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CHAPTER 1
INTRODUCING THE PROBLEM

In-service education is as old as men's earliest
desire to know more in order to perform a task betier; it
is as new as the latest teaching toel for employee
preparation In & gulded missile factory. In-service
education ie the intentional fuifiiling of an employee's
natural desire to learn &s much a&s possible aboutl his Job;
it 1s the "open eesame” through which the employee finds
his place In the working enviromment, It is a planned way
of meeting the employee’s neede and answering such
questions as, "Is there a better way?® or "Do I know how
to do my job properly?” In-service educetion progreme are
designed to equate the employee with the Job, certain that
once such equation ls reached, the employee through grester
percepiion gains the true potentiel of his job and of hi
cepacities and capabilities. Thus in-service education is
not static but dynmemie. {(392)

In all walks of 1ife, trade, Industry, and the
professions, employers arc assuming at least part of the
respongibility for on-golng education by developing
programs which assist employees to find their proper place

in the organization, learn new skills needed in carrying



out thelr job responsibiiities, and develop their
capabilities to the fullest, (22) 2mﬁﬁ@t?y was the
first to recognize thait the contribution and stability
of personnel was in proportion to the deve lopment and
setisfaction of these woskers on the Job,

Today's ireining reduces tomorrow's problems, (17)
Froper planning of instruction saves time and cost.
industry hag shown that in-serviece sducation is & sound
investment, paylng dividends to the individual employee,
to the business, and to the community. Personnel develope
ment cen be regerded quitle logically as & form of
insurance for the percentage of the dollae that goss
into salaries. By bringing persennel to a peak of

productivity in 8 short time and by maintaining and

upgrading the personnel, management helps insure returns
for the money invested in the individuai employee. (34, 39)

fAlthough industrial organizations have had somewhat of
@ head start on hospitals in the fileid of in-service
education, hospitalis are following closely, The rapid
changes taking place in the fields of both medicine and
nursing today are constant reminders of the nsed for
active, one-going educational programs for professional
nursing personnel, {41, 42)

in a dynamic society the fundamental need for a

continuing educotionnl experience for everyone on the jJjob
is recognized,



The speed, complexity, and magnitude which
characterize the present, and which have
resuited from the advances in seience and
technology, are having & tremendous impact

oft both the individual and society, In some
instances this impect is swilft, vielbie and
powerful; in others it s slow, indiscernible,
and subtle, In 21l cases the changes require
ed Justments of ome kind or @nother, and the
individual needs help in making those adjust-
ments, Considering the world as it s teday.
and as it is repldly becoming, we are all
“standing In need of"” learning contlnuously
whatever ocur educational stieinments may be .,
We cannot wholly depend upon the knowledge
and skilils we obtained vears ago to meet the
demands of todsy, (14)

The educational programe of basic professional schoole
of nursing prepare nurees for beginning positions in
nursing only. After graduation, the individual aurse is
pers@naéiy responsible for further professional develop
ment and syccess. Experience in nureing is @& basis for
professicnal development, but nelthep professional growth
nor success depend entirely upon experience, ﬁ@ nurse can
expect Lo develop {acreaszed competence and to obtain
professional stature without adding to the preparation she
received in the basic nursing program. Esther Lucile Brown

in Nursing for the Future states:

Let no one think thet nursing as practiced
today through highly selentific technique goew
and 8s it is likely to be more widely
practiced tomorrow--cen be done with Justice
to patient or to nurse en the basis of the
training stiil provided In some hundreds of
existent schools of nursing, {13}



To contribute most to the care of the patients, the nurse
must be constantly eequiring further knowledge in her
chosen fileld, {42) Dr. Brown continues:

In-gervice training can perform an essential
function in remedying some such deficiencles,
and particularly in teaching new procedures
and treatments as they develop. WNothing
more needs Lo be sald here except to repeatl
that in-service iraining is an entirely
appropriate function for the hospital or
health agency to cuitivate, but one whose
great usefulness has yet recelved far too
1ittie attention, (13)

An in-service education pregram developed through
group process is én effective means of essisting the
graduate nurse on the job In {1) giving more complete and
understanding care to her patients, {2) acquiring
knowledge and experience in her chosen fleld,
(3) achieving personal as well as professional growth,
and {(4) functiening in an enlarged orbit by meeting the
demands of a dynamic, democratic society. Kenmneth
Herrold, in "Conference Planning and Action Through Use
ef the Group Process," states:

The group process {s not a number of clever

technics or tricks by which @ few Individusls

seek to manage others to gein their own ends,

no matter what the effect. Rather it g the

means by which the resources of the individ-

uals are mobliized by themselves into a group

for coming to agreement on c¢ommon goals and

for directing effective action to the attain-
menit of these gosls, (38)
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statement of the Preblem

Although the merits of {n-service educetion programs
in %ﬁ@‘various professional and industrisl fleids have
been f@c@gniséd for some time, many service organizations
have not developed such programs. In the hespital setting,
the value of in-service educstion ia seif-evident, but
often the pressure of work end the lack of initiative,
motiveation, Interest, or leadership deter the establish-
ment of In-service edugation programs designed to be
matually advantageous to the patients and the personnel,

1t is the purpose of this study:

to orgenize and develop an in-service educa il on
program for the graduste nurse staff at a selected State
Tubercuiosis Hospitel, and

R, vto determine the effectiveness of the program asx
reveaied by the expressed opinione of the participants,

The specifically stated guide for analyzing the
characteristics of the in-service education program énd
the method of organizing and the developing of the in-
service education program will be described in detaill in g

later section.

Limitations and Assumptions

This study is limited to & deseripiion of how a

program of in-service education was designed and developed
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for the graduate nurse staff in one State Tubereculosis
Hospital during the period between May 1958 and February
1859,

Evaluation of the effectiveness of the program s
limited to opinions of the pa?ticipamta'@bﬁained by use of
8 simple guestionnalire admiﬁi@tared gleven monthy after
the Inception of the program,

It is recognized that opinions of the pariicipants
represent a subjective measure for evaluating effective~
ness; it is furiher recognized that such opinions are
iikely to Tluctuwate from day o day and thai thoss
elicited by the questionnaire may not be truly indicative
of personal opiniens,

yThis study fs¢ based upon the following sssumptionss
is Education is & process which seeks to change the
behavior patterns of people.

2, An In-service education program afiords
opportunity Lo develop learning experiences that will
result in effective behavior changes in the participant,

3. lLearning {s an active process,

4, Participation in the selectiion and development
of laﬁrﬁimg experiences enhances the learner’s interest and

motivates farther desive to learn,



Importance of the Problem

In an address delivered at the 3%th annual conveniion
of Catholic Nurses in Atlsntlc City, lew Jersey,
May 18, 1954, Laura Simme posed the question: ®Why should
& department of nursing service concern ié@@lf with an
in-service education progrem?¥ She continued:

Trends in patient care, in the nursing
service, and in hospital cost necessitate
this type of program . . » . The value of
our in-service educational program cannot
be denied, and emphasis placed upon it s
Justified by results. In-serviece training
is no longer an "extra¥, but a necessity in
the 1ight of present-day needz, {55)

fage V, Hullerman, M.D,, a8t the Seventh New York
Institute for Hospital Adminisiraters conducted by the
Americen College of Hospital Adminisirators in June 1956,
said that:

More and more; It is being recognized that
hoepitals must find & way of providing com-
piete In-service training within their own
wialle . « + « Hospitals spend mililons of
dellars to send their personnel to worksheps,
institutes, and unversity courses., These are
worthwhile, but they are not enough . ., .
considering the importance of in-service
training today, hospltels should creaste and
staff 8 depariment of in-service iraining and
‘i@ﬁ it responeiblility for the overall program.
A

Opporiunities in nursing today are expanding at e
tremendous pace., Increased opportunities inevitably give

&
rise to Increased responsibiiities. The professional nurse
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must find a way to meet the chalienges inherent in modern
nursing practice, Athol Gordon, Meﬁa, in "The Nurse in a
Changing Age,"™ wrote:

The nursing profession presently finds

itself in a splendidly precarious position

in this changlng age , . . “splendidiy” for

its opportunity is as never before in its

history . . . and 1 say "precarious® for if

it Tails now {¢ may go down to deserved

oblivion. So perhaps it would be well to

take stock of the component material, the

nurse; for the profession to succeed must

know ftself, (31)

An active, progressive in-service education program
fulfills this need in part by assisting the graduate nur se
to gain new Insight inte her own and the work of fellow
employees, Lo see her own work in perspective, to look
anew Intc her own ciinical practice, &nd to keep up with
developments in the health fleld, (32) In the light of
the need for an effective, on-going in-service education
program for the graduate staff nurse, this study is
important in that (1) 1t describes the steps taken to
organige and develop an in-service education program in one
State Tuberculoeis Hospitaly (2) It atiempte to determine
the effectiveness of the in-service educstion program by
obtalning the expressed opiniens of the graduate nurse
participants; (3) The opinions regarding effectiveness
could serve as a basis for changing the nature and sCope

of the progrem and for promoting further in-gervice
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sducation; ({4) 1t can be anticipated that a good program
of in-service education will ultimelely result in
digcernible improvement in patient care, and {8) A sound
in-service education programs might well serve 2% A means
of recruiting more employees,

Thomas Van Sant stated: "There is @ desperate need
for validaled studies of successful in-service tralning
programs with a full description af a1l the faciors present

in the experienze, (63)

Definitions

A graduste nurge staff refers to professiomal nurses

employed in any capacity whose duties elther direcily or
indirectly involve care of patients In any depariment of
the hoepital, In this study the group included gemeral
duty nurses (also known 8s staff nurses), head nurses,
supervi sors, nursing faculty, and nursing service
adminisirators, |

In-service education is 8 program of activities

provided on the Job for professicnal nurses &3 &n integral
part of thelr work without interruptlon of thsir period of
employment, In-service sdueatlon consisls of those
experiences, processes, procedures, and techniques which
result in the personal, social, academic and professiongl

growth of the individual particlipating In the progrem. {a5¢)
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sources of Data

The data for this study were obtained from the
minutes of the in-service sducation meetings, from a diary
of notes of interest which have heen ¢ollected, and from

responses of the participants to & simpie questionnaire.

Procedure

The design for this study was 2g follows:

1. The operating room supervisor of the selected
tuberculoslis hospital, because of = particular interest in
in-service education, assumed @ leadership role in
injtiating the in-service program,

2. A committee to function as the original planning
committee to set up the mechanics of the program and teo
determine the needs and Interests of the nurses, was
selected from the graduwate nurse staff by the opersting
room supervisor with the approval of the director of
mirsing sepvice,

3. Timwe fectors, toplce for discussion, and committee
membership were determined through the uge of @ simple
qa@stﬁﬁmnﬁi?eqi

4, Five committees were formed to assist in program

planning.

Iﬁveﬁtimnmﬂﬂ?@ is included as Appendix A, p, 119,
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5, The program was Implemented @z planned by the
five planning committeses,

8. A "spentaneous,” non-structured program wes
instigated as 8 "do-it-yourself™ project in Seplember 1958,

7, Effectiveness of the total program was determi ﬁeﬁ
by the opinions expressed by the participantis in @
questionnaire administered eleven months after the
inception of the p?ogramwi

8. A tabulation of the respondents' replies was
made and tables were constructed from an anslysis of the
data, Percentages were determined on the basis of the
actual number of nurses who responded to cach item of the

questionnaire.

Preview of the Remainder of the Thesis

Chapter 11 consists of a review of the literature and
elated studies, It is divided inle sub-toplcs cencerned
with early In-service educeation programs, recent trends in

-gervice education, and a review of related studies

vsa
(...e

oncerned with ia-service programs, Chapter il deseribes
the steps in organicing and implementing the in-service

education progran end in determining the effectiivenss of
£ w - |

s RST—

iQueszémnnaiwe is included as Appendix B, p. 121,




the program, Chapter IV conteins the summary of the

study, the conclusions, and the recommendations,



CHAPTER 11l
REVIEW OF THE LITERATURE

Early Reference to in-service Education

in-gservice education is not new., Long age industry
discovered that people need orientation and continuing
education in order to grow in proporiiomn to their jobs,
Induetry found that job training and job performance went
hand in hand, end that employee morale was @& vital pert of
thet job performance. It is now recognized that éﬁgieye@
morale i directly related to the satisfactions an
individual derivee from his Job snd fram the associatiens
he has with other pecple in his work eaviromment. (44, 54)

In the more progressive industrial organizations of
the early 1900's, management emphasiged the ability to
é@&é@ to stimulete, and to develop. (58) John Dale

Russell, in the Seplember 1939 Amerfcan Journal of Nursing,

peinted out thats

Modern personnel methods lay areat stress on
the satisfaction the worker finds in his Job,
for such satisfactlions seem to be necessary

to effective performance of the job, 1In any
activity that demands the exercise of intelli-
gence, a capable worker can rarely be satisfied
except as some personal growth lg evident to
him. {52)
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Indusetry has found it highly profitablie to both the
organization and the workers to offer contimuing in-service
education programe, (35) Even though Industry has relied
apon this forw of tralning toe noe Inconsiderable degree,
there remalins the conviction that culifvation stiil falls
far short of inherent possibilities, {13)

Although industria! orgenizations have been in the
lead in the fleld ol in-service education, hospltals are
not far behind, The Hational League for Mursing in

Inservice BEducation for Hospital Nursing Personnel states
AL , g X

that?

» « » during the first Pifty years of nursing
in this couniry, wajor emphasis was given to
pre~servica preparation,

It 1s only during the past twenty-five years,
particularly the past fifteen, that there has
been an increasing appreciation of the link
between the words "graduation® and
"commencement." (39) '

At graduation, the nurse has developed the attitudes,
knowledge and skiils essential for commencing a career of
service, but she still needs help in appiyiag them
effectively in any nursing situatlon,

As long ago as 1841, an Engllish surgeon, A, T,

Thomsen, wrote:

It mey appear & refinement to talk of the
education of a nurse; but there (s not &
greater difference between noonday and mid-
night than between an educated and an
ignorant nurse, (47)
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The use of the graduate nurse in hospital service was
@ comparatively new venture and more or less in the
experimental stage even a&s recently as 19835, (g, 47%)
In 1933, Blanche Pfefferkorn mede a8 study for the National
League of Nursing Education {n which she reported that:

The widespread interest in graduate staff

nurse service would seem indicative of a

growing consciousness on the part of nursing

and hosplital administrators that the gradu-

ate nurse by virtue of her completed training

and more meture experlence is superior as a

worker to a student, and thaet her employment

is basic to & consistently goed nursing

service, (47)

fin-gervice education in hospitals began first as an
academic tool offering nursing students a field for
clinical experience, Through the years it has developed
into an administrative tool designed to meet the needs of
professional nurses, and meore recently, the needs of
auxilisry nursing personnel, seeking to improve patient
care through a more stable and better qualified nursing
staff, (58)

Blanche Pfefferkorn, in "Improvement of the Nurse in
Service: An Historical Review,®™ wrote:

The improvement of the nurse in service, in

its broad implications is a8 oid as is

nursing., Nursing and its preparation,

whether related to the undergraduate or

graduate, i3, in most of its phases, insep-

arable from service, But the improvement of

the graduate nurse as a deliberate pursuit,

ei ther for professional or cultural growtih,
fs yet in &ts infancy. (46)



ot
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\{. )

in-gservice training for Institutional nurses dates
back to an epochemeking event in the histery of Ameriesn
nursing and probebly In the worid's nursing history, the
birth of the first national nursing association, The
American Socciety of Superintendents of Training Schools
for Nurses, at the World's Palr in the city of Chicago in
the year 1883, The declared purpose of this organizaiion
wae and has been, ", ., . to further the best Iinterests of
the nursing profession . . . by promoting fellowship among
its members by meetings, papers and discussions of nursing
subjects and by interchange of opinfons, Pfefferkorn
continueds

No printed record hase been found of definite

programs of staff education for the hospitail

and nursinge-scheol staff, but thet such

programs do exist, we know. Many ianstilutions

hold regular faculty conferences and in a

number of instances & program is carefully

‘worked out, (46)

Katherine Densford, writing in the year 1029, said:

Wherever thers were earnest women responsible

for the care of sick people and for the

reparation of the students, thsre, in frequent
instances; could we have found some form of
staff education., {24)

An editorisl in The Anerican Journul of Nursiang in May

1903 contained this far-sighted statement: "If nursing {s
to become & profession . . , there must be provided means by
which women mey keep fin touch with new llnes of research in

medicine end methods in nursing. {46}



The editorial went on to say thats

Much may be done by reading, but nursing is &
work pecullerly dependent upon manual dexter-
ity and only actual practicei demonsiratien
of a change In technique can give & nursa the
necessary skill, {46)

Pfeffevkorn concluded:

But for all our endeavors, the history of the
improvement of the nurse {n service is stili

in the meking, In the various movements
enumerdated, some transitory, others persistent,
is evident & consistent determination on the
peri of the individual and the group to find
tways to bascome betier quaiified nurses and
more intelligent and useful citizens, With the
increase of adult educmtional opportunities and
the present emphasis on group conference and
sympathetic supervision, it is probable that
the next few years will see some of the old
activities refined and & more intensive, wide-
sprend effort for systemétic, progressive
programs in staff educetion, {@??

Recent Trends in In-service Education

Industry has found that although significent strides
have béan made toward the diagnosis and treatment of
"treining £11s,” no "little white pill® has been discovered
that will cure these “iiig¢ﬁ There remains much groping
among the pesple who tre responsidis for in-service training
programs, In pArt, this can be atiriduted to the absence
of any set philesophy and policy. Until a pﬁiios@phy of
training ls developed and accepted, there is no bagis upon
which to bﬁild an in-service education program, Industris!l

organizations have noted the following trends in the

i

wmen 2 g 8 o~ - 9 g
training Tields
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. Many companies are expanding their
technical training preograms.

£y More line people are being developed
into treiners,

3, Conference leadership is becoming a
standard in management development,

4,  Programs in creativity are becoming
HOFE® COmmon .

3, More emphasis is being placed on
individual coaching and development,

a8, Mansgement and employee appraisal
programs are expanding.

s Cost consciousness and cost reduction
programs are exiremely popular,

8, Top management ie coming to depend
more @nd more on their training department,

9., Human relatioms training is a1l but a
universel program,

10, Reading improvement 1s receiving much
more attention, {32)

During the last fifteen years, training has been
recognized as a function of management. Experience has
teught top management that a well-planned training program
. for employees is absolutely necessary, With a growing
population and s healihy and expanding economy, & bigger
training Job lies ahead. (19)

The modern hospitel is & complex institution: its
services are manifold and its personnel now encompasaes a
vast number of Individusls responsible Tor functions

%

necessiinting an expansion of abilities, If the situstion
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could rewalin static, even brieflly, there would be Lime to
asslel all individusls toward optimum performance., It 2z
Necessary, howevefg to @qp@'wﬁth the ever-increasing speed
of progress while also @ttempting to compensate in some
fashion for the inequities in the preparation snd experience
of personnel. The nursing services seek to provide expert
nursing care bul are often forced te employ nurses who lack
experience, oy 5@?%&3& technlcal skills, or current concepts
of modern nursing., These nurses merit {n-service

education, The rapld strides in medical sclence create
ever-chenging paiterns of patient care, Eépefi@ﬁ@@ﬁg
competent murses without In-service progréms to help them
keep abreast of progress soon become ineffectlve in their
‘praaﬁiceﬁ The valiues of in-service programs have been
demonsirated repeatedly,

Concepts of what constitutes quality patient care
centinue to become more complex. Among many of the trends
which have héé @ tremendous impact on nursing care ares
the early ambulation of patlents, patient participation in
care plannning, rehabilitation, patéan% and family teaching,
rapld advances in medical therapeutics, extensive medical
research, new diagnostic measures, and more extensive
surgicel procedures., {50)

Simms sisgted:



Nursing ls becoming less u “doing for® or
“doing to" and more a "doing with.” . ¥

we mighl sey that from the viewpoint of the
professionel nurse, nursing is becoming less’
a “doing® professlon snd more & "talking”®
profession., Through an ineservice education
program, the departwment of mirsing service
can help nurse préctitioners develop the
communicative skills needed in more effective
hurse-patient relationships whieh are 50
essential in our present day concepts of
comprenensive patient care, (55)

In discuseing the continvous introduction of highly
technical therapeutic devicees, the new drugs, chemo-
therapeutics, antibiotiecs, and radio~isotopes, 2all of
which require that the nurse be constantly brought Tup Lo
date,” she continued: "An In-gervice education program is
needed {0 help nurses keep abreast of the medical trends
and practices influencing patient care," {55)

Todey, non-professional workers are accepled in most
nursing departments to meet the demands of {ncreasing
patient care, These tuxliiary workers must be trained,
end nursing service, by and large, assumes this responsle-
billty, Simms wrote:

The nursing service, through ia-service

education programs, will attempt to help

every member of the nursing staff, profess.

lonal or nen-professional, to reellze her

ultimate potential so that quality may

compensate, at least partially, for

personnel shortages, (55)

In "Changing Demands on Nursing,” Marian Alford

wrotes



Nursing 1s 4 changing profession. Through
the years there has been the emphasie that
the knowledge of nursing (s e sciencey
precticing it is an art, We have sspired

to aid the doctor skilifully and thoughtfully
in the care of the siek, Traditionally,
nursing care has been synonymous with bedside
atiention to the patlent, With the expansion
of hesilh services, the science of nursing {s
ever widening and the art of nurseing is
cailed upon to encompass more than the bede
side care of the slek, {2

rusiila R, Poole in "In~Service Educati on Reaches a

Milestone® stated:

It 1s not enough that present day nursing
students, our future graduste nurses, ere
qualified according to the newest standarde
and skills of professional nur ging education,
Graduate nurses must be kept abreast of these
standards and informed av all times of the
iatest developments applicable to thelr own
fields of work, A channel must be provided
through which the graduste nurse can be
reached and this learning and reorientation
made possible, In-service education can be
the answer, {50)

The role of the general duty nurse unquestionabliy is

changing, HNew end greater demands have been placed upon

the nurse because of new administrative

nursing, The c¢henge from en autocrstic

form of administration in nureing service influences the
nurse’s role. Today Lhe nurse is expected to take par

in planning and administering the sctivities of the un

in which she works,

prectices in

to & demoecratic

t
it

A ztudy of In-service education done at the Catholic

Unjversity of America noted:



The typical staff &in hoepltals today includes
nurses from various geographic locations and
with professional and eunltural backgrounds
that vary, beth in length and seope. Only
ihrough & planned program of education, based
oen cooperative effort, can this heterogenous
¥§?§@ attain wunity of thought aad purpose,

1 S8 .

Tuberculosls nurses on the Job, as well as nurses
'@vaﬁy*hara; recognize the need for help in acquiring new
knowledge and skillse in caring for the tuberculosis
patient, Advances in theracic sur gery, new drugs, and
the use of new and complicated equipment in this rapidly
moving era of tuberculosis medicine make the scqguisition
of information, skille, and attitudes a part of one's
work. Agnes B, Bowe wrote:

Patients with tuberculesis need sensitive
understianding, acceptance, and support from
nurses and other specialirzed hospital
workers, who, In turn, should knew how to
listen to what patients say, think, feel,
and worry about, This skili is the first
tool in helping them with thelr probiems;
without this help they cannot always continue
Lthelr treatment and take fuill advantage of
the advances in medicel science and recover
from this disease, '

Inservice education can bring the dynamic
concepts of mental hygiene to nurses; help
them understand their reactions to patients®
problems and how to achieve the type of
nurse-patient relationship upon which the
nurse’s unique and invaluable teaching and
guiding funciion {n tuberculeosis service
rests, (12)

in "Steff Educstion Programs,™ Sister M, Berenice Beck

stateds



Ceriainly every institution which hopes te
maintain its service at a constant level of
efficiency, let alone improve it, must have
some Lype of siaf? sducation, WNot to Improvex
is to go back, hence the hospital, nursing
sthool, or other nursing agency which makes
no effort to keep its staff active and
interested in matlers of the moment falls
%ﬁ&? & deadly rut, disastrous to progress,

5€

Even with rather widespreed recognition of the values
of in-service education, there has been some lag in
developing such programs, Dr. Hugo Hullermen made this
polat f{n "7 Tests for an In-service Tralning Program,”

e, Hullerman wrote:

For yedrs many of us in the hospital fieid
have argued for In-servics training programs
without; perhaps, quite knowing what is
meant .

A similar vagueness formerly applied to such
terms 88 "gnod personnel practices,™ “good
public relations,” "good pegruitment,”

rehabi 1itation programs,® "disaster programs,"
"safety programs,” eitc, These terms wers used
& long time before anyone--usually the American
Hogpltal Association--got around te defining
them in terms of content and organization,

We are present in a similer stage with regard
to inservice training, We are ilkely to stay
in thie siage unti! we clearly understand the
meaning of a hospital in-service training in

terms of content, organization, and staffing,

A great deal of inservice training is being
given in hospital departwents but in few, if
eny, hags there been established an overall
+point of planning, goal setting, educational
consultation, coordination and guldence, (37)

General duty nurses themselves in some instences have

not sccepted in-service education enthusiastically, The
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Catholic University study stated that:

For the most part, general duty nurses= have
6ot accepled in-seyrvice education enthuszias~
tically, Why? We believe that failure to
recognize the general duly nurse as an
individual, a2 an integral part of the

nursing service department, and as an important
contributor to patients? caraz is the main
reason for her negatlive response to in-service
education, Recognizing her wortih me@ns cone+
sidering her needs In pleanning the program and
establishing objectives accordingly, (38)

In Supervision of Nursing Service Personnel, Cecelis

Perrodin wrotes

There may be some who will net take kindly to
the innovaliens, who will be unwilling to
cooperate with the program, or who will
aciually set up obstacles to hinder its
pregress, These need counseling and guidance
and, I1f they continue their negative tactics,
reassignment or even séparation, There will

be those who give verbal acquiescence to ths
program but who, in the work situation, will
continue as of old, These will require detecw
tion, follow-up on the Jjob, and firs supervis-
ion, There will be those who have wajted for
this type of program, who will do a1l in their
power 1o ensure its success, and who will be
the backbone of the program, There may be
those who become carried sway with an excessive
zeal in putting the program into action, who
attempt too much, and who, when they meet with
frustration, become discouraged and abandoen

the program as "all right In theory but
impractical in the work situation.” These
need to be gulided to temper their hasie and
to moke progress "slowly but surely,® {45)

The apathy snd indifference of the administration has
often been a cause of lack of Iinteresi on the pert of the
hespital personnel toward staff and ine-service education.

The administrator whe rationalizes that the development of
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an in-service education program for his staff is not his
responsibility, le failing te paénﬁmipat@ in the experience
which ensures the values of growth ®on the Job® to his
mursing personnel,

Time also is one of the greatest stumbiing blocks in
the development of an in-service education program. In
those situstions where ¢ffective programs have developed,
it has been found the? taking iime to learn has resulied
in a reduction of problems.

In meny parts @f the country good prograws of starff
education are belng promulgated quictly and unostentatfious-
ly. In-service education In a quiet, undramatic way s
achieving remarkable results in terms of improved ¢
knewledge, acceptance of responsibliity, and cooperation
among the participants of the program, The results from
thees programs have been %f@m@ﬂéaw@; butl not dramatic)
tremendous in that remarkable improvement ¢ have been
observed in the acquisition of advanced knowiedge by the
menbers of the group, scceplance of responsibility to the
total hosplial program, cocperation wiithin depsriments and
among departments, participation by the personnel, and even
in the atiitudes of many individuals, The resulis have not
been dramatlic becmuse the growth evidenced has been
evolutionary rather than revolutionary, Little happens at

any point which would make headifnes, Education, after
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ali, is a continuous process preparing the individugl for
the future, (62}

The persistence with which nmurses seek opportunities
to supplement and enrich their undergraduate nursing
preparation is evidence that the graduate nurse recognizes
that ﬁﬁwgéfvim@ education is one means of increasing her
professional and vocational competence, Carrently an
entirely new concept of determining needs in e¢ducation
seems Lo be in the ppocess of development, Much empha si g
is being placed upon the need to develop the "whole
person.” No longer is it considered possible to separate
professional lives from individusl lives., In recognition
that learning le an active and continuous process, adalt’
sducation programs seek Lo ussist individuais to self
ﬁ@veinpman@'amﬁ@ﬁrfeaﬁ to ilmproving themselves professe
fonally., Adult education seeks to provide for continuing
growih of the individual! concurrent to providing for
improvement of the professional person, The sim of aduit
education and in-service education sas & form of adult
educalion, 1s te help people to learn how to see
themselves and the world aboul them more clearly, to help
them think more critically, and to assist them in copling
with their problems more intelligently snd more

creatively, (6)
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Review of Related Studies

A brief resume is herewith presented of severs)

studies related to the purpose of this paper .

L. inservice Education for Professional Staff Nurses

An Rural Hospitals in South Dakots, a master's thesis by

Bertha Loulse Boskelheide, University of Colorado, 1958,
(&)

The daia for Lhis study were obisined from interviews
of twenty-six nurses who were employed in seven rural

™

hospitals in South Daketa.

The purpose of ths study was twofold: (1) te survey
the inservice education which steff nurses in rural
hospitsais were recelving at the time of tng inguiry, and
{2) to eliclit from the staff nurses the areas in which they
Lthe staff nurses/ felt that inservice education was
indicated and desirable inm helping them [the staff nurses/
improve the quaiity of sursing carve,

The findings of the study indicsted thaet the nurses did
not think that they had been adequately oriented to thelr
positions; that euch Inservice educationgl ac tivities as
existed were frequently incldental rather than regulariy/
planned; and that the staff nurses participated to a
limited degree in setivities of professional crganiezations,

The need for inservice educstion was expressed by the stafr



The recémmeaéatians of the auther were that the
conclusions In this study be confined to the population
studied becsuse of the smell number of nursee and hosplials
involved in this study.

Further recommendations were that the ¢xpressed nesds
of the steff nurses in prural hospitais be considered in
implemeniing progrems for inservice staff educationy that
this survey could be used as a guide if the program should
be expanded to include other rural hospitale in South
Dekota; that the services of an educational inetrucior be
made svalleble to administirators of rural hospitals who
desire assistance in developing inservice sducationsl
programs in thelr hospitsis; and thst a methed of
evalustion for Iinservice education programs in rural
hospitals should be devised,

2. LCharscteristics of ln-Service Education for

Gradunte Nurses by Mary R, Adame, Sarah K, MacDonalid, and

Inez M, Salerno, s study submitted in partisl fulfiliment
of the requivements for Nursing 401, Principles and Methods
of Research, Western Reserve University, 1953, (1)

The purpose of the study was the concern eiicited by
the participants over why some in-service education
programs were e¢ffective and others were non-effective in

attaining thelir goals.
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, .
The study was limited to library research and the past

experiences of the participants, The study did not igaéuﬁg
criteris for evaluating in-service education programs,
techniques for conducting an in-service education program,
or plans for organizing an in-service cducation PPOgrEm .,

The findings of the participants included the

—
i
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developing of & philosophy of ineservice education w
stated:

An effective in-service educstion program for
graduate nurses is a necessary educational
process winlch helpe attaln the sime of the
organizaticn &nd elso many lmmediate and long
term neede of the nurse, It helps her to keep
abreast with the changes in nursing and related
fields, to understand policies, philosophy, snd
working environment of the organization, and to
provide better nursing care to the patlent, it
contribuiles to the growith of the nursing pro-
fession and to creative leadership in the
community. IL begins with the immediate
orientation of the nurse to the job and contin-
ues with programs both formal and informal, it
is 8 continuous and dynamic process, It is
ctooperatively planned by adminietration and the
graduate nurses,

Purther findings Included & set of principles of in-
service education for gradugte nursess;
» An In-service program should be besed nHon
lhe needs of the graduate nurse and should be

designed Lo meet both the group and the
Indfvidual needs,

i frmd

Therefore before any program 18 planned for
graduaie nurses thelr needs and interests
should be lanvestigated,

¥

2. An ine-service program should be planned
cooperatively around & central purpose by all



the participants end unified through leng
range planning.

3: An ineservice program should be planned
so that 1% wtilizes mny or all possible
metheds that promote activiiy and interest
of the learner,

4. An in-service program must de @ contin-
uous process in order that {t might be
planned to solve problems which are directly
related t¢ the work the graduste nurse is
doing or might be called upon to do both
professionally and as & citiszen,

S, Inegervice educatfon should be veluntary
to be in accord with & democratic society,

This study aleo found thet an effective In-service
education program assisted the organization resch its
desired goals in the following ways:

i, It assisted the nurse to find satis-
faction in her Job, thus employee turn-over
was reduced,

2, 1t improved the nurse®s performance by
increasing her knowledge,

3, It coordinated group activities by
improving understanding ameng 811 personnel
working together,

L ¥ It increased the versatility of the
nurse by widening her fields of knowledge,

5, It enmbled the organizetion to £31i
more responsible positions by qualifying
the nurees for promotions,

- 9 it fmproved individual and group merale
providing a better working environment,

7. It faciliteted communication within the
organization, & process which resolved
conflictes and misunderstandings.,



8, it helped the nurse to apply her
professional knowledge more cf*@gizvelya

9., It increased the abilit Ly of the nurse

to @ssume responsibiiity and promoted her

professional growth,

Findings in this study further concluded that many
erganizations were aware of the need for an in-service
education program and even conducted programs with
varying degrees of success, Some hed attempted teo pr@vi&g
for educational programs withoul considering the implica-
tions involved in planning snd carrying out such & program.
Consequently, these in-service education programs did noi
contribute what they should, either in furthering the gorls
of the nursing service or in meeting the needs of the
pariicipants,

ia Jor conclusions reached In this study were:

An effective in-service educdtion program for gradusie
nurses is based upon the géais of the nursing service and
the needs and {nterests of the nurees., Responsibility to
instigate and support the program and %o provide the time
and material necessary for its operation is sccepted by the
administration, The program is cooperatively planned and
coordinated by the entire staff, The program {8 filexible
50 that 1L meete Immediate as well as long ters needs,
Avellable community resources in leadership, material and

techniques which will ald in the iearning sctivitlies are



utilized, Wholesome interpsrsonal relationships and
understanding between individuals are developed, Means of
expression end improved communications within the OF ganw
lzatfon are provided, The program provides @ congenial
atmosphere for persons working together. New ldeas and
progress are encoursged by stimuisting personsl and pro-
fessionml growth, The program provides & continuous
process which assists the graduate nurse to adapt to
changing professional and socisl demands,

The recommendations of the suthors were thai fn-
service education should begin with an @?ieﬁgﬁtian to the
position and the new nurse introduced to the philosophy of
the In-service education program in the orientation period
because initial lmpressions may be long remembered,

Further recommendations indicated the need for more
research on the @valgatisﬁ of in-mervice educstion progrems
because manmy of the results of an in-service educetion
program are iniangible and {nfluenced by many varlsbles,
it was nise recommended that, although a philosophy of
in-gervice education for gradusie nurses is stated, &
&aﬁs%&ﬁi review of this philosophy is essential because of
the nature of the philosophizing process, Any defensibic
philogophy musi be constantly open té scrutiny,
reexamination, and revieion as new problems arise and new

insights are gained,



3. An In=-Service Educstions]l Program for Graduate

Staff Nurses in & General Hospital by Mary Agnes Dinesn,

master’s thesis, Graduate School of Niagra University,
1950, {Zz8)

The purpose of this study wes: (1) to attempt to
investigate in-service educational programs which were
being conducted for graduate stalf nurses, and (2) an
attempt to formulate 8 suggested cutline for an in-service
educational program which might be used In @ genersl
hospital,

The data for this study were cbtained from the results
of a quesiionnalre type survey of sixiy-four hospitals in
ten counties In the western New York Stste area, to
discover what types of progrems were being empiloved in
this avea at that time, Forty-seven questionnaires were
returned,

The findings of the survey indiceted that omly aboutl
one-half of the hospitals in the weaiﬁrn New York 3Stiste
ared had any form of etaff education for their gradusie
stafl nurses. In mosi cases, stafl meetings were the only
form of stafrl educalion, Most of the hospitais favored
advanced education for nurses and feltl thet in-service
education progrems were invaluable, The hospitals surveyed
recognized thai there was a great need for good in-

service cducational programs for graduate staflf anurses.



The conclusions reached in this study weres

There was & quailtative shortage of nurses in the
hospitals studied., WNurses consistently needed to be
educkted to the most intelligent and efficlent metheds of
good nursing cere., Interest of the gradwate nurse aroup
musl be secured and the program must heve administrative
approval, The graduate nurse must be aware of the
personal benefits she will derive from the in-service
education program.

In order that the best and most intelligent

care be given In each hospitml, it is

apparent ithat the hospital should assume

the responsibility for continuing the

education of the graduaste staff nurse.

Recommendaifions of this study in regard to indugura-
tion of an in-service educational program for graduate
staff nurses werel

l. The program should be begun on 8 small

scele and should expand according to the

needs of Lhe hospital, ‘

%2, Each hospital should estabiish its own

particular objectives for ite stafy

education program,

3, The graduate staff nurse should be

criented to the new in-service education

program, and she should have a part in

planning the progranm,

4, Staff meetings should be held regularly

and should vary so that the program will not

become monotonous,

5, The use of group participation and
group dynamics should be encouraged,
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6, The graduate staff nurse should be
encouraged to take an active part i{n her
orgenizations,

7, Graduate staff nurses should be
encouraged to go on for advanced siudy
whenever possible,

8. The in-service educational program
should be subject to contimuous evaluaiion
if it 1s to be an effective program.

4. A Fropgess Study of & Staff Directed In-Service

Nursing Education Program in & Selected Swall General

RN

Hospital, a masier’s thesis by Garnet Imogene Hacker,
University of Weshingten, 1953, (33)

The purpose of this study was to define the processes
involved in the initiation and ecperation of a staff
directed in-service education program over a peried of
three monihs, using the rescurces found in a selected
sull general hospital without & school of nursing.

Data for the study were obtaimed by guestionnaire,
interview and observation of forly staflf nurses in one
general hospital, PFurther data were obtained from an
objective, written record kept of each meeting as the
program progressed,

The findings of this study indicated that e program of
this type was esseniiaily 8 growth peocess and was too
large an undertaking to be done in & limited period of
time, Rigid administrative policlies presented problems in

the establishment of & staff-directed in-service educstiion
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program for the staff nurses, Any individuel whe was not
an integral part of the institutlion would have difficulties
in trying to orgenize an in-service program for the
hospital personnel, The staff nurses who would be reached
by the program should be encouraged to initiate the request
for the establishment of an in-service education program to
insure scceptlance, The individuals participating in the
program énd especlally in the planning and organization of
the program became emotionmally involved, The definition of
process was difficult and time consuming.

Recommendations of the study werse!

l. That leadership for the organization of

an ln-service education program for hospital

personnel come from individuals who are g

part of ihe organization, who know the needs

of the group involved, and who ere vitally

interested in such & program,

2. That time to study the processes involved

he made avallable for the individuals who plan

to organize the program, and that guidance be

avalinble to explore the implications derived

from the study process,

J. That observational studies be done in

similar situations to determine {f these

processes tend o ve-oceur,

6. A Study of Staff Nurse Opinions and Reactions to

Pormel In-Service Education Programs in Five Hospitals in

Chicago, 1llinois, 2 master's thesis by Margaret Ann

Quimby, University of Washington, 1953, (51)
The purpose of this study was (1) to determine staff
nurses’ reactions to their present in~service programs;
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(2) to determine whether the present programs were meeting
the needs and desires of the staff nureey (3) to present the
staff nurses’ altitudes toward organization snd planning of
the existing programs; {(4) te study the time elements and
gttendance of the programs; and {(5) to determine the
relative impourtance of program content, as revealed through
& rating scale contalned In a questionnaire presented to
the stafl nurses of five hospitatls,

Dala for this study were obtained from the results of
@ questionnalre lype Interview of twenty-five directors of
nurses of twenly-five hospltals iIn Chicago, and in
Evanston, Iliinels, Six hospltals were found to have an
active In-service education program; five of the six
hosplials participated in the study, Further data werse
@bt&iﬁ@é {rom the directors of nurses of the five
participating hospitals through guestionnalres seeking
informatlion about the Individual programs,

The findings of this portion of the study indicated
thet three of the hospitals had had an active In-gervice
education program for less than twe vears, and two
hospitals had had & program for more than two yeare. Only
one director stated that the program was Initiated becguyse
the staff nurses themselves fell the need, The programs
were thought to be democratlc with sciive participation

of the staff nurses, The majority of the direciors felt
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that the programs brought eboui improvement in patient care X
and improved Interpersonal relations of the health tesm,

The ma jor difficulty encountered was in reaching all of

the personnei, especially the evening and night nurses,

Additional date were obtalned from the responses of
one hundred and twenty-Tive staff nurses Lo & questionnalre
designed Lo determine the reactions of staff nurses to
their respective active in-service educetion programs,

The findings of this portion of the study indicated
that the stafll nurses were interested in in-service
education programs thal were related %o dally nursing
problems, The staff nurses feltl that the meetings %h@ulﬁ
he held once a month, be one hour long, on duly time, and
should be repeated more than once so all couid atiend,

Staff nurse participation in program planning was considered
important. Attendance ai meetings should not be compulsory.

Recommendati one of this study were:

With the rapid changes taking place in nursing, every
effort should be made to injtlate an ineservice eduwrdtion
program in hospitals regardless of size and type of
personusl, A constant @vazu%ti@n of the needs and desires
of the staff nurses regarding the in-service education
mestings in hospitals would be of value in planning future
meetings, Compitiees of the in-service @ﬁasatiaﬁ program

should have staff nurse represeniation in order that they,
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the siaff nurses, would be able

for meeting content.



CHAPTER 111
THE IN-SERVICE EDUCATION PROGRAM

Hospital Background

The hospital selecled Tor this study is one of three
state hospitals in Oregon for the care of patients
affiicted with tuberculosis, This hospital is primarily
interested in the surgical treatment of tuberculosis and
patients are admitted from the other tubepculosis hospitals
for chest surgery, Cases to be treated with bed-rest and
chemotherapy are also accepted,

At the time of this study, the hospiial had a capacity
of efghty beds with a daily census of seventy-twe to
seveniy-five patients, The hospliisl opened &n May of 1939
for the care of the tuberculosis patient and &s & tesching
facility for nursing students, medicel studenis, (ntleras,
and resident physicians on the University of Oregon
Medicel School campus, In 1948, this hospital was selscted
for & tuberculosis nursing experience for student nurses
affiiiating from gseversl local and out-of-siate hospitals,

Employment of persomnel]l [s on an eighi-hour dey,
forty-hour week basis with no rotation of hours of duly.

Salaries are in line with thoge pald by other hospitals in
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the area plus 2 differential for graduute nurses deing
communicable dicease nursing. Personnel policies are sei
up by the State Civil Service Commizsion and are in accord

with those established by the Oregon Nursss Association,

Background of the Nurses

Twenty-four full- and part-time gradwate nurses made
up the graduate nurse staff of this tuberculosis hospital
at the iime of this study. Twenty of the graduate nurses
were employed full-time and were continuously employed
during the period of the study,

The ages of the gradunte nurses varied from 2 recent
nurging school graduate who was in her sarly twentles to
one graduate nurse who was three-score-and-ten., Two-thirds
of the nurses were over thiriy years of age, and one-third
of this number were more than fifty years of age,

The lengih of employment in their present positions
varied from a few monthe for one staff nurse to seven
years employment for one clinical instructor, Many of the
graduate nurses had held other positions in the hospital
previous to thelr present positions., The total yesrs of
experience In nursing represented varied from one month %o
twenty-six years,

About three-fourths of the nu?sea were married and had
home responsibiiities; several had never married, and & few

of the nurses had been widowed or were divorced,

o



Each of the graduste nurses was enrclled in gradugate
work or had completed further educatlonal experience since
graduating from the basic nursing program. Three of the
nurses had completed requirements for a Master of Science
Degree.

More than one~half of the nurses were members of 2
professional nursing organization, and at least three of

the nurses were participsting &ctively in a professional

P

£

nursing organization by serving on various committces,

Developing the Program

s,

Background of ithe Program

In-service education was not new to this tuberculosis
hospital, Zarly in 1949, the superintendent of the
hogspital, who was also the director of anursing service,
recognizing the nsed for an In-service sducation program,
selscted 8 commities on in-service education for the
hospital, Each of the hospliaml depariments was represented
on the commitiece except the clinical ladoratory, the KPRy
department, the admitting depariment, and the clericul
pergonnel, The committee met once & month to determine the
In-service education needs of the various depariments and
to assist the individual departments with thelr f{n-zervice
educatlon progrems., The depurtmwents held their own

program meetings. Occaesionally a program was planned for



the entire hospital steff, The individusl departmenial
groups were not very ective, Long periods of itime ¢lapsed
between meelings, and no meetings were held during the
summer months, In 1954, under one of the committee
chairmen, the in-service education commitlee became @
grievance committee, and the in-service education programs
&8s such were discontinued.

Fianning the Program

in the spring of 1058, an sttempt was again made to
orgénize and implement an active, oni-going in-service
education program st this tuberculogis hospital, The
operating room supervisor cssumed the ieandership role in
instigating the in-service education program, With the
help of the superintendent of the hospital, who as
mentioned eariier was alszo the director of nursing service,
& commitiee was selected from the graduate nurse staff to
funetion as a planning committes for the Ine-service
education program, The commiitee was made up of one nurse
from each of the three tours of duty, a member of the
nursing facully, and the operating room supervisor. The
planning committee was the initisl working committee and
took &8 its chief functlon the working ocut of the detalls
of the organization of the ine-service education program,
It not only determined the needs end {nterests of the

graduate nurse staff, but alse the needs of Lhe ratients



and set in motion the machinery necessary for the
implementation of the {n-service education program, In
én article in which she discussed the development of an
in-service education program, Phyllis Caswell stated:

The enthusiasm of the group for whom &n in-
service education pregram ls planned indicates
the extenl to which the group recognigzes {te
need and the part which the course plays in
making work satisfying., In order to initiaste
a staff education progrem in nursing, {t is
necessary to creale &n awareness of patients?
needs, and determine the relative abilities

of nurses to meet them, (15}

Activities do not result in better patient care uniess the

neede of those giving the care are met.

The first meeting of the planaing committee wae held
on May 13, 19568, Areas of specific needs for &n ine
service educullon program were discussed, The commitiee
decided that to insure & good progrem, §t would be
necessary to develop a set of principles or & philosophy
upon which the program would be bulilt,

Philosophy, sccording to Tyler, meant ®To define the
nature of & good 1ife and a good soclety.® (61}

John Dewey, ai an eariier dete, stated:

Since the only way of bringing about @& harmon-

ious readjusiment of the opposed tendencles is

through & modificution of emotionai and

intellectual disposition, philosophy i3 at

once an explicit formulation of the various

interests of 1ife and & propounding of pointis

of view and methods through which a better
balance of interests may be effected, (25)



The commitiee on curriculum of the Netionai League of
Nursing Educdtion defined & philosophy of education as;
"A characterfistic attitude towards education end its
problems with speciel reference to the purposes or geals
to be achieved and the metheds by which they are Lo be

reached " (21)

As summerized from A Curriculum Guide for Scheols of
Nursing, 8 dynamic program will result from attitudes which
are progressive, liberal, experimentelly inclined and
reasonably hospitable to new ideas., A dynamic program
keeps abreast of current demends and s conlantly
evaluated to discover new and better ways of doling things.,
(21)

The philosephy of the tuberculozis hospital, that of
optimum care for the tuberculosis patient, became the
working basgis for the commiitee in setiling up principles
and objeciives for the Iin-service education program, In
@ccordance with this philesophy, the pianning committece
felt that the in-service education program, by assistiag
the graduate nurse to develop intellectually, profession-
ally, and personally so that she could more capadbly meetl
ithe physical, emotional, spiritual, and social needs of
the patient in her care, would assist in {mplementing the

hospital®s philosephy.
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Te reulize this philosophy, 1t was necessary that
objectives be vutlined and principles of ineservice
education be adopted to guide the program toward the goal
of optlmum patient care, The plamning committee asccepted

the following objectives as siated in The Manual of

Essentials of Good Hospital Nursing Service as the

objectives of the in-service educailon program.

i, To develop and sustain en esprit de cerps,
which translated Into group ﬁctivity,'?gsulté
in greater unity of purpose and greater
solidarity within the group; in better under-
standing of the problems of the hospital
particulariy those reiating to nursing; and

___in an Increased willingness to help in the
solution of these problems,

2, To improve the technical and general
professional skill of the individual nurse by
giving her & cleerer concept of and more
comprehensive information on technics and
treatments, economy in the use of supplies
and equipment, end the responsibilities,
obligatione and opportunities of her
particular job,

3. To foster new ideas and to encourage
progress by stimulating personal and professe
ionel growth, by assisting in maintaining
standards already set up and by aiding in
formulating new policies for the fulure,

4, To provide a means of expression for

the group as @ whole, and insight Inte their

problems, and & way of meeting their most

urgent needs., (20)

The in-service program leader searched diligentiy
ther ough the literature for the characteristics of an

effective in-service education program. From the material
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g0 cbteined, the plapning commitiee with the assistance of
the In-service progrem leader formulated the following
principles az basle to an effective in-zervice education
programs:

1s An in-s¢rvice sducation ?éegfam for the graduate
nurse should be based upon the needs and interests of the
nurse and designed to meet hoth Individual needs and the
needs of the group.

i

Z, An in-service education program should stast

) ¥
where the nurse is and proceed at a pace satisfactory to
the individual participant,

3. An in-service education program should be planned
50 that it utilizes any or ail possible methods of
presentation which will promote eetivity and interest in
the learney, ‘

4, Amlinwﬁefvic@ education program should be @
continuous process so that 1t might bs planned to solve
immediate problems which are directly related to the work
the graduate nurse is doing or might be called upon to do
both in her professional 1ife end as s citlzen of hes
community.

5. An in-service educttion progrem should be planned
cooperatively around 8 central purpose by all the
participants and should be unified through long-range

planning.



6, An in-service educatlon program should be based
upon & democratic ideclogy and participstion in the program
should be voluntary to be in accord with a demecratic
socfety,

s The in-service education progrem should recognize
that the success of the nurse and hey usefulness to the
hospitel wilil increase in proportion to the guality and
the practical value of the lesrning experience,

8. The in-service education rrogram should be
thoughifully planned In advance, bsth @3 to gontent and
method of presentation, and carried out in accordance with
this formulated plan 2s wuch as it i{s possible, (1, 42, 48,
60)

In a study on in-mervice educstion done &t the
Catholic University of Americe, it was suggested that
"The program should be developad carefully with the under-
gtanding, interest, and cooperation of the organization asg
& whele,® The study also stated:

There iz no ®best® In~service educstion program

for all situations. The best plan For each

situation stems from the needs, preparation,

and personalities of the group, the hospitalls

fingzncinl resources, and the cheracteristics

of the community., We believe that some hind

of continuous in-service education I3 necessery

and thet It should be planned &ﬂﬂ@?é%ﬁg te the

needs of the groups., {(38)

Relative to this, Lucy Germein stated:
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laproving nursing service through a contin-
uing program of this kiad presupposes the
validity of several assumptlons, The need
for such & program must be racognlzed by the
administrator of both the hospital and the
nursing service, The time that 1s required
to pian and carry out the program must be
accepted as a reguler part of the Jeh of
administering a hospital or other agency,
and the money that i{s needed must be forth-
coming in reasonable amounts and provided
for in the budget., The emploving hospital
or &gency must recognize that such & program
pays dividends in the qualliy of the service
that ie given and in the satisfaction which
the worker derives from his Job, 1{29)

The meabees of the planning commitles recogni zed
that en In.service aducaiifon program flourished best in 8
hospital where the importance of preparing all employees
for their jobs !s inherent in the nlanning and production
of service. (32) The committee 2lso recognized that the
adminisiretor who had & "finished attitude® in relation to
further educaltlional experience would not likely be
Interested In in-service educatien, and yet the hospital
administrator held overall suthority and regsponsibiifity
for the in-service educetlon program, In regard Lo this,
Lyle Benham stated;

Cooperation at the adminirteative and EUDPCP=

visory level ie as neceesary to & training

program &g a4 good grade of lubricating of}

t2 to ® high comprecsion motor, It smoothes

the way and glves more "training miies® with

reduced loss of energy. (5)

The members of the planning committee approached the

superintendent of the hospital and presented ithe report of



in-service education program for the graduate nurse staff,
The sdministrative climate was favorable. The superintend-
ent of the hospital eccepted the plans with interest and
enthusiaem. She made arrangements for a place te hold the
program meetings, a pleasant, comfortably furnished room
away from the many demands of the busy nursing anits, but
a location easily reached In case of emergency. The
hospital superintendent, cognizant of the importance of
the program {n terms of personal and professional growth
eveniually leading to betlter palieni care, expressed her
willingness to reledase the nurses who could safely be
spared from the nursing units without endangering or
limiting care to patients, to participate in the program,
Plans were made to hold the meetings on "on-duty” time
end to compensate the nurses atitending on thelr own time
in gdditional time off or in salary at their regular
hourly wage,

it is only reasonable for the general duty

nurse fto recelve some type of compensation

when she attends the meetings on her off duty

time, She could be allowed to report on duty

later or to report of earlier on the follow-

ing day, or she might be permitted to accumulate

the time to take at some later date, provided
the unit will not suffer by her absence. (38)

Implementing the Program
Toward the end of May 1958, seventeen nurses smployed

at the selected tuberculosis hospital met to diseuss an
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in-service education program for the graduate nupse staff,
The phiiosophy of the in-service educati on program as
developed by the planning commitiee wag presented,
Objectives by whieh individual and group goikis might be
attained were listed on the blackbemrd, Questionnsires
were distributed to determine frequency of meetings, hour
of meeting, day of meeting, and toples the nurse would
like to have included in the program, The questionnaire
concluded with a iist of five committees, The nurses

were asked to indicate thelr preference as to committee
membership, The five committees were set up by the
original pleaning committee to include five areas of
program planning: {1) the Reference Materials Committee
to lecate articles of interest to nurses and pertinent to
coming in-service educatlion programs and arrengs
attractive reading materials displayes In the meeting room,
{(2) the Audio-Visuai Materials Conmittee to arrange
appropriate, “eyewea%ching“ notices announcing the coming
in-service meeting and to furalsh materials as indicated
for the program meetings, (3) the Froblem-Soiving Committee
to tackle questions and probiems arising in arrangiag
programs and in the use of equipment and supplies, {4) the
Resource Personne! Committee to obtain professional speakers
and well known resource persons from the hospital and from

the community for program meetings, and {5) the Skills and



Techniques Committes to demonstrate particular nursing
skilis and techniques as necessary,

A member of the original pianning commitiee was
selecled to act 2 chelrman of one of each of the five
"standing committees.? It was declided that tLhe opereting
room supervi sor, who &t thils time was acting as the leader
of the in-service education program, would not act as
chajirman of one of the committees, The nurse in charge
of the out-patient cliniec was selected in her place,

From these "standing committees,” one member was to be
selected each month to serve as & member of a program
planning committee for the next in-service education
meeting, Thie was a means by which each graduate nurse
could participate actively in the in-service education
Drogram,

A short Lime after the meeting of the graduate nurse
staff, the planning commitiee met to tabulate the resultbs
of the questionnaires, The findings of the questionnuaircs
were as follows:

Time factors of the in-service education progrem.

Several questions were asked to determine time factors.

In answer to the question, "How often do you think these
meetings should be held?", nine nurses stated the meeting
should be held once 8 month; two of the nurses specified

twice & month; one nurse stated once every two moathsy and
fiv

nurses did not answer the question.
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In response tor "Whai time of day would you suggest
ag best for these meetings?¥, five of the nurses selected
the morning hour of 7:30 o'cleock; four nurses specified
the 2:00 o'clock afterncon hour; three nurses stated the
evening hour of 8:00 o'clocky and five nurses did not
angwer th@ question,

When asked, "Whet day of the week would you prefer}®,
five of the nurses said they preferred Wednesday; four
nurses specified Thursday; two nurses selecied Fridayi and
8ix nurses did not answer the question,

Sublect matter of the program meeginaag One of the
questiions related to toples the nurse wouid like to have

presented at the program meetings,

Suggesiions were 8¢ follows: (i) terminal education
of the patient leaving the hospital, (2) new drugs,
(3) instructions on tracheal suction, {4) patient Leaching
and plamning of consistent patient education progrem with
understanding of all phasesz of this by all nursing
personnel, {5) anything pertaining to nursing,
{6) educational program of students, (7) mentsl hesithee
emotional needs of long term patients, {8) team nursing in
& tuberculosis hospital, (9) community resources,
(10) psychological and emotional factors, {11) techniques,
{12) social and economic aspects of tuberculosis, and

{13} surgical developments.
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Committee preference. In answer to the question,

"With which of the program planning committees would you
iike to work?", one nurse specified the Reference Materials
Commiitee; one nurse selected the Problem-Solving Commititee;
twe nurses c¢hioze the Ressvurce Persennel Commi ttee; and
thirteen nurses did not answer the cuestion.,

. Notices were posted on the nursing units asking the
graduate nurses to perticipate in the planning of the ine
service education program by signing up 8¢ a member of one
of the committees. No one signed up, The planning
commitiiee was concerned as to how i1t could motivate the
nurses to particlpate, There was no "one way® Lo motivate
people, The methods of gaining participation were as
individualized as were the ways of learning. In an
article sboul motivation, Mary B, Spencer stated,
"information alone, won't move people to sct.” She
continueds

Let him help plan it; let him become active in

carrying it out; let him be personally respon-

sible for its success., The more persons you

invelve in an underteking, the more will work

for its success because it is no longer your

a@tivityg it 1s theirs, To the individual it

becomes "my” plan, "my" campaign, "my" progrem,

and nothing comes ¢loser to personal interest

énd schievement., The individual identifiecs

his interests with the group interest. (57)

Thie was all well and good, but the committes did not
seem Lo be able to interest the nurees in helping te plan

the program. The individual members of the planning



committee met together and decided that to motivate the
nurses 1L would be necessary to contact each nurse and
f5¢11® the program to her, The usual! resistors were mels
the nurses who sald, "I'm agin it,% Y1 don't have the
time," "I%ve had too much edusation already,® "1'm not
going to get up that early to come to & meeting,” and *I
live toe far out to come back to & meeting.” But individ-
ual contact in which individuanl gomls were sought out and
plane were made for reaching these goals through ihe Ine
service progrem, really peid off, Before the next
in-gservice meeting, each of the fi%@ fstanding commitiees®
had at least three members.,

Orgeanization and planning continued in the June
in-service education meeting. The group decided to meel
once & month on the last Thursday of the month, The 7:30
otclock morning hour was selecled az the most appropriate
and was felt to be the most convenlient hour for the
largest number of the graduate nurses, Coffee was served
to help create o warm, friendly ailmosphere, and the nurses
gathered around @ lerge teble in an alr of pleasant
informaiity. Except for an occasional remerk, the ideatity
of the leamder was soon lost in the group.

Spencer wrote:

« o o if you would motivate & group to action,

you must be the catalytic agent which speeds
up group discussion, group decision, group
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cosmittment, snd group sction, but like all

good catalysts you don't enter into the

reaction, You stand by, ¥For, i1 properly

?ggﬁvntcd, action will come from the group!

Attendance was good; thirteen of the gradusle nurses
atiended, In the group were two out of the three night
nurses and one of the three evening nurses. Most of the
graduste nurses participated i{n the meeting, The group
decided that the meelings would be repeated on the
Wednesday following the regulsr ponthiy meeting at 2:00
e'elock in the afterncon so that the nurses finding It
mope convenient could attend at this time. The following
Wedneesday when the meeling was repeated one nurse sttended,

Following ths June meeting, the in-ssrvice program
coordinator, the operating room supervisor, met with each
of the five "stending committece,” In meeting with some
of the groups, the leader found she¢ had assumed the role
of & ljstensr almost entirely; Iin others she worked with
the group in helping the group solve a periicular probilem;
and in still sanother group, it wes necessary that the
ieader mgrin explsin and clarify ithe functions of the
coumitteeﬁ. As the leader met with each group, she stressed
the need to ihink ahead and to formulate a central theme
ground which the in-service education program could be
deveioped,

Ruth Chamberiln, in "A Staff Nurse Program,” wrote:



Certainly interest will vary depending upen

the past experiences and individual interestis

of those attending. Would i1 not be possible

to chopse a general topic of Interest to all

graduates doing institutional work? . . .

Y

"es"~~choose & big broad topic a5 & main

theme for the year, Include Iin each weekly

program several contributing toplics and put

everybody to work on them, (186)

By this date, each committee was functioning, some
well and some rather quesstionably. The Resource Personnel
Commities wae already conslidering a8 number of interesting
pevople avallable in the hospital and in the community.

The Reference Materials Commitiee was busy securing
pertineni reference material, interesting bites of informa-
tion, and arranging atiractive reading displaye in the
meeting room, (It was arranged for the meeting room to be
open durling the day for the convenlence of the graduate
nurse staff.} The Skille &nd Technigues Commitites wes
preparing an excellent teeching tool for posi-thoracic
surgery arp &nd shoulder exercises and was also srranging
the panel discussion on pre- and post-operative teaching
of the thoracic surgery patient for ihe nezt meeting. The
Problem-Solving Commitiee was drawing up policles for the
use of the conference room. The Audio-Visual Materials
Commitiee needed & great deal of encouragement and moral
support. Artist?s supplies were furnlshed te the group
for making the posters announeing the mesiings, but no

posters were made, One member of the committee was finally
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prevalled upon to construct a poster announcing the July
iﬁ»ﬁarvi¢e meeting., It was clever and attractive; but
instead of boosting the morale of the commitiee, the poster
seemed to have the opposite effect end the Audio-Visusl
Materials Commiitee dissolved inte nothingness when all the
members fasigned»

The planning committee met sgain before the July
program meeting to discuss the plang for & tentative six-
month program to begin in September., The suggested
proegram had s its centiral theme, ﬁcompréh&ﬂsivﬁ patient
care," the program to be centered a?buné the care of the
tubercuiosis patient from the time his disesse was
discovered until his discharge from the hospital and his
return to his famlly end to the community. Topics to be
included in the program meetings weres @aémunic@tiﬁna,
techniques of interviewing, patient teaching, knowing
yourself, gelting along with others, and special skills &nd
techaniques of tuberculosis nursing,

Just prior to the July meeting, the in-service program
coordinalor mel with the @émmittea planning the July
program meeting. A panel discussion had been arranged,

The penel members had been sslected from the five "standing
comniitees,” Everyone had mgreed to serve, but two days
before the meeting was to take place no one had prepared

any thing. 7The panel moderator came toe the coordinater in
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despair. The meeting took place a: planned, but there was
no panel, The discussion wag thrown open 1o the entire
group, &nd everyone participated, This wes 2 valuable
lesson. There i{s truth In the age-old adage, "You can
lead & horse to water, but you can't make him drink.®

W, W, Charters, in "Staff Education or Educaling a
Constituency,” stated:

The fundamental primciple In teaching sny group

of people to do the thing that you want them Lo

do i3 very well stated by Dean Arps, when he

says, "Everybody does what he ought to do," 1If

& person pakes a statemeant or takes & iine of

action, you find, if yeu go back Into his 1ife,

that he is doing what, for him, with his back-

ground, is the reasonmakle thing to 40, . . .

This person with whom you are denling is not

an unveasonéible peracn from his point of view,

He is sincere, He ig doing what he ought to do

as he sees it, (18)

The in-service program coordinator was experiencing
some very real Irustrations by this time., Because she
believed so firmly in the values of the program, she could
not help but feel frustration and anxiety when all the
staff did net participate eageriy. She arranged to meet
with the hospital sdministrator so that she might tailk
this over with someons and analyze her own feelings, She
found that some of her feelinge of anxiety resulted from
her desire to get progréms under way in s hurey, to get
something done, to feel her position justified, to have a
"nice” in-service educstion program. The in-service

educaiion coordinator looked upon herself as & faflure.



No meeting was held in August so the planning
commitiee felt that an evaiuation of the program at this
time was indicated, (27)

The Wational League for Nursing, in "Inservice
Educaliion for Hospital Nursing Personnel,® wrote:

The svaluation process, llke the sducation

process, goés on a4t all timese, though perhaps

- sometimes more informally than others, When

4 person or group reacts favorably o? unfavor-

ably to someone, to & meeting, to & situation,

they are evalusting, The grapevine mentioned
zarlier often is & telling critique of an
activity., Formalizing these evaluating

reactions into a planned process cultivates

them for thely very real values,

Flanned evaluatlon--both that which is on-

geing and that which is done once--measures )

how far the program has gone in meeilng its

objectives., Evaluation alse indicates needed

changes that will prevent fallure later,

promotes realistic gosls, unearths gaps in

rgﬁent programs and guides futlure planning.
39)

In evaluating the in-service eduweation program at
this point, the planning commitiee listed the following
assets?

1. The In-service education program had been
instigeted, and two meetings had been held.

%, Atiendance was good, Bnd interest and enthusiasm
were evidenced by the graduste nurse group,

3. Four of the five "standing committees” were
functioning.

4, A neeting room had been provided, and hospital
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fecliitien, equipment, and supplles were avallable for t%e
use of the nurses,

5, Reference materie] wasg availablie in the meetling
POOm,

Problems which could be identified were as followss

1, There was a lack of motivation and interest on
the part of several gradumte nurses on the siaffl,

2, There was passive participation on the part of
most, but several nursee delinitely refused to take active
part in the program,

3, There was great difficully experienced in getting
people together for individual and group meelings.

4, It was difficult to cowmmunicate with some of the
NUrse s,

%, There were probliems arising from group
iﬁt@?leiiﬁﬁ*

in summafy, the membere of the commities fell that
the factor which contributed to meost, if not all, of these
problems was that human beings, each &n iﬁéividﬁai in her
own right, were involved, As such, each one had sirengihs
and weaknssses, securities and insecurities, Problems
arcse because each individual nurse had her own goals
which were not necessarily those of the group, Froblems
also arose from the palring-off of nurses witﬁzm the

group, from leader-group resentment, and from overly
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ambitious members in the group. The Ingecurity of the
individual nurse as & result of & lack of technicel
knowledge, inadequate nursing preparation, or fear of
being revealed or "put-on-the-spot” caused further
problems, As 2 possible seolution to these problems; the
rommittee decided i{ would be necessary to consider the
following measures:

1, Assgist the entire nurging steff to recognize the
need and value of an In-serviceé education program.

%2, Aliow each nurse adequale on-duty time for
attending the @rog?am and for taking part in the activities
of the progrem,

3. Arrange for compensstory time for those attending
the program on off-duty time, '

4, Carefully plan each phase of the program with the
group, Allow this te be the group?s endesvor,

5 Move slowly; let the group set the pace,

€, Help the entire staff to reslize that the program
i3 one in which they give a&s much as they get.

7. Recognize the need for & variety of programs y
because of different nursing beckgrounds 8&nd experiences,

8. TRealize that every meeting wiil not be & success,
Be alert to the reasons for fallure, }

8, Understand the delicate balance of forces in each

individusl and do not expect one person to grow or develop
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a8 some other person does,

10, Feel the "pulse™ of the group and of each indive
fdual member of the group. Learn to know her &g @ human
being, understanding her needs, her interests, and her
goals,

There was much discussion among the graduate nurse
staff about the in-service education program, All sgreed
that the program was & "wonderful idea,” but % seemed to
lsck something, Frequenily, remerks such ag the following
wers heard: “The program is too structured for & small
hospltai;" "There aren't enough nurses to serve om all the
committees:™ "Some of the nursee zay they will serve, but
when it comes right down te it, they don't do a things"®
and "It is always up to the faithful few,”

Hefore the susmer was over, the in-gservice progrems
feader had an opportunity to discuss the In-service
education preogram with leaders of in-service education
programs in other eress., It wags noted that theres were as
many different types of in-service programs as there were
!ndivldu&1$ invelved, but in mest cases where the hospital
graduste nurse staff was small, prégrama based upon
extensive commitiee planning had not worked out. Spon-
taneity had seemed to be the secret of thelr success, |

The planning committee met agaln before the in-gervice

program meetings were resumed in September. The greup
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decided to try 8 "spontaneous™ type of program and do away
with committee program planning, This was announced to
the graduate nurse staff and seemed Lo meet with thelr
approval, Two nurses weve selected to arrange the
September program meeting. The two nurses would be
responeible for all the details involved in planning the
program, The Seplember meeting was @ huge success., AL
the close of the meeling, Llwo more nurses werse selected
for Lhe Oclober program meeting, Eventuaily, each one of
the nurses, from the administirator to the most recently
gppointed general duly nurse, had an opportunity to
participate in the in-service education program, The

progrem was thelyr program al iast.

Appreisal of the Program

The nurses continued to participate eagerly, zach one
contributing in scome measures to this en-going esducational
experience, Eleven months after the instigation of the
inwﬁzﬁvice education program, It was deemed appropriate to
request the participanis to take stock of the achieveneni
of the in-service program to date. in a sense this would
be an appralisal performed by those who had been actively
involved In developing the program. A form for recording

thelr impressions was developed using the folliowing steps:
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1., The literature was searched for descriptive
characteristics of an effectiive In-service education
program,

2, The characteristics were complled under five
logical categorles,

3 Comparable statements were combined to aveid
overlapping of items,

4. The appralsal device was discussed with & group
of graduate students,

5. The suggestions of the graduate students were
incorporated for refining the questionnaire,

8. The final fora consisted of thirty-seven items
descriptive of an effective In-service education program
plus five open end items designed to elicit information
f@@&@dingé

8. the worthuhi leness of thavpfagr&ws
b, assietance enabling the nurse to
give better patient care,
¢, the meeting lliked best,
d, the mesting liked least,
e, further enrichment of the program,
Administration of the Questionnalrse

The questionnalre was administered to twenty-ome

members of the graduate nurse staff of the salected

tuberculosis hospital, Seveniteen gquestionneires wers
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returnsd immediately. Two of these were returned
unanswered with the comments, "Working only part-time it
made me unable to atiend these meetings regularly,” and

"1 have not attended enough meetings to make this worthe
while,®” Four of the nurses had recently been marsried and
had moved oul of the c¢lty. Questionnaires were mailed to
these nuyrses, Two of the four questionnaires were returned
giving i total of sevenieen questionnaires returned
compieted out of a possible twenly-cne, This is
approximately an 82 per cent return,

In all instarces, the administration of the questione
naire was preceded by the necessary introductory comments
or explanztions, The nurses were cautioned that as far as
opinions and evaluations were concerned, their individual
thinking was what was desired. All questionnaires appeared
to have been honestly answered.

This type of appréaisal was highly subjective, and this
was recognized as one of the limitations eof this study.

However, Good and Scates, in Methods of Resemrch, stated:

Appraisal ie 8 form of classification or
sceling according to subjective values. In
the techniques thatl are more directly sube-
Jective; the value assigned to aay specimen
being rated depends more or less on the
individual doing the rating, and it may vary
with the same individual from time to time,
Direct rating is probably the least satisfec-
tory of the data-gathering devices from the
sclentlific or research point of view, aithough
for many practicel problems it is the most
important of the techniques for gathering
evidence, This ig another Illustration of
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the fact that feor studying many of our psycho-
Iogical and cocial problems the mere formal
methods of objective science are not wholly
gdequate., In justifying the use of direct
Judgment, it shouid be remembered that socisl
scientists encounter many problems that differ
fundamentally from those of physical scientists,
dnd must utiiize procedures appropriate to
social areas, Selection of research approaches
in education; psychelogy, &nd sociology should
not be primerily in terms of concepts uwseful in
the physical sciences, but in lerms of adapta-
bility to the particular ficld represented,

In the behavierrl and human sciences, investi-
gators should not avoid certain probdlems and
procedures merely because the work cannot be
done perfectly, but should use the available
tools 8s a starting point for a long road of
discovery and constant i{mprovement, beth inm
techniques and in findings., All measurenment
involves some inexactness; astronomers iong

ago ncted this fact and labeled such individual
differences in observations as the personil
equation or observational error,

Appralisal leans more heavily upon the human
element than do the more objective methods of
investigation, since appraisal i{s undertaken
for the specific purpose of including the

human element. It 1s not an attempt to messure
objective characteristics, but rather to deter~
mine the effect of these with human values end
secondarily with the physical atiribules to
which these values are attached,

For certaln purposes an index of humen values
mey be more important than eny number of
physical measurements (perhaps mede with great
accuracy and rellabillty). (30}

Ward Ire Miller, in Democracy in Educational

Administration, wrote:

i1t should be borne in mind, too, that mmany of
the mosil important vaiues emerging from cooper~
ative gdministration cannct be measured by
objective methods, They represent the intang-
ibles that cen be evaluated better by subjective
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Judgment. In some respecis they are so

personal in nature that they do not lend

themselves to formal spprajsal, (40)

Arthur Blumberg and Margaret Busche; in "An Inservice
Program in Human Relations,” stated:

This problem of appraisal has long been

recognized by sducktors, It is relatively

easy Lo evaluvate the performance of an auto-

mobile or e washing machine, But it is

difficult to assess the value of educalion

%n)t@vmﬁ-af tangible, beghavioeral resnlits.

7

The program was @ beginning enly, but it called forth
a stimulation of thought and actilon, An increasing number
of nurses participated in planning and making decisionsg
there was en Increesing display of democratic behavior,
and there was an increasing recegnition of cooperation as
a function of common interests, {(40)
Part I of the Questionnalre

items #1 through #8 were related to orientation, thet
educationa!l experience which stiempts to shorten the time a
nurse needs to learn 8 situation and give the newly
appointed nurse early satisfactions, In delermining
whether or not the in-service sducation program promoted
acceptance of & new employee by the graduatie nurse group,
geven respondents indicated that the in-service educallion
program possessed thls characteristic fully; eight
respondents pointed out that the program possessed this

characteristic in part; end one yrespondent specified that
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the program did nol possess this characteristic at all. In
considering whether or nol the ineservice education progrém
fostered in the new employee & feeling of belonging to the
institution, eight respondenic polnted out that the in-
service program possessced this cheracteristie fullyy elght
respondents indicated that the program possesssd this
chargcteristic in part; and one respondent specified that
the program possessed this characteristic to s small
degree, In regerd to whether or not the in-service
education program provided assistance to the new employee
in solving initial probiems, the respondents were uncertain,
Two vespondents indicated thel the ineservice education
progrem possessed this characteristlie fully; seven
respondents felt the program possessed this characieristic
in part; four respondents pointed out that the program
posseassed this characteristic to & mmall degree; three
respondents slated it did not possess this characteristic
st all; and one respondent did not know whelher or not the
progrem possessed this characteristic,

As to whether or nol the in-gervice esducation program
taught the nurse new skilis and helped her to brush up on
old skilla, zeven respondente indicated that ihe in-service
education program possessed this characterisiic fully;
seven respondents felt that the in-service program poss-

essed this characteristic in part; and three respondents
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pointed out that the program possessed this characteristic
to 2 small degree. In detepmining if the ine-service
sducation progrem helped the graduwate nurse meet the
demands of & changing role in a democratic soclety, seven
of the respondents {ndicated that the ln-service program
possessed Lhis characteristic fully: two respondents
pointed out that the program possessed this characleristic
in part; four respondents felt the program possessed this
characteristic to 2 small degree; and four respondents
indlcated that they did not know whether the progrem
possessed this characteristic or not, In dealing with

the question of whether or not the ine-service educaiion
program aiforded a more subsiantial background essentiai -
te & return to nureing duties for those nurses who had
been inacltive for some time, three respondents {ndicated
that the program possessed this charactepistic fully; six
of the respondents pointed out Lhat the program possessed
this characteristic in part; five respondents felt that the
program possessed ihis charscteristic to & smal]l degree:

two respondents indicated the program did net possess thisz

oY

charecteristic st all; and one resﬁandent stated she did

nol know whather the program possessed Lhis characterlistic
or not, In considering the statement conceming ihe help
the ine-service program gsve the nmurse in gaining a feeling

of sscurlty and satisfaction in hee work, six respondents



indicated thal the In-service program possessed ihis
charascteristic fully: nine respondents specified that the
program possessed this cheracteristic in pari; one
respondent fell the progrem possessed Lhis characteristic
to & small degree; and one respondent did not know whether
the program possessed this characterlisiic or nat;

Information oblained from Part I of the questionneire

has been summarized in Tsbile I,



TABLE I

OPINIONS EXPRESSED BY SEVENTEEN RESPONDENTS REGARDING
CHARACTERI STICS OF ORIENTATION POSSESSED BY THE
IN-SERVICE EDUCATION PROGRAM

A: The In-service
chardacteristic
B: The in-service
characteristic

C: The in-service

characisristic
D: The in-gervice

educatlon program possesses this
fully,

educktion program possesses this
in part. ‘

education program possesses this
{o & small degree,

education program does not possess

this characlteristic at ali.
Ez 1 do not know whether or not the in-service educstion
program possesges this chsracteristic,

F2 No response,

Characteristic

It promotes acceplance
of & new employee by
the graduale nupse
group.,

It fosters in the new
employee a leeling of
belonging %o the
institution,

it provides assistance
to the new employee in
gsolving initisl
problems,

It teaches new skills
end heipe the nurse
brush up on old ones,

it helps the graduate
nurse meel the demands
of 8 changing role in
& democratic sgciety.

m

o

by

7

-3

)

Fa

€2
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TABLE 1 (CONTINUED}

Characteristic A B [ ‘B E F

1t affords & more sub-
stantial bhackground

essential to & return

to nursing duties for

thore nurses who have

been inactive for some

time, 3

]
W
™
s
o

it helps the nurse
perform her duties with
confidence, 4 7 7 4] o 0

It helps the nurse
gain a feeling of
securily and satlisface
tion in her work,

o
&£

Fa
o
o

Total! Responses 4% 54 26 6 7 0
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Fart 11 of the Questiionnaire
Items #1 ithrough #11 were related to skill training,

that educational process which develops the bahavioral
skilis to work with people ag well & the manuai skille to
do for people. In determining wheiher or noi the in-
gervice education program assisted the graduate nurse in
keeping up-to-datle in content of nursing knowledge, and in
the developmeni of methods, skills and techniques of
nursing, seven respondenis indicated that the in-sgervice
program poasscssed this cherscterisiic fuily; sevem of the
respondenis polnted ovutl that the program possessed this
characieristic in part; and three respondenis indicated
thal the program possessed this characteristic to 2 swall
degree, As to whether or not the in-service education
program increased the nurse's knowledge and uaderstanding
of the scientific prineiples basic to Intelligent nursing
care, six of ithe respondents indicated that the In-service
program possessed iLhis characteristic Tully; seven
respondents fell that the program possesssd this character-
istic in part; two respondents staled that the program
possessed this characteristic to & small degree: one
regpondent pointed out that the program did not possess
this characteristic &t 2ll; and one respondent did not know
whether the program possessed thls characteristic or not,

In considering the help the in-service education progras
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provided the nurse in learning the manual skills needed to
perform designated tasks, four respondents indicated that |
the in-service program pessessed this characteristic fullys
six of the respondents felt that the program possessed this
characteristic in part; six of the respondents peinted out
that the program possessed this characteristic to a8 small
degree; and one respondent did not know whether or not the
program possessed this characieristic. In determining
whether or not the in-service education progrem enabled

the nurse to meet standards established for quantity and
qﬁazﬁty of performance, one respondent Indicated that the
in-service program possessed thls charscteristic fully:
seven of the respondents pointed out that the progranm
possessed this chsracteristic in part; six respondents

felt that the program possessed this characteristic to a
small degree; one r@ap@ndenﬁ stated the program did not
possess this characteristic at ally and two of the
respondents did not know whether the program poszessed
this characteristic or not. As to whether or not the in-
service education program promoted among the nurses a
greater feeling of satisfaction and stabiiity in their

jobs through 2 better knowledge of how to perform them
intelligently and efficiently, five of the respondents
indiceted that the Iin-service program possessed this

characteristic fully; ten of the respondents felt that the



program pogsessed ihis characieristic only in party and two
respondents felt that the program possessed this character-
fstic to a small degree, Sixleen nurses answered the item
to determine il the in-gervice education program assisted
the graduate nurse In acquiring skiil in listening to the
patient, understanding the patient, end teaching the
patient, four of the respondents indicated thet the in-
zervice program possessed this characteristic fully; five
v@sp@né@ﬂis stated that the program possessed this
characteristic in part; five of the respondents f2lt that
the program possesged this characteristic to 8 small
degree; and twe respondentis pointed out that the in-service
program did not possess this characteristic at aill, In
determining whether or not the in-service eduwation program
helped the graduate nurse gain insight and understanding

of the luberculosis patient, and enabled the nurse to
recognize areas of unmet needs, six of the respondents
indicated that the in-service program possessed this
cha?a@t&fi$t£@ fully; seven respondents stated that the
program possessed this characteristic in party three
respondents fell the program possessed this characteristic
to & small degree; and one of the respondents indicated
-the program did nol possess this characteristic at all,

In considering whether or nol the in-service education

program helped the nurse develop the ability to function
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as @ member of the health team and as & leader of the
nursing team, four of the respondents felt that the in-
service progrém did possess this characteristic fullys
eight respondents indicated that the program possesged this
characteristic in part; four of the nurses feit that the
prégram possessed this characteristic to a small degree}
and one nurse indicated that the program did not possess
this characteristic at all, Sixteen nurses answered the
item to determine whether or not the in-service education
program helped the graduate nurse understand her relation-
ship to other members of the health team and to provide
more effective means of communication between members of
the team, Five of the respondents indicated that the
program possessed this characteristic fully; six of the
respondeénts stated that the program possessed this
characteristic in part; four respondenis felt that the
program possessed this characteristic to a small degree;
and one respondent did not know whether or not the program
possessed this characteristic, In considering whether or
not the in-service education program ifmproved the ability
of the graduate nuree to establish constructive relation-
ships with patients, with patients? femilies, and with
co-workers, two of the respondents felt the in-service
program did possess this characteristic fully;y five of the

respondents felt that the program possessed this
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characteristic in parl; siz respondents indicated that the
program possessed this characteristic to & small degree;
two of the nurses fell the in-service program did not
possess this characteristic at ally and two of the
respondents did nol know whether Lhe program possessed
this characteristic or not. Sixteen nurses answered the
item Lo determine the extenl to which the i{n-service
education program enabled the nurse to glve the tuberculo-
sis patient the kind of care which would return him to his
community better able te cops with the problems he would
have to meet. Three respondents indicated thal the
in-gservice program possessed this charactsristic fully;
four of the respondents stated that the program possessed
this characteristic in perts six of the nurses felt that
the program possessed this characiﬂristic toa samlil
degree; one nurse felt that the program did not possess
this characteristic at ally and two respondenis pointed
out thai they did not know whether the progrem possessed
this characteristic or not,

Information obtalined from Part 11 of the quesiionnaire

has been summarized in Table 11,
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| TABLE 11
OPINIONS EXPRESSED BY SEVENTEEN RESPONDENTS REGARDING
CHARACTERI STICS OF SKILL TRAINING POSSESSED BY THE
IN-SERVICE EDUCATION PROGRAM

Ay The in-ssrvice educatlon program possesses this
characteristic fully.

B: The in-service education program possesses this
characteristic in part.

C: The In-service education program possesses this
characteristic to a emall degree,

D: The in-service education program does nol possess
this characteristic at all.

Et I do not know whether or not the in-service education
programn possesses this characteristic.

F: Ne response,

Characteristic A B C D E F

It assistes the greaduate

nurse In keeping up-to-

date in conteni of

nursing knowledge, and

in the development of

methods, skills and

techniques of aursing. 7 7 3 0 o) o

It increwses the nuvsels
knowledge and understand-
ing of the scientific
principles basic to

intelligent nursing care, 8 ¥ 2 1 i 0
1t provides help in

learning the manual skills

needed to perfors

designated tasks, 4 6 G C 1 0

it enables the graduste

nuree to meet standards

established for guaniity

and quality of

performance, i 7 6 1 2 0
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Characteristic

)

It promotes among the
nurses & greater feeling
of satisfaction and
stability in their jobs
through 2 beltler knowledge
of how to perform them
intelligently and
efficiently, :

It asgists the graduate
nurse in acquiring skill
in listening to the
patient, understanding
the patient, and teaching
the patient,

it helps the graduate
nurse gain Insight and
under standing of the
tuberculosis patient,
and enables the nurse
to recognize areas of
unmet needs,

it helips the graduaie
nurse develop the ability
to function ag &8 member

of the health team and

as a leader of the nursing
team,

it helps the graduate
nurse understand her
relationship to other
members of the healih
team and to provide more
gffective means of
communication betwsen
the members of ihe team,

P

10

(5]

{3

o
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Characteristic A

E

It improves the graduate
nurse’s ability to

establish consiructive
relationships with

petients, with patients?
families, and with co-~
workers, 2

it emables the nurse {o
give the tubercuiosis
patienl the kind of care
which will return hinm to
hie community better able
to cope with the problems
he will heave to meet,

951

(%

oy

25

s

Tota!l Responses 47

77

4
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Part 111 of the Questionnaire

Items #1 through #6 are related to continuing

educaifon, that educational experience which assists the
nurse in exploring wider renges of knowledge, creating new
methods, and in improving patient care by improving the
qualifications of the nursing personnel, In determining
whether or not the in-service education program rafised
individual and group sights regerding work potentimiitics
and responsibllities, four of the respondents indicated
that the in-service program possessed Lhis charscteristic
Tully; eleven respondentis felt that the program possessed
this characteristic in part; and twe of the respondents
stated that the progrem possessed this characteristlc to

& swall degree, In coneidering vwhether of nol the in-
service educatlion program stimuiated nursing personnel to
gain further knowledge and experlence, seven respondents
indicated that the program possesssd this characteristic
fully: siz of the respondenis pointed ocut that the program
possessed this characleristic in part; two respondents felt
that the program possessed this characteristic to & swaill
degree¢; and two respondents did not know whether the program
possessed this characteristic or not., As to whether or not
the in-service education progrem encouraged the graduate
nurse to ga&in new insight into her own work and te see her

work In perspective, nine respondents indicated that the
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in-service program possessed this characteristic fullys
seven of the respondents stated that the progrem possessed
this characleristic in part; and one of the nurses felt
that the program possessed this characteristic to & smail
degree., In determining whether or nol the in-service
education program assisted the graduate nurse toward
professional growth and personal self-realization, seven
of the respondents indicated thal the in-service program
possessed this characteristic fully; flve respondents stated
that the progrem possessed this characteristic in parts
three of the nurses felt that the program possessed this
characteristic to 2 small degree; one nurse pointed out
that the in-service education program did not possess this
characteristic at all} and one nurse indicated that she
did not know whether or not the program possessed Lhis
chareacleristic, As to whether or not the in-gervice
education program stimulated the imtgreat'@f all the
nursing personnel in giving more complete care of the
tuberculosis patients through a better understanding of
their physical, psycholegical, smotional and spiritual
needs, Tive respondents indicated that the i{n-service
program possessed this characteristic fully; ten of the
respondents stated tha£ the program possessed this cherac-
teristic in pari; one nurse felt the program did not pogsess

this characteristic at all; and one nurse did not know
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whether or nol the progrém possessed this characleristic,
In conmsidering whether or nol the in-~service education
progrem vitalized the capacity of the graduate nurse io
discover new possiblilities, and offered the graduste nurse
gpporvitunities for creativity, Tive respondents indicated
thet the in-service program possessed this characteristic
fully; seven of the respondenis siated that the program
possessed this characlerlistic in part; three respondents
felt that the prograém possessed this characteristic to a
snéll degree; one nurse indicated that the in-service
prog ram did not possess thils characteristic st ally and
one respondent did not know whether or net the program
possessed this characteristic.

information obieained from Part IIl of the questionnuire

has been summarized in Table 111,



85

TABLE 111
OPINIONS EXPRESSED BY SEVENTEEN RESPONDENTS RESARDING

°F

CHARACTERISTICS OF CONTINUING EDUCATION POSSESSED
BY THE IN-SERVICE EDUCATION PROGRAM

As The in-service education program possesses this

~ chardcteristic fully.

B: The in-service education progrém possesses this
characteristic in part,

C: The in-service education program possesses this
characteristic to @ small degree,

D: The in-service education nrogram does not possess
this characteristic at all, ‘

E: 1 de notl know whether or not the in-service education
program possesses this charscteristic,

F: No response,

Char&cﬁerisiic A B

0
e
‘t‘:‘a‘
=

It ralses individusl] and
group sights regarding
work potentigiities and
responsibiliities,

N
-
[
O
o
%]

It stimulates nursing
personnel to galn Turther
knowledge 8nd experience. 7 8

H
<
By
o

It encourages the
graduate nurse to gain
new Insight into her own
work and to see her work
in perspective, '

Lo
~2
s
o
o
(&

1% aezisls the graduate
nurse toward professional
growth and personal
sclf-renilzation,

-3
i
(54
e
e
&
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Characterlstic A B ¢

it stimuiales the
interest of all nursing
personnel in glving
more complele care Lo
tuberculosis patlents
through better under-
standing of their
physlical, psychological,
emotional and spiritual

needs. - 1c 0

It vitalizes the

capacity of the graduate

nurse to discover new
possibilities, and it

offers the graduate

murse opportunities

for creativity, 5 7

£2

Total Responses 37 46 i1l

th
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FPapt IV of the Questionnaire

Items #1 through ﬁlaAweﬁ@ related to the total in-
service education program, thait educational experlience
which may be said to consist of those experiences,
processes, procedures snd techniques which result in the
personal, soclial, academic and profegsional growth of the
individual concerned, and hence in the improvement of the
guality and effectiveness of the nursing szervices,

In determining whether or not the in-service
education progream provided @ pleasant, relaxed atmosphers,
an environment conducive to learalng, twelve respondents
indicated that the ln-service program possessed ihis
characteristic fully; and five of the respondenis stated
that the program possessed this characteristic in part,
In consldering whether or not the in-service education
program provided at least sowe of the informel relation-
ships nurses need in order that they may functlon at &
high level of morale and usefulnsssg, twelve of the
respondents indicsted thatl the in-gservice program 4id
possess tﬁi@ characteristic fully; and five respondents
felt that the progrem possessed this charscieristic in
part. As {0 whether or snot the in-gervice sducation
program offered many opporitunities for practicing
democracy, develeping leadership, and building good inter-

personal relationships ameng the staff, ten of the nurses



felt that the in-service program possessed this
characteristic fully; four of ithe nurses indicated that
the program possessed this characteristic in part; one
nurse stated that the program possessed this cheraciterlise
tiec Lo a small degree; ons nurse felt the In-service
program did not possess this characteristic at 11; and
one respondent indicated she did not know whether or not
the program posseseed this charscleristic., In consider-
fng whether or not the in-gservice education program
familiarized the graduste nurse with the dynamics of
group activities, ten respondents indicated that the In-
service program possessed this ﬁh&?&@ﬁ@#ﬁ@ii@ fully; three
- of the regpondents stated thet the nrogram possessed this
charseteristic Iin part; two nurses felt that the program
possessed this characleristic to & small degree; one nurse
indicated that the program did not possess this characiere
fstic at &li; and one nurse pointed oul that she did not
know wﬁeaﬁ@? er not the prograw pﬁsses%ed this character-
istic., In detemmining whether or not the in-service
education program assisied the graduste nurse to utilize
for her own growth the knowledge and resources aveilable
from educational programs and professional groups in the
hogpital and in the communiiy, six respondenis Indicated
that the In-service program posssesed this characteristic

fully; seven of the nurses polnted oul that the program



posseesed this characteristic in part; two of the
respondents stated that the program possessed this
characteristic to & small degreé; one respondent felt

that the In-service progrem did not possess this chérsctere
latic at &11; and one of the nurses iméicaied-tﬁa& she did
not know whether the program possessed this characteristic
or not, As Lo whelher or not the in-service education
progrem developed an "education-mindedness® among the
rurses and stimulated interest in continuing educational
experience, ten respondents felt that the In-service
program possessed this characteristic fullyp three of the
respondents indicated that the program possessed this
characteristic In part; three of the nurses stated that
the program possessed this characteristic to & smaitl
degree; and one nurse fezt shé did not kanow whether the
program possessed this characteristic or not, In
determining whether or not the in-service e¢duwcation
program provided an opportunity for the voice of the
employee to be heard and heeded, ten respondents Iindicated
that ﬁhé in-gservice program possessed this characteristic |
fully; five of the respondents felt that the program
possessed this characteristic in part; one of the
respondents stated that the program possessed this
characteristic to 2 small degrees and one respondent did

not know whether the program possessed this characteristic
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or not, In considering whether the in-service education
program provided ways and means of transmitting
information, end presented it in such 2 manner that it was
readily understood and applied, seven of the respondents
indicated thai the ia-service program possessed this
characterietlc fully; six respondentz stated that the
program possessed this characteristic in part: three
nurses felt that the in-service program possessed this
characteristic to a small degreey and one nurse felt that
the progream did not possess this characteristic 2t all,
As to whether or not the {n-service sducation program
provided & system for two-way communication whereby
administration and staff might reach a common understand-
ing ebout effective and satisfying job performance, efght
respondents stated that the in-service pregram possessed
this characteristic fully; seven of the respondenis felt
thet the program possessed this charscteristic in part
one respondént indicated that the program possessed this
characteristic to @ smull degree: and one nurse did not
know whether or not the In-service program possessed this
characteristic., Sixteen nurses replied to the item which
considered whether or not the in-service esducstion program
served as & mental and physical stimuius which weuld resuit
in ihe integration of hospital personnel irito &n under-

standing and cooperative group. Six respondents Indicated
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that the ln-service program possessed Lhis characieristic
fully; eight of the respondents fell that the prograwm
possessed ithis characteristlic in party and twoe respondents
felt that the program possessed this characteristic to &
small degree. In determining whethér or not the in-sepvice
eduycation progrem helped the graduate nurse function in an
enlarged orbil, gain needed knowledge, insight and skill,
and sccept responsibility for new activities in meeting
needs and problems, eight nurses Indlcated that the in-
gervice program possessed this characteristic fully; five
nurgﬁﬁlsta%ﬁd that the program possessed this characteris-
tic in part; and four nurses felt the in-service program
possessed this characleristic to & small degrse. As to
whether or nol the ln-service education nrogram
ceordinated the particular program with the program of
the nursing sevvice in stteining the gverall goal, that of
the uitimate In patient care, eight respondents indicatad
that the program possessed this characteristic fully: six
of the respondente stated thetl the progriam possessed thie
characteristic In pari; two respondents felt that the
in-gervice program possessed this characteristic to a
small degree; and one respondent did not know whether Lhe
program possessed this characteristic or not,

Information obtained from Part IV of the questionmaire

has been summarized in Table IV.
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TABLE 1V
OPINIONS EXPRESSED BY SEVENTEEN RESPONDENTS REGARDING
CHARACTER] STICS POSSESSED BY THE TOTAL
IN-SERVICE EDUCATION PROGRAM

A: The in-service sducation program possesses thls
characleristic fully,

B: The in-service education program possesses this
characteriastic in part,

C: The in-service education program possesses this
characteristic to & small degree,

Dy The in-service educalion program does nol possess
this characteristic at all,

E: I do nol know whether or noi the in-service educauilon
program possesses thils characleristic.

F: MNo vesponse,

Characteristic A B c D E ¥

It provides & pleasant,

relaxed stmosphere, an

environment conducive

to leapning, i2 5 0 0 0 o

It provides at least

some of ithe informel
relationshipe nurses

need in order that they

may function at a high

level of morale and
usefulness, ' 12

o
O
o
<
o

It offers many

oppertunities for

practicing democcracy,

developing leadership,

and building good inter-

pergona]l relationships

among the staff, 16 4 1 1 1 O

1t familfarizes the

graduale nurse with

the dymamiceg of group

activities. 10 3

5
ol
e
<



TABLE IV {CONTINUED)
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Characteristic

A

e

It assists the graduate
nurse to utiiize for her
cwn growth the knowledge
and resources availsble
from educational programs
and professiocnal groups
in the hospiial and in
the community.

1t develops an

Peducatl on-mindedness”
among the nurses and
stimulates interest in
a continuing educational
gxperience.

It provides an oproriune
ity for the voice of the
emplovee Lo be heard and
heeded

It provides ways and
means of iransmitting
informition, and presents
it in such 2 menner that
it is readlly understiood
and applied,

1t provides & svstem for
two-way communication
whereby administration
and staff may reach a
common understanding
about effective and
satlefying Jjob
performance ,

It serves as & mentsal and
physical stismlus which
will resul® in the
integration of hospltal
personnel into an under.-
standing and cooperatiive
group .

1o

10

~3

G

o



TABLE 1V (CONTINUED)
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Characteristic

A

3

It helps the graduate
narse funciion in an
enlarged orblt, gain
needed knowledge,
inslght and skill, and
accept responsibiliiy
for new sctivities in
megting needs and
problems,

It coordinates the
pariicular program
with the program of the
nursing service in
attaining the overall
goml, that of the
ultimete in patient
care, '

Tetai Responses

[

L]

Fy

107

62
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Summary, Papts I, 11, 111, and IV of the Questionnaire

In summary, seventeen respondents snswered thirty-
three of the thirty-seven items iﬁ the appraisal
gquestionnaire. One respondent did not answer four
ques%iéﬁsz three items in Pari 1l, @nd one item in
Part IV,

In Part I of the questioanaire, the section related
to ch&?acte?isticg of orientation, sevenieen respondents
selected category A In ferty-four instances, category B
ia fifty-four instances, category C in tweaty-six
instences, category U in six instences, and category E

in seven instances., (Table V)

05



TABLE ¥V
SUMMARY OF SEVENTEEN RESPONDENTS' REPLIES TO
PART I OF THE APPRAJ SAL QUESTIONNAIRE

Category Total Replies

A The in-service education program
possesses this cheracteristic fally. 44

E The in-service education progren
possesses this characteristic in part, 54

€ The in-service education program
possesses this cheracteristic to a
small degree. 286

D The in-service education program does
not possess thie characteristic at all, 6

E I do not know whether or not the
in-service educatlon program possesses
this characterisiic,

~2

“5

Ne response, C

in Part Il of the guestionnaire, the ssction related
to characteristics of skiil trainlng, seveniteen respondents
in answering eight ftems and sixteen respondents in
answering three liems, selected category A in feriy-seven
insteances, category B In seveniy-two instances, category C
in foriy-weven instances, category D in nine Instances, and
category E in nine instances, In three instances; liems

6, 9, and 11, one respondent made no response, {(Table VI)



TABLE V1

SUMMARY OF SEVENTEEN RESPONDENTS® REPLIES TO

PART 11 OF THE APPRAISAL QUESTIONNAIRE

@©
-3

Cat@gs?y ?mtai Replies

A The in-gervice education program
possesses this characteristic fully.

B The in-service education program
possesses this characteristie in part.

C The in-service education program
possesses this characteristic to a
emall degree.

D The in~service education program does

not pogsess this characteristic at sil,

E 1 do not know whether of not the
in-service education progrem possesses
thies characteristic,

F  Ho response,

47

72

47

L)

In Part 111 of the questionnajre, the section related

- te characteristics of continulng education, seventieen

respondents selected category A in thirty-seven instances,

category B In forty-six instances, category C in eleven

instances, category D in three instances, and category E

in five instances, (Table VI1)
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TABLE V11
SUMMARY OF SEVENTEEM RESPONDENTS'! REPLIES TO
PART 111 OF THE APPRAISAL QUESTIONNAIRE

C&t@g@fi Total Replies

A The in-service education progrem
possesses this characteristic fully. S

B The {n-service education preogram
possesses this characteristic in part. 46

C The in-service education program
possess this characleristic to a
emegl]l degree., 11

D The in-gervice education program does
not possess this characteristic at alil., 3

E 1 do noet know whelher or not the
in~service education program possesses
this characteristic,

A

F Ne response, 0

In Part IV of the questionmaire, the section related
to the charactleristics of the total in-service education
program, sevenieen respondents in answerling eleven liems
and sixtesn respondents in answering one item, g@l@ata&
category A In one hundred and seven Iinstances, category B
in sixty~-four instances, category C in twenty-one
instances, categery D in four instances, and category E
in seven instances. In one Iinstance, Item 10, one

respondent made no selection, (Table VIIL)
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TABLE V111
SUMMARY OF SEVENTEEN RESPONDENTS' REPLIES TO
PART 1V OF THE APPRA]SAL QUESTIONNAIRE

Category Total Replies

A  The in-service education program
possesses this characteristic fully, 107

B The in-service education program
possesses this characteristic in part. 64

C The in-service education program
possesses this characteristic te a
small degree, 21

I The in-service education program does
not poggess this characterietic at ati, &

E I do not know whether or not the
in-service education program possesses
this characteristic, :

F No response, i

In totaling the replies of the respondents for
Parts I, 1I, 1X1, and IV of the appraisal questionnaire,
the figures indicate that the respondents selected
category A in iwo hundred and thirty-five instances,
category B In two hundred and thirty-six instances,
category C in one hundred and five instances, category D
in twenty-two instances, and category E in twenty-eight
instances. There were four instances of no response,

{Table IX)
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TABLE IX
TOTAL IN ALL CATEGORIES OF SEVENTEEN RESPONDENTS?
REPLIES TO THE APPRAISAL QUESTIONNAIRE

Category | Total Repliles

A The in~-service education program
possesses this characteristic fully, 235

B The in-service education program
possesses this characteristic in part. 236

C The in-service education program
possesses this characteristic to a
small degree. 105

D The in-service education program does
not possess this characteristic at atll. 22

E 1 do not know whether or not the
in-gervice education program possesses
this characteristic, 28

F No response, | &

Of a total of 630 responses, 576 responses indicated
that the in-service education program possessed the
characteristics fully, In part, or te a small degres,
Twenty-two responses indicated that the in-service
program did not possess the characteristics, and twenty-
eight responses indicated that the respondents did not
know whether or not the in-service program possessed the

characteristics.,
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Concludling Portlon of the OQusstionnalre

The concluding portion of the guestionnalre included

aurse and her

]

five "open-end” questions concerning th
reaction to the program. Thirteen of the seventeen
respondents replied to this portion of the questionngire.
Nine of the thirteen respondents completed all five of
the quesiions,

Question #1., Has the in-service educstien proorem
TSNS BRI 2D AR - > gi‘

been worthwhile 1o you? How? Ten of the nurses stated

that the ine-service education progrem had been worthwhile
to them, One of the respondents said that the progranm

had helped her develiop & more complete plcture of the
tuberculoels patient., Another respondent stated that the
meetings had been interesting and informative, bringing
re¢source personnel to the group who would otherwise not be
avallable on an individual! basis. The greatest number of
nurses felt that they were @ble to give beiter patient care
because of help the program had given them in specific
areas of nursing care., One respondent said that the

program had helped In & "smell degree" and that it had

been "mosily a review of familisr proceedings.” One nurse
sald the progrem had been worthwhile bectuse she had been

able to express what she felt was needed, Another
respondent replied that she felt a ®part of the staff® and

had become betler ascguainted with related departments and
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agenclies, their responsibilities and needs. She
mentioned she had also gained perspective and initiative
for new or changing procedures and eguipment, One
respondent stated that the program had "stimulated” her
interest "beyond day-to-day activities,"

Question #2. Hag the in-service education program

enabled you to give better patient care? In what way?

Ten of the respondentis stated that the in-service
education program had enabled them to give betier patient
care., By assisting the aurse &@‘unﬁewataﬁd the patient
and hie needs more fully, some of the nurees felt that

the progran had heliped them to give more effective patient
care, Others of the respondents stated that they were
able to give better patient care because they now had a
more complete understanding of certain specific skills
and techniques. Two of the respondents did not answer

the guestion.

Question #3, Which meeting did you like besi? Why?

i e A _—

Question #4. Which meeting did you like lesst? Why? In

£
20

neswering the guestions about the meeiing the respondent
1{ked the best and the meeting liked the least and why,
there were 88 many different responses as there were
individuals, 7Two respondents did not answer the
questions., Four of the respondents selected the meeting

on "hospitel infections:™ two respondents stated the



meeting on "tracheal suction;™ two nurses selected the
meeting on "post-operative arm and aﬁéuid@y exercisesy®
one f@ay@ndént specified the meeting on "chest boltles:®
and one respondent said she liked all but one weeting.

Their replies are summarisged in Table X3
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TABLE X
RESPONDENTS? REPL1ES TO PROGRAM MEETING
LIRED BEST AND WHY

Topie

Humber
of Times
Selected

Reasons

Tracheal
Suction

Hospital
Infections

‘Public Health
Chest Botliles
Post-Operative

Arm and Shoulder
Exercises

I needed to enlarge my
know ledge ,

it gave me & sense of
satisfaction to know I
was doing it adegquately.

I knew the least aboul it.

I learned some practical
information,

Adaptable to our needs,
stimulating thought and
action,

Provided specific
information on vital topilc
and new content aree,

I knew so little about 1%,

i was unsure of myself.
Gave more confldence.

Definite resulis were
obtained to the benefit
of ﬁgia

I can help the patient now,




The meetings llked least were @s follows: tweo
respondents did nol indlcate the meeting they liked the
least; four respondents specified the "complaint meeting:®
one nurse stated the "movies;” three respondents indicated
the meeting with the public health nurse; one nurse said
she did not like the meeting about pre- and post-
operative patient teaching; and one nurse stated the
meeting when the program was first organiged. Their

replies are summarized in Table XI:



TABLE X1

RESPONDENTS® REPLIES TO PROGRAM MEETING
LIKED LEAST AND WHY

Number
Tapic of Times Reasons
— Selected

Complaint |

Mestling 4 Most of the complaints
were not in the form of
constructive criticisn,
Too many minor complaints,
Less of understending and
emotional involvement
among the participants,
Ne reason.

Publiec Heslth 3 Poor apeaker; talked too
leng about too much,
General, did not include
our particuler needs,
Ho new content or
information.

Movies 1 i had seen others very
much like these,

Pre- and Poste

Operative

Patient Teaching 1 From experience, I felt
the decisions reached
were erroneous,

Organizational

ieeting 1

A necessary @ugiﬁ byt that
m»ei‘n§ wag too "ivory
tower,
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Question 75, How do you feel the program could he

further enriched? Twelve of the respondents answered this

question, One nurse stated the program could be further
enriched by "continuing it." One respondent indicated the
need for more people to "enter in" the program. One nurse
suggested coples of the material presented at the meetings
be made available following each meeting. Cne nurse
stated meetings should be held "oftener and be pushed by
the administrative staff." One respondent stated that,
"We tend to dezl with specifics instead of principles~-
sometimes get too 'preachy'."” One respondent indlcated,
“"We fall to carry out decisions or procedures agreed upon
after long discussion,” Several of the nurses indicated
that the program should Include more "outside” speakers,
pertinent agenclies, panel discussions, and speskers from

related disciplines in our own institution,



CHAPTER 1V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
FOR FURTHER STUDY
Without vielon, thy people perish , . , .
There will always be @ tomorrow, and if
tomorrow is to be worth lilving in, it will
have 1o have its roots in teday and vester-
day, The traditions which have sustained
us in the past will sustain us in the
future, The experiences we have had in

the past ought to provide guides for our
actions in the future, {43)

Summary

The purpose of this study wes: (1) to orgenize and
develop an in-service education program for the graduate
nurse staff at a selected State Tuberculosis Hospital,
and (2) to determine the effectiveness of the program as
revealied by the expressed opinions of the participants,

Between the months of May 1958 and April 1059, an
in-gservice education progrem was instigeted, developed,
snd Ilmplemented al the selected hospital by the graduste
nurses themselves with the asslstance of an initial
planning commitliee and five program planning committees,
Because it was found that the majority of the nurses were
not actively participating in the in-service progran,

this committes planned type of program was discontinued
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in the Talil of 1958 in favoer of 2 non-structured,
spontanegcus type program, Two different graduste nurses
were selected by the program leader each meeling to

assume complete responsibility for planning end cemduﬁting-
the meeting on a subject selected by the two nurses,

Ten program meetings were held, These included,
among othzr things, Information peftia@nt to tuberculosis
mursing, i@ﬁansﬁratians of zpecial skills and
techniques, plans for consistent patient teaching, and
@ problexm-solving session, A variety of teaching tools
were used, such as Iectureég demomstfaiians, gudio-
visual alde, and individua! and group discussion,

Eleven months after the program was initisted, a
guestionnaire was administered to the participaats io
determing thelr expressed opinions regarding the
effectiveness of the program., The que stionnmire was
based upon the characteristics ef an effective in-
service education program as developed from the
11terature, The respondents indicated that the in-
service eduction program possessed elther fully or in
part; most of the thirty-seven characterlistics listed,

Comments at the conclusion of the questionnaire
indicated that for most of the nurses, the pregram had

been 8 worthwhile experience and had enabied the nurse to



give better and more understanding patient care, to
communicale more easily and effectively with other
memb@?é of the health team, and to function in an
enlarged orbit, meeting the changing role of the nurse

in a8 dynamic soclety.

Conciusions

The basic goals of adult education and of in-
service education as & form of adult education may be
found in our democratic aspirations which express our
faith in people and in their ability to think and learn.

Education as "progressive conduct for progressive
1iving" implies learning which immediately "influences
conduct” and that, in "desirable ways.” The product of
in-service educetion is improved staff performénce and
an increasingly mature adjusiment to the needs of the
situation,

The conclusions reached in this study were as
followss

i Real leadership i{s required to help people %o
develop their full potentialities without interfering too
much, There is a great temptation for the leader to be
manipulative, to create situations in which the
participants cen be molded in the directions thal seem

appropriate.,



foott
Foes
ot

2, DMotivation is 8%t the very heart of the
educational process, that only when people are moved to
de thinge for themselves, when they are guided into
purpeseful self-activity, can they be educated,

3. True scceptance of responsibiiity comes aboutl
in 8 changed attitude, The staff members have accepted
to & large extent thelir responsibiliity to study and
grow professionally, discuss topice and problems with
others, share ideas and experiemces and work hégethewy
solve problems cooperatively, and make recommendations
for the {mprovement of the total hospitel program,

4. Ali training must meet 2 definite need, be
"down to earth® stressing fundamenisls and planned
around purposes or problems that heve significance for
the participant in an environment in which the skills
and insights learnsd can be put to use.

5, Growth is the process of elaborating one's
basic personality structure, assimiiating new experiences,
and expanding or refining abilities, attitudes, or
knowledge.

6. Vitally important to e continuing Ine-service
education program which supplies the apportunity for
growth, Is the capacity of the individual participent to
iesarn and the will to do so, coupled with a very

censiderable amount of persenal interest and effort,



As Chappell so adequately expressed it:

No progrém of trainming is e4sy or failure
proof. Like any idea or inspiration, it
will bear no Trult unless it is gbundantiy
irrigated with perspiretion, The responsi-
Bility for ite success is twofold. The
trainee must have the desire and determina-
tion te benefit from 1ty the supervisor
must have the breadth of vision and leadere
ship Lo lend 21l possible support and
stimulation. Certalnly both will be Judged
not enly by thelr achicvements, but also by
the spirit in which they trled, (17)

Suggestions for Further Study

Further study should be done to determine the needs
and interests, not only of the graduste nurse staff, but
flse of the auxiliary nursing p@?é@ﬁﬁ@lg 80 that all
members of the nursing team might participate in an
in-service education experience.

Research is needed in the develeopment of tools
useful in evaluating the effectiveness of in-service

education,

112
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APPENDIX A
QUESTIONNAIRE

We need help in planning an in-service education
program for the graduste nurses in our hospital, We want
these programs to be interesting, exciting, and helpful,
and above all, we want this to be your program, Wiil you
please take time to help ué by fil1ling out this
questionnaire?

1. What topics would you like to have presented at
coming In-service education meetings?

2. What time of day would you suggest as best for
these meetings? Suggested hours:
1st: 7:30 a.m, Srd: 8:00 p.m.

SR R A ST

Znd: 2:00 p.m, , Other:

3. How often do you think these meatings shouid be
held?

& s
Once a month ; Ifwice a month

Other

g, What day of the week would you prefer?




APPENDIX A (CONTINUED)

9, With which of the standing committees would you
like to work?

Reference Muterials

. Pudio-Visual Materiamls
; Skiiles and Techniques
Resource Personnel

Problem-Solving

COMMENTS ¢
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APPENDIX B
AN APPRAJ SAL QUESTIONNAIRE
OF THE CHARACTERISTICS OF THE IN-SERVICE EDUCATION PROGRAM
TO DETERMINE THE EFFPECTIVENESS OF THE PROGRAM

Our In-Service Education Program has bdeen in
existence for the past ten months, This seems to be a
good time to take stock of what is being accomplished,
- Commonly accepted characteristics of an effective ine
service education program are listed below., To what
degree do you think the program, as developed here,
possesses these characteristics?

Please place an "X" in the column at the right which
best expresses your answer.,

Ar The in-service education progrem possesses this
characteristiec fully.

Br The in-service education program possesses this
cheracteristic in pari,

C: The in-service education program possesses Lhis
characteristic to 8 smell degree,

D: The in-service educgtion program does not possess
this characteristic at all,

E. I do not know whether or not the in-service
program possesses this characteristic,

1. ﬂrientatéghnuShcrtens the time 2 nurse needs to learn
& situation and gives the newly appointed nurse early
satiasfactions.

E

i

A B¢

s

s

1. It promotes acceptance
of @ new employee by the
graduate nurse group,

Z, It fosters in the new
employee & feeling of
belonging to the
institution,

3, 1t provides assistance
to the new employee in
solving initial problems,




11,

Skill Traj

APPENDIX B ([CONTINUED)

It teaches new skiils
and helps the nurse
brush up on o0id ones.

it helps the graduste
nurse meet the demands
ef a changing role in
& demperatic society.

It affords 2 more
substantiel background
ecswential o & return
to nursing duties for
those nurses who have
been insctive for some
time,

it heips the nurse
perform her duties
with confidence,

It helpes the nurse
galn a feeling of
security and satllse
faction in her work.

E@ﬁEie *

|

i1t assists the

graduate nurse in
keeping up~to-date in
content of nursing
knowledge, and in the
deve lopment of methods,
skills and techniques
of nursing.

A

B

&

D

=y

i PN

A

e

B

&

B

E

ning-~Develops the behavioral skiil to work

with people @s well s the manual ekills to do for
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APPENDIX B (CONTINUED)

It increases the
nurse®s knowledge and
understanding of the
sclentific principles
basic o intelligent
nursing care,

t provides help in
learning the manual
skills needed teo
perform designated
taske,

Ii enables the

greduste nurse to meet

standards establiched
for quantity and

quality of performance,

it promotes among the
nurses a8 greater

feeling of satisfaction

and stability in thelr
Jobs through 2 better
knowledge of how to
perform them intelli.

gently and efficiently,

It asgsists the
graduate nurse in
acquiring skiil in

l1istening to the patient,

understanding the
patient, and teaching
the patient,

It helps the graduste
nurse galn insight and
understanding of the
tuberculosis patient,
and enables the nurse
to recognize areas of
unmet needs,

A B £ » E
hnndi e o JEEEE s T TS S S,
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APPENDIX B (CONTINUED)

It helps the graduate
nurse develop the
ability to function as
& member of the health
team and &s a leader of
the nursing tesn,

It helps the graduate
nurse understand hey
relationship te other
members of the health
team and to provide
more effeciive means
of communication
belween the members
of the team,

1t lwmproves the
gradustie nurse’s
ability to establish
constructive relation-
ships with patients,
with patients?
families, and with
co-workers,

It enables iLhe

nurse to give the
tubercuiosls patient
the kind of care whiech
will veturn him to his
community betiter able
to cépe with the
problems he will have
to meet .,

4

B

&

fe

e

Cﬁntigu;gg_Educktianmmﬁ@@isﬁﬁ the nurse in exploring

wider rianges o
in impreovi
tions of t

now ledge, creating new methods, and
ng patient care by improving the qualifica-
he nursing personnel,
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It raises {ndividual
and group slghts
regarding work poten-
tialities and
responsibiiities,

1t stimulates nursing
pergonnel to gain
further knowledge and
experience,

1t encourages the
graduate nurse to gailn
new insight inte her
own work and to see
hey work in
perepective,

it assists the
graduate nurse toward
professional growth
and personsl self-
realization,

It stimulates the
interest of all

nursing personnel Iin
giving more complete
care to tuberculosis
patients through better
understanding of their -
physical; psychological,
emotional and spirituail
needs.

It vitalizes the
capacity of the graduate
nurse to discover new
possibilities, and 1t
offers the graduate
nurse opportunities for
creativity.

A

!

&

fo

]
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APPENDIX B {CONTINUED)

The Total In-Service Education Pfgg?am»wﬁimwﬁe?viﬁﬂ

Education may be said to conslst of Lhose experi-

ences, processes, procedures and techniques which
result in the personsl, sociel, scedemic and
professional growth of the individual concerned, and
hence in the improvement of the quality and effective
ness of the nursing service.”
A B ¢ D E

1. 1t provides a pleasant,

relaxed atuosphere, an

environment conducive
to learning.

2, It provides at least
some of the informal
relationshipe nurses
need In order that they
may function &t & high
level of morale and
usefulness,

3. 1t offers many
epportunities for
practicing demccracy,
developing leadership,
and building good
interpersonal relation-
ships among the stafr,

4, It famiifarizez the
graduate nurge with
the dynamics of group
activitien,

5., It assists the
graduste nurse to
utilize for her own
growth the knowledge
and resources avallable
from educational
programs and profess-
ional groups in the
hospital and in the
community,




o
®
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A B
It develops an
"education mindedness®
among the nurses and
stimulates Iaterest in
a continuing educational
experience,

b

127

e

1t provides an
opportunity for the
volece of the employee
to be heard and heeded,

it provides ways and
means of transmitiing
information, and
presents it In such a
manner that it is
readily understood
and applied,

It provides a systen
for two-way communica-
tion whereby adminls-
tration and staff may
reach a common
understandling about
effective and
satisfying Job
performance.

It serves as & mental
and physical stimulus
which will result in
the integration of
hospital personnel
into an underetanding
and cooperative group.
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A B S

m—

fra
§rey

11, It helps the greduate
nurse funciion {n an
enlarged orbit, galn
needed knowledge,
ingight and skill, and
accept responsibiliity
for new activities in
meeiing needs and
problems,

12, 1t coordinates the
particular program
with the program of
the nursing service
in atteining the over-
all goal, that of the
ultimate in patient
Care.

Please answer the following questions, alving reasons to
substantisle your answer, Use the beck of the page 1§
nece sgary.

1. Has the in-service education pregram besn worth-
while to you? How?

2. Has the In-service progras enabled you te give
betier patient care? In what way?
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3., Which meeting did you like best? Why?

4. Wnich meeting did you like least? Why?

5, How do you feel the program could be further
enriched?
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APPENDIX C
MONTHLY OQUTLINE OF IN.-SERVICE EDUCATION PROGRAM

May

Topie _
Introduction and Explanation of an In-Service

Education Progrem
Method
Lecture and Discussion

Person Presenting Program

Aeting Director of In-Service Education and
Graduate Staff Nurses
Arm and Shoulder Exercises for the Post-Thoracic
Surgery Patient
Method
Lecture, Diagrams, and Demonstration

Person Presenting Program

Chief Physical Therapist, Veterens Administration
Hosplital
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APPENDIX ¢ {CONTINUED)

June

Tople
Flanning an In-Service Education Program

Method
Lecture and Discussion

Person Presenting Progran

Acting Director of In-Service Education and
Graduate Staff Nurses
Tople
Reports from Recent Conventions and Mestings:
Oregon lLeague for Nursing and Oregon State
Tuberculosis Assocliation
Method
Lecture

Person Presenting Program

Administrator, Nurse Educatiomist, Cliniec Nurse
July

Topic
Pre-Surgery Instruction of Thoraclc Surgery Patients
Method

Sympesium
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Ferson Presenting Program

Craduste Staff Nurses

Topic

Follow-up and Completion of Posi-Thoracic Exerciss
Project

Method
Lecture and Demonstration

Person Presenting Program
Assistant Head Nurse of Surgical Service
August

Ne meeting.

5egtember

Topie
Water Seal Drainage; Chest Botiles
Me thod

Lecture. Demonstration and Discussion

Person Presenting Program

Operating Room Supervi sor
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October

Topic
Hospital Infections
Method
Lecture and Group Discussion

Person Presenting Program

Fatholegist
Novembeyp

Topic
Who Has the Other Hand in Mr., X's Care?
Method
Lecture and Group Discussion

Person Presenting Program
Public Health Nurse

Becember

Topic
Trachea! Suction
Method
Lecture and Group Discussion

Ferson Presenting Program

Surgeon
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APPENDIX C {CONTINUED)

January
Topie
What's Your Gripe?
Method

Symposium and Greup Dynamics

Ferson Presenting Program

Graduate Staff Nurses

Februapry

Topic
Are You Positive?
Methed
Movies and Discussion

Person Presenting Program
Nursing Instructors



Typed by

Freidae M, Smith





