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CHAPTER I

INTRODUCTION

Background of the Problem

As has besn reflscted is recent nursing literature, the philosophy

of nursing education tada§ is based on the belief that education should
assist the student to devalop the skille, attitudes and appreciations
nacessary for comtvibuting to and 1livieng satisfyingly in a2 democcratic
soclety (34). This has resulted in a growing awsreness in schools of
sursing thet modern nursing requires an increasing degree of competency
in interpersenal relations. Attitudes are of spacial {mportance, as
is agreed that they play a predominate rele im determining thoughts and
learning processss as well as In deterwining conclusions and influencing
accaptance of facts (38). This realization that attitudes, the way a
person feels and tends to veact to a condition, a principle or am ine
dividual, are probably mors determinative of behavior than mere cognitive
undarstanding, has vesulted in muvsing schools listing with impressive
frequeacy among theilr cbjectives, aims to develop desirvable attitudes
of varioue types.

The natuve of the concepts and theories of learning accounts for
the view that psychological, sociolegical and psychiatric nursing concepts

“1"’
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should be inmtegrated throughout the basic curriculum.(26). In response

o this both the diploma nuveing program and the basic desgres progrem
g T & PLEOG

T

are adding or expanding desirable courses and experiences to help stu-
dents achieve ¢ well rounded concept of human behavier im all clinical
nursing areas. The soclological and peychological aspects of behavior
are ne longer separated for study solely under 2 subject heading of
peychiatric ‘ging; they are becoamlng incorporated into most éfvthe
subjects offered throughout the student’s clinical peried, Recognizing
this as being sound curriculem practice, The University of Oregen School
of Nurging recently asstablished additional courses desipgned to improve
interpersonal relationship and communication skills of the students.

The courses are offered early in the nursing major as a foundation for

the integratien of psychological, sociological and psychiatric nursing
& ¥ & $ & b

concepts thy oughout the remainder of the curriculum,

Statement of the Problem

The recewntly incressing emphssis on attitudes, emotions, needs,
interpersonal relatiomships, and their voles in behavior and well-being
has not been without effect on the thinking of persons engaged in the
nursing profession. This hes been reflected in the recent precccupation
of nurse researchers, educators, supervisors amd administrators with
such toplcs as "attitudes of student nuvrses”, “teaching nurse-patient
relationships™, “attitudes toward patients and patient care” and "inter
personal relationships in nursing”. Yet relatively little is known of

’ ,

the basis upon which sttitudes ave developed, nor how to bring about

desirvable changaes in them (31).



It has been found that studente enter a school of nursing with
certalin attitudes velated to the profession of aursing and to nursing
activities vhich will affect their nursing experience, and that some
attitudes hald by students tend to remain comstant while others change
during the student’s period in school (17). Vary litile systematic
work has vet appeared in which an attempt has bheen made to spacify those
changes and to pinpoint thoss aspects of the student’s schooling and exe
perisnce vhich engendey change.

The purpose of thie study is to determine if there iz asay signifi-
cant change in attitudes on the part of the student towerd Lmterpersonal
rvelations as s vesult of taklng a specific course in human relations dur-

ing the first six months of the clinicsl mursing peried.

Hypothesis
Student mursea’ communication skills and atetitudes im intevpersonal
relationships can be modified ko a significant degree when the student
nurses undarstand the nature of the technigues they use in their human
relations. More specifically, attitude changes will be measursd by two

tests that have been developed to evelvate atiitudes and respomse tenden~

cies in interpersonal relations. These tests are the Wursing Personnsl

Relationships Test and the F - scals (Appendix A)., Fellowing are predice-

tions of expected changes if attitudes measured by ths tests, in the
experimental nursing student gooup,

1. Diffevences between the pre~test and pest-tast scores on the
Hursing Personnel Relationships Test (40)., The experimental
group will show glgnificantly greatey dsereases in the Bvaluaw
tive, Hostile and Probing categories of responee and signifi-
cantly greater increase in the Understanding and Supportive




categories of response tham will the cemtrol greup.
2. Differences between the pre-test and post-test scores on the
F - scale (1). The expevimental group will show a gignificantly

greater shift toward the democratic end of the scala than will
the contrel group.

ggsuggtionﬁ
The following assumptions are wode for the purpose of this study:
1. Attitudes are identifiable and measureble.
2. Attitudes vary along a coeantinuum,
3. Heasurable attitudes are common to the group.
4, These attitudes ars held by many people,
5. The tve tests used messure attitudes,
6. The tests are sensitive enough measures to datect possible
changes in attitudes resulting from the course.

7. The control group ie adequate for purpeses of this study,
L ¥ - ¥ 7

Justification for the Study

From the time the student applies for admiesion to the smhepl of
nursing, her learning experiences sve oriented toward helping har in the
improvement of interparsenal skills. Imterpersomal relationsghips ave
considered importent in motivating and in determining social, emoticmal
and iatell@ctuai behaviore (34). Both attitudes and skills in inter-
personal velations do frequently determine the rasctien of individuals,
The raaction ie not always direct but may be inhibited and mEY not exXpress
itsalf except om critical occasions (3, 37).

Educators and psychologiste have long recognized that the growth

and development of attitudes and the improvement of interpersonal skills
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s

inveolve the integrstion of numercus specific responses of ¢ similar type
and are among the most significant outcomes of the learning situation

(4, 14, 32, 38). The attitudes and skill# in intevpersonal relaticaships
in nursing ﬂaénct be assumed to vesult entirely frow gemeral aursing ex-
periences, but must be taught. Stageer has stated that the greatest
need both foom the viewpolut of the schools and seciety as a2 whole, is
for studies in the fiald of attiﬁ#d@ davelopment &né\mo&ificatium.

To the nurse, attitudes and skille in interpersomal relations ave
of spacial importance hbcause she generally has the wost intimnte and
daily contact with the patient, and in terms of time slone has the op-
portunity for tha wost significant interactions with the patient, Har
attitudes toward patients can wall have decisiva efﬁecis upoun the course
of treatment (1l). When this is grented, the importance and value of
attitede avaluation and measurement becomes clesar at once,

Today the measurement of attitudes and opinions has becoma a vital
part of most educational systems. Such measurements are especlally use~

ful in nursing, for the student, a3 well as the lnstructeor, in the

instructor’s task of improving interpersonal relatioms, for finding

£

possible sources of tension within the groups and se a source of infor-
mation usdful in providing more weaningful and improved conteat in the

curricolum.

Limitations of the Study
The scopa of thie study will be confined to two groups of students;
sophomore nursing students snrolled in the nursing program at the Uai-

varsity of Oregon School of Nursing and freshman pre-sursing students
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attending Portland State Collega, both located im Povitland, Oresgon, It
will be limited to information sbtained threugh the Wursing Persounel
Relationehips Test and the ¥ - scale.

The procedures de not rely on obsarvations of actions, but rathe
are examples of how the students react when askad te axprese thelr oploions
in particular fermal situstions, Because of this, it has been possible
to astablish objectively quantifisble messuves of student sehavior ia
the test situatioms., Consequently, investigators hsve baen able to dae
termine the reliebility, and te some emtent the validicy of ﬁhesé PELY I
ures. It is difficult to specify precissly to what extent a atudent's
babavior in these test situations will transfer teo "real™ situations.
Howaver, behavior im "real” situations 4s extremely d4ifficult to messure
and quantify objectively. In addition the test measures have some degree
of gemervality béyond any particular limited set of "real® ﬁituati@ﬂs.

Further limitacions imclude the assumption that attitudes axist,
are relatively stable but subject to change through instruction, and
are measurable., They may certainly be changeable and gubject to ration-
alization and deception and although attitude scales can provéde useful
sociological data, they do not nacessarily clarