

The philosophy upon which this new development, counseling

services for all students, 1is based emphasizes the

institution's respdnsibility to conslder the student as

"a whole person reacting in a specific environment, not

merely as a ming, " (4) It acknowledges the fact that her

11

"physical, emotional, and soclal development should concern

the institution fully as much as her intellectual and

vocational progress.”(7)

By 1949 most nurse educators and nurse leaders were

aware that:

Programs in schools of nursing which claim to
prepare the individual to practice as a nurse
must also provide for the whole, unified
preparation of the student which will enable
her to function In the community. They must
asslst her to find her place, to practice, and
to progress in her profession and to live in a
way that lg satlisfying, both to her and to
society.(7?

Gordon, Densford, and Williamson, in Counseling in Schools

of Nursling gave the following justification for incorpor-

ating a counseling service into the program of the school

of nursing:
1. Complexity of nursing education.
2. Background of personal concern for students.
g Need for organization.
4, Nursing education must meet competition.
s Trend toward responsibility for the full

personal development of s?ud?nts in
educational institutione, (12 '
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They further stated that "Total personal adjustment cannot
be separated from any phaée of human activity. This 1is as
true of students in nursing as of all other human
beings.“(12)

By 1952 counseling had become an indispensable aspect
of the educational efforits. The counseling services of
schools and colleges were rapidly becdming accepted as an
integral part of the total educational prdgram.(ge) Many
schools of nursing have not kept pace with other types of
educational programs in providing adequate counseling
services.

In 1952, Dr, Margeret Bridgman, a consultant to schools
of nursing under the ausplces of Russell Sage Foundation,
was asked to continue her work under the patronage of the
National League for Nursing. A report of the information
which she obtained in her study of the schools was published

under the title Collegiate Education for Nursing., Material

pertaining to provisions for student welfare was inéluded
in this report. In referring to the fact that colleges and
universities generally consider provisions for the welfare
and all-around development of students an essentlal part of
thelr responsibllity, Dr. Bridgman mentions the concept of
equal opportunity which assumes that all students should
share equally in these benefits. "Nursing students",

Dr. Bridgman states, "have 1n many instances received less
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than a normel share,"(3)

In 1952-53, a nation-wide study of student health
programe in American colleges and universitles was under-
taken., The findings of this study were published under the
title The College and Student Health. Summerling has

summarized the results thus:

In general, those institutions which set the
highest standards of medical care for students
are those which pursue the highest academic
standards. This positive correlation with high
academic standards was found to be equally true
for case findings, periodic health exams,
immunizations, counseling, and all other pro-
cedures designed to protect, malntain, and
promote the phy?ic?l and emotional well-being
of the student. (24 I

Probably one of the most important factors in the
successful operatlion of any personnel or counseling program
is that of the administration and organization of the
program, It ie obvious that without well-planned and
efficiently administered programs, there is little
likelihood that counseling services would be provided
effectively, or even provided at all.

It 1s interesting to note that in the early

literature on college personnel services the

two problems that received probably the least

attention were the two most essential to the

successful operation of a college program,

These were the evaluatlon of personnel

services and the organization and admi?i§tra—
tion of the student personnel program. 2
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Review of Literature Pertaining to the Administration and
grganizétion'gi Counseling Programs

In the review of twenty-three related articles and
studies, note was made of the frequency with which various
componénts of a counseling program were mentioned as being
necessary or essential. From this review the following
information was obtained: The importance of a profession-
2lly trained counselor or specialist was mentioned sixteen
times, or in 70 per cent of the articles reviewed.
Importénce of having some provision for the coordination
and direction of the services of all who participate in the
counseling program was emphasized by fourteen, or 61 per
cent of the authors. Eleven, or 49 per cent of the articles
reviewed, stated that an important component of any
counseling'program was that of well-defined objectives,
which are 1in harmony or accord with the objectives of the
total educational program. Also mentioned eleven times was
the value of faculty particlpation and cooperation in the
counseling program., The necegsity of keeping cumulative
records and confidential counseling notes was stressed in
ten of the articles., The provision for some method of
evaluation of the counseling progrem was considered necessary
by eight, or 35 per cent of the authors. Seven, or 30 per
cent of the articles reviewed, mentioned the necessity of

having some financial or budgetary provision for a
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counceling program. Twenty-two per cent, or five articles,
mentioned the importance of clearly defined and uniform
titles. Four articlés indicated that there should be some
sort of introductlon to the counseling services at the time
of entrance to the institution. Two authors mentioned the
desirablility of adequate physical facillities for the

counseling situation.

TABLE I

FREQUENCY WITH WHICH VARIOUS COMPONENTS OF THE
ATMINISTRATION AND ORGANIZATION OF
COUNSELING PROGRAMS WERE
MENTIONED IN RELATED

LITERATURE
—_———————e———————see— e e —————
Number of
Component Articles Per cent

Professionally trained
counselor or specialist., . . . . 16 70
Coordination and direction

of a1l concerned . « « o« s s » & 14 61
Well-defined objectives . v ¢ o .« . i 48
Faculty participation . . « « « « & 11 48
Cumulative records. « o« o « « ¢ o » 10 3
Evalvation of program « « « « « .« & 8 25
Financlal provision « ¢« o« « o« o o & 'y 20
Clearly defined and uniform titles. 5 22
Introduction to services. . « o« » 4 18
Adequate physical facilities., . . . 2 g

Review of Related Studieg
A study, "Survey of Guidance Programs in Selected
Approved Basic Schools of Nursing in Canada," was submitted

in May, 1956 in partial fulfillment for a doctoral degree
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by Mery L. Alderman of the University of Weshington, In
this survey, there was found to be a relationship between
organization and use of larger amounts of plamned
counseling, testing programs, and counseling as an
orlentation device. There appeared to be more indications
of speclal training for counselors where orgaenization
exlsted. Thils survey also brought out that organization
resulted in greater satisfaction and adequacy of progfams.

Another thesis, "Opportunities for Full-time
Counselors in Fully Accredited Schools of Nursing," was
wrltten by Inez Perry of St. Louis University in 1955.
Miss Perry's findings indicated that many schools lack
clearly defined organization and adequate budget for
admiﬁistering student pefsonnel programs. This study
brought out a trend toward employment of full-time
counselors in many schools of nursing.

A "Survey and Evaluation of Guidance Programs in
Hospital Schools of Nursing in the Five North Central
States" by Beatrice Stern Miller of Indiana University was
also completed In 1955, Findings of this study indicated
that only 24 of 153 schools of nursing employed &
counselor., The educational and experimental preparation

of these counselors was inadequate according to Miss Miller.



CHAPTER III
INTERPRETATION OF DATA

One purvose of this study has been to determine the
administration and organization of the counseling programs
in schools of nursing in the state of Oregon. A second
purpose was to ascertain, from reviewing related literature,
those standards and practices which are considered most
essential to the successful operation of a counseling
program, '

The ultimate objective or purpose of this paper was to
compare the administration and organization of the counsel~
ing programs in Oregon schools of nursing with those
standards and practices considered essentizl by a selected
group of authors.

Information about the counseling programs in each
school of nursing was collected by means of a two and one-
half page questionnaire which was compiled in accord wlth
the stated objectives of this study. (Appendix A)
Twenty-five alternate response items were designed to
elicit informaition on ten essential aspects of an adequately
administered and orgenized counseling program: employment
of a professionally trained counselor or specialist; well-

defined objectives; participation of faculty; coordination



18

and direction of activities of all concerned; the use of
cumulative records, of which any counseling notes were
confidential; provision for evaluation of program;
financlal or budgetary provision for a counseling program;
clearly defined and uniform titles; introduction of each
student to the services at the time of entrance to the
schoo; and nature of physlcal facilities.

Coples of the quesﬁionnaire and a letter of explanation
(Appendix B) were sent to the directors of each of the six
schools of nursing in Oregon. OfAthe six Oregon schools of
nursing, one school declined to participate in the study.

An interview was then arranged with either the director,

or a representative selected by the director, of each of

the remaining five, or participating, schools of nursing.
These interviews were used as a means of acquiring any
needed refinements, elaborations, or clarification of the
responses on the questlonnnaire and to elicit free comments
on the area under study. All information derived from these
questionnaires and interviews remained anonymous,

The data obtained through the questionnaires were
tebulated for‘each school and aznalyzed in terms of the
objectlives they were designed to fulfill. Master tabulation

sheets were compiled, (Appendix D)
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Tabulation of the Data

All of the five participating schools indicated that
they had a couﬁseling program designed to aid students with
personal, emotlional, and social problems. One schoél
stated that it's program was being "reorganized” and thus
the data from this school were incomplete,

In comparing the administration and organization of the
counseling programs in the participating schools of nursing
in Oregon with those standards and practices consldered
essential by a selected group of authors, the following
information was obtained:

Profegsionally Trained Counselor

There would seem to be general agreement that counsel-
ing had to do with the interaction between two people and
also that counseling is a professional task for professlion-
a1ly trained people.(2) In 1ts 1942 publication,
of Nursing Education stated that: "Since certain problems
can be handled only by a speclalist, this type of service
should also be made avallable to students.”(6) These
specialists, by virtue of speclal preparation, interests,
and abllities often are assigned the chief responsibility
for the direction of the counseling ﬁrogram and when
feasible, certain of these individuals may devote their

entire time to this program.(12) It 1s fairly well
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acknowledged that everyone on the school of nursing faculty
and staff takes part in some phase of personnel work. The
more direct personalized assistahce ls given by the
individual designated as the counselor. Many feel that
thls personal consultation or counseling should be the
responsgibility of those who are especlally trained for the
work., This 1s stated emphatically by Roeber, Smith, and

Erickson in Qrganization and Administration of Guidance

Services:

The effectiveness of counseling depends upon many

conditions, varying from those inherent in the

counseling situation to others dealing with the

over-all organization and administration of the

gulidance program., Success of the counseling

service is dependent upon a trained counselor.(21)
Usually the qualified counselor in an educational
institution has had a background of basiec educational
concepts, psychological foundations, measurements and
statlstics, guidance practices and techniques, sociology,
economlcs, and an internship or apprenticeship.(15> It
would seem that a thoroughly trained individual is an
essentlal for any adequate counseling program.

The administration of the counseling program will
depend upon the specific plan in effect and the size of the
school., It is highly desirable that a person trained in the
fleld of guidance have the general direction of the program

and assist the members of the faculty in an understanding

of thelr duties in this program.(5)
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One school, whose program was being "reorganized"
indicated that it had a professionally trained counselor
until July, 1957, but did not disclose whether the
reorganization would include another professional
counselor. Two schools stated that they had professionally
trained counselors, but none of these counselors was
employed full-time, In the first school the counselor
spent £ifty per cent of his time as a chaplain. In the
second school, which stated that it had professlonally
trained counselors, any one of three full-time psycholo-
gists on the faculty of an affillated school were used as
counselors, The remaining three schools stated that they
did not have professionally trained counselors,

Three of the five participating schools indicated that
there was at least one person specifically designated as
responsible for student counseling services. Two of these
schools which indicated that they had full-time people
designated as responsible for student counseling services
indicated that their student health nurses héd a dual-
responsibility for the counseling program as well as the
student health program. In the third school, the chaplain-
counselor was also director of the counseling program. A
fourth school stated that there had been no one specifically
designated as responsible for student counsellng services

since July, 1957, and although its program was beling
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reorganized, dld not indicate if there was any future
provision for a director of this service., A fifth school
stated that there was no one person responsible for student
counseling services but some plan for direction of this
service was belng formalized.

Clearly Defined and Uniform Titles

The title of positions must be adapted to different
types of institutions, but they should be clearly defined
and as uniform as possible to promote effective placement,
preparation, and functioning of personnel.(6)

In the two schools which utilized the student health
nurses as the directors of the counseling program these
nurses had the titles of "Director of Student Health,® and
“Chairman of Student Health and Welfare." The title of the
chaplain-counselor in a third school was "Director of
Chaplains.” The three psychologists who were responsible
for counseling in a fourth school were "Professors of
Medical Psychology." |
Coordination and Direction of Activities

As has been mentioned previously, literally everyone
on the school of nursing faculty and staff takes part in
some phase of personnel work. In any attempt at
coordination of activities of differént departments within
a singie institution--the problem of unified organizational

machinery becomes a very important one.(15) In order to



secure the best results in any counsellng program there
should be some provislion for coordinating and directing the
services of all who participate in the counseling program.(6)
Most assuredly, any program for diagnosis. and counseling of
students should be organized, coordinated, and integrated
into the total educational progrém and in a sound and
effective manner.(13) Gllbert Wrenn, in his pertinent
article, "The Greatest Tragedy in Gollege Personnel Work",
defines the "tragedy" as the poor coordination of a student
personnel program,

Four of the five participating schools indicated that
they had some provision for the coordination and direction
of thelr counseling program. (Appendix D) Three of these
four schools used regular faculty meetings as one means of
coordination and direction. These same schools also made
use of a student guidance (personnel-welfare) committee.

A fourth school stated that coordination and directlon of
the counseling program was accompllshed "through the
director and through the use of records."

Well-Defined ObjJectives

In order to secure the best results, the organization
of the counseling program must be carefully thought out and
get up in terms of student needs. (6) This ¥elarity of aim"
or objective of the program should be clear-cut and should

take account of the general educational objectives of the
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administration as well as those of the counseling program
propér.(15) The objectives of any service have to be
clearly defined and, also, have to be developed in harmony
with the total educational program of the school.(21)

411 five participating schools have objectives of their
counseling program whlch have been planned out and set down
in writing. (Appendix D) In three of the Tive participating
schools, the objectives of their counseling program
definitely appeared to be clearly defined, planmned in terms
of student needs, and had been developed in harmony with the
educational goals of the institution. In two of these same
three schools, the objectives had either been copled from
or patterned after objectives of counseling programs which
had been set up in other schools, The objectives of one
school's counseling program were rather brief, in fact only
one sentence in length, and seemed in actuality to be a
general statement rather than a pertinent or specific
objective., The objJectives of the counseling program in a
fifth school were not submitted.

Faculty Participation

Since the responSibility for bullding a counseling
brogram rests with the administration and all the members
of the staff and since counseling is concerned with the
total development of the student, it naturally follows that

the director of the school of nursing and the faculty



25

members would be directly concerned with the total
cbunseling program.(7) While all faculty members will
necessarily participate in educational counseling, in
SEA TR on A5 BAH Pewn found helpful to designate a certain
number of members, depending upon the sgize of the school,
as advisers and to assign each student to one of them.(6)
This normal, day-to-~day personal counseling given by the
faculty and other less professionally trained counselors
must be an integral and inseparable part of any program of
higher education.(13) A school can develop its most
effective program only by giving careful attention first.
to the establishment of policles by an agency representing
faculty, students, and administration, and secondly, by
administrative provision for the most effective execution
and coordination of the various personnel services on the
campus.(29) Gilbert Wremn, in his previously mentioned
"The Greatest Tragedy in College Personnel Work" states
that "Students and faculty, who have the most to gain, have
the least to say."”(30) E, H. Hopkins, in "The Essentials of
a Student Personnel Program" iterates Mr. Wrenn in stating
that coordination should concern students as well as |
faculty.(13)

Each of the five participating schools indicated that
other members of the faculty have a part in or contribute

to the counseling program. (Appendix D) In School "al
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each faculty member is assigned to a certain number of
students as adviser or a student may consult any faculty
member at any time for counseling. Also, two faculty
members, chosen for alternate two-year periods, attend the
monthly meeting of the Student Welfare Committee. Also
serving on this committee is the student health nurse and
the director of nursing education. In School "BY each
instructor is asked to be alert to any need, and if she
feels that there is a need for counseling and, if rapport
is present, she is to talk to the student. Instructors are
encouraged to refer to the counseling committee whenever
they need assistance or guldance in helping a student. The
counseling committee at thls school is composed of the
director of nursing education, director of nursing service,
nursing arts instructors, and the director of chaplains, 1In
School "C" each student may select any one of a group of
instrucﬁors for counseling or advlice and i1s also scheduled
for a "formal conference” with the director of nursing
education at regular, specified intervals, Certain faculty
members, and a member of the student body, serve on the
gulidance committee. School "D" selects a class adviser for
each new group of students, ‘The students have the alterna-
tive of either retalning this adviser or choosing another
faculty member as class adviser after a specified length

- of time, There is alsgo a student personnel services
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committee at this school, made up of faculty members and
directed by & faculty member appointed by the director of
nursing education. The students in School "E" are
"encouraged to go to any faculty member to whém they feel
free to talk."

Cumulative Records

The nature of the counsel;ng relationship conditions
the use of personal and envrionmental data. The preparation
and use of an individuel inventory for each pupil in the |
school is essenﬁial to the effectiveness of all guldance
gservices and is the key to planning activities of the
counseling program.(21) All information about students
derived from enxrance‘applications and examinations, tests
of all kinds, profiles, physical examinations, and personal
conference records should be flled in a_cumulative folder
and avallable to the counselors concerned.(7) The gathering
together of pertinent information such as that in the
cunulative record will provide all who counsel with enough
information for the adequate understanding of the students’
problems and for the making of a careful diagnosis.(27) ’
While much of the information contained in the cumulative
record is available to faculty members and those concerned,
it has been fairly well recognized that by its very nature,

information pertaining to personal or emotional counseling

~is confidential and should not be released without the
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student's permissibn. ,

Cumulative records were kept on all students in each of
the five participating schools. (Appendix D) Each school
kept about the same items or information in the folder:
entrance applications and test results, profiles, grades,
and evaulation records. In two schools, the results of any
and all physical examinations and medical reports were kept
In the folders; in the other three participating schools,
these reports were kept in the student health offices. 1In
each school, these cumulative records were available to the
counselors concerned, In School "A" records of counseling
were not kept, but Information was not considered confiden-
tial. In School "B" counseling records were kept only by
the counselor and were not available to anyone else. School
"o kept counseling reports in the cumulative folder and
anjone on the faculty had access to them. Counseling in
School "D" was considered as & confidential matter between
counselor and student and no information pertaining to
counseling could be released without written consent of the
student, Counseling records were kept in School "E" and the
student's permission was necessary before anyone 6ther than
the director could refer to them.

Evaluation of the Counseling Program

Some plan for continuous appraisal and evaluation as

well as a willingness to adjust and readjust is an importent



ap

adjunct to any counseling program. The form of guldance
service in any single institution must necessarily be
affected by the provislone for research. Unless adequate
‘research is undertaken, 1t will not be possible to tell
the modifications in practice and directions which should
be taken, according to the nature of needs disclosed by
research, nor wlll it be possible to evaluate clearly the
outcomes and to effect improvements in the service.(15)
This reseerch, or evaluation, must be a continuous study to
appralse truly the effectiveness of the counseling program.
Four of the five‘participating schools indicated that
 there was some provision for evaluatlion of their counseling
program, (Appendix D) In these four schools, this
evaluation was certainly informal and consisted of committee
or faculty discussion and appralsal or comparison with
National League for Nursing standards. One school had, four
years ago, cbmpiled a questionnaire regarding its guidance
program, distributed it to the entire student body, and
tabulated the results for study. At this time none of the
particlpating schools i1s making any attempt at actual
research into any phase of their present counseling program.

Financial Provision

Financial support i1s a crucial determinant in the 1ife

of any guldance service or program.(15) Dr. Bridgmen has

stated:
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The policies of making available the same or

comparable educational facilities and pro-

visions for student welfare for nursing as

for other students involves expense. Radical

change in the allocation of financial respon-

8iblility for nursing education is essen%%?l

if these ilnequitles are to be remedied.

In none of the participating schools was there any
financial or budgetary provision for a counseling program,
(Appendix D) It is considered either a part of the over-
all budget or a part of the student health service budget
in the schools.

Introduction to Services

Farly detectlon and follow-up of students with
emotlional stress is essential for good social and academic
adjustment.(4) A counseling program for a student nurse is
concerned not only with those students wilth emotlional stress
but also includes 2ll phases of the school's program which
are deslgned to help the individual to make necessary
adjustments to the demands of the professional school; to
utilize the social and educationsl enviromment of the school
for purposes of personal development; and to acquilre the
problem-solving attltudes and skills and the emotional
patterns of response which are useful, and often essential,
in later professional and personal 1ife.(12) Perhaps the
earlliest opportunity to introduce and acquaint the student

with these services and of the total program is at the

time of entrance to the school.



In four of the five participating schools, the students
were introduced to the available facilities at the time of
admittance into the school. (Appendix D)

Physical Facilitles

The fact that effective counseling is not performed in
the presence of others suggests a need for private quarters
for counselors.(21) In order for the counselor to do his
work competently, appropriate.physical facilities are
essentlal for carrylng out the activities of the counseling
program.(23)

In the two schools where there was a person specific-
ally deslignated as counselor, the office of that person was
used for counseling. These offices were private, comfort-
able quarters and seemed adequate for any counseling program.
Two other schools used elther the office of a faculty
member or the student health office. A fifth school, whose
program was 5eing reorganized, did not indicate if there was
an office to be set aside for counseling. (Appendix D)

Method by Which Student Consults Counselor

In both of the schools which had a person specifically
designated as counselor, a student could go to these
counselors directly whenever she felt the need. Any faculty
member could refer a student to these counselors at any
time. Any student in these two schools could also ask any

faculty member to make an appointment with the counselor



for her. (Appendix D)

Comments from the directors, or their representative,
of all five participating schools indicate that they
considered a counseling program an integral and necegsary
part of the total educational program. And, recognizing
this need, indicated that they felt that their counseling

program could, or should, be strengthened in one or more

weys.

Je



CHAPTER IV
SUMMARY, CONGLUSIONS, AND RECOMMENDATIONS

Two purposes of this study were: (1) to determine the
administration and organlzation of the counseling programs
in each of the schools of nursing in Oregon, and (2) to
ascertain, from reviewing related literature, those
standards and practices which are considered most essential
to the successful operation of a counseling program., The
ma jor purpose of this study was to compare the administra-
tion and organization of the counseling programs in Oregon
schools of nursing with those standards and practices
considered essentlal by a selected group of authors.

The questiomnalire method was used to obtain data for
thls study. Questlonnaires were sent to the six schools of
mursing in Oregon. One school declined to participate in
the study. An interview was then arranged with the director,
or & representative selected by the director, of each of the
remaining five, or participating, schools of nursing.

These interviews were used as a means of acqulring any
needed reflinements, elaborations, or clarification of the
regponses on the questionnaires and to eliclt free comments
on the area under study.

The data obtained through the guestionnaire were



tabulated for each school and also for the total number of
responses to each item, Each questlon was analyzed in
terms of the objJectives it was designed to fulfill., A
master tabulation was compiled,

The provision of a well-orgenized and‘administered
counseling program designed to ald students with emotional,
social, and personal problems was found.to be generally
recognized as a necessary and integral part of the total
educational program,

From the data reported in this study on the existing
administration and organiﬁation of counseling programs. in
schools of nursing in Oregon, it was ﬁot evident that any
of the schools had an adequately administered and organized
counseling program., None of the five participating schools
employed a full-time counselor. One school relied upon a
chaplain for part-time counseling and another school used
the services of one or more psychologists who were on the
faculty of an affiliated school, The'reméining three
participating schools steted that they did not have
professionally trained counseling personnel.

In two schools, ﬁhe student health nﬁrse was respon-
gible for the student counsellng services. The chaplain-
counselor was reéponsible for the student counseling
services in a third school. Two of the five participating

schools did not, at this time, have a person specifically
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designated as responsible for student counseling services.

Coordination and direction of activities of all
concerned with the counseling program was attempted by means
of faculty meeting and student-welfare committees in three
of the five participating schools, Coordination and
direction of the counseling program in the fqurth school
was‘"accomplished through the director and through the use
of records." :

All five participating schools have objectives which
have been well planned and set down in writing., In three of
these schools, the objectives appeared to be clearly
defined, planned in terms of student needs and developed in
harmony with the educational goals of the institution.

Each of the fiﬁe participating schools indicated that
other members of the faculty have a part in or contribute
to the counseling program. In four of these schools, one
or more faculty members serve on the student counseling, or
personnel-welfare committee, In most of the schools, ﬁhe
faculty not‘only contributed to or played a part in the
counseiing program, but in actuality, d4id most or all of
the counseling.

Cumulative records were kept on each student in each
school, and were available to any faculty member in'éach
respective school. Congent of the student was required

before information perteining to counseling could be



released in three of the flve participating schools,

None of the schools had any provigion for formal
evaluation of their counseling program. In none of the
participating schools was there any specially designated
financial or budgetary provision for a counseling program,
In four of the five participating schools, the students were
introduced to the avallable facllitles upon entrance into
the school.

Through a tabulation and interpretatlion of the data
obtained, the following tentative conclusions may be made:
1e Counseling programsg designed to aild students
with soclal, emotional and personal problems

were seriously considered as a part of the
students'! educational program.

2a While the schools were outwardly concerned

with maintaining acceptable standards of
counseling services for the students in their
school of nursing, none of the five participating
gchools was actually maintaining standards
comparable to those set forth in the literature,

r A lack of professionally tralned counselors

was apparent. |

4, Much of the responsibility for counseling

was delegated to the faculty members of the

gchools,
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In view of the findings and tentative conclusions, the

following recommendations are made:

1. A similar study night be made in other states
or areas asg a basls for making comparlsons and
for further evaluation of student counseling
prograus,

2. A study might be made of the student nurses'
evaluation of the effectiveness of the counseling
programs offered in their schools of nursing.

Big A study of the effectiveness and success of the
counseling programs in Oregon schools of nursing
might be undertaken.

4, Each school of nursing might undertake research
into the adequacy of thé program, speclfic needs
or areas where improvement 1s indicated, and
available resources for improving the counseling

progran,
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APPENDIX A
QUESTIONNAIRE

41

For the survey of the administration and organization of
counseling programs in schools of nursing in Oregon.

in the particular answer which does.

Prepared by Barbara Hudziak

Please answer the following questions. Check the items
which apply to your school or, if none apply, please write

be apprecilated.

1.

2.

Does your school of nursing
have a counseling program
planned to ald students with
personal, socilal, or emotlional
problems?

Does your school have a budget
or other financial provision
for a counseling program?

Does your school have a person
speclfically designated as
responsible for student counseling
services?

What is the person's title?

Does your school have profession-
ally trained counseling personnel?
(NMumber)

Highest degree attalned by the
counselor(s)?

Further comments will

Yes No

Yes No

Full time
Part time
No

S ———— e —

Yes No

Baccalaureate
Master's.
Doctorate
Other




6. Area in which degree obtained?

7. Other academic training or

Social Work
Psychology
Psychiatry
Education
Other

42

preparation? Tests and
: measurements
Statistics
Clinical
psychology
Social
psychology
Educational
psychology
Administration ___
Individual
therapy
Group
therapy
Other
8. Does the counselor have any
dutlies other than in the
counseling aresa? Yes No
9, If yes, what are those duties?
10, What title(s) doees the
counselor hold?
11. Is there an office or other area
specifically desi%nated as the
gstudent counselor's office? Yes No
12, By what method does a student Referral
consult the counselor? Direct
, appointment
Indirect
appointment
Other
13. Are students introduced to the
counseling services at the time
Yes No

of admittance to your school?




14,

15.

16.

17.

18.

19.

2l

selected?

43

By whom?

In what way?

How?®

folder?

How 1s the student counselor Employed
Appointed

Do other members of the faculty

have a part in or contribute to

the counseling program? Yes No

Is there provision for =

coordinating and directing the

services of all who participate? Yes Yo

Is a cumulative folder kept on

each student which is available

to the counselor? Yes o

What is kept in the cumulative Entrance
applications
Tests
Profiles
Physical
examinations
Conference
records
Grades
Other

Who has access to folders? Director

: Executive

faculty
Faculty
Student health
service
Student
counselor
Other

Is consent of the student

required before any information

Pertaining to counseling can be ;
Yes No

relessed?




21

e5.

Do you have objectives of your
counseling program which have

been planned out and set down

in writing?

Does your school have any
provision for evaluation of
its counseling program?

If so, what?

If your school does not, at
this time, have an organized
counseling program 1s one
beling plamned or considered?

Do you consider a counseling
program an integral part of
your total educational program?

Yes No
Yes No
Formal
Informal
Resgearch

Yes o
Yes No
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APPENDIX B
November 7, 1957

Director
School of Nursing
Portland, Oregon

Dear Direcﬁor:

As a graduate student enrolled at University of Oregon
Medical School, Department of Nursing, I am planning a
thesle based on a survey of the administration and organi-
zation of counseling programs in schools of nursing in
Oregon.

I would very much like to include your gchool in this
survey, and would appreclate your help in completing a
questionnaire I have prepared and plan to use in obtaining
the necessary data. All informatlon derived from each
school will of course be conaidered confidential, However,
each school which participates in this survey will be sent
an abstract of my findings.

Miss Lucile Gregerson, my thesis adviser, has offered
to write a covering letter which I am enclosing. I am also
enclosing a postcard for your convenience, Would you
kindly indicate on the postcard whom I may call on for a
personal interview. ,

Sincerely yours,

Barvars Hudziak

bh
Enclosure
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APPENDIX €

November 7, 1957

Director, School of Nursing

Dear

Enclosed you will find a communication and a gquestion-
naire prepared by Miss Barbara Hudziak who is undertaking,
as partial fulfillment of the requirements for a Master of
Sclence degree, a study of the counseling programs in Oregon
Schools of Nursing. ‘

Your school 1s invited to participate in this study.
We hope you will want to assist us., We are well aware of
the time and effort involved in completing the many fact-
finding devices received by schools of nursing today.
Accordingly, both Miss Hudzlak and I wish to express our
sincere appreclation for your interest and cooperation.

Yours very truly,

Lucile Gregerson
Agsistent Director in charge of
Teaching and Supervision Programs
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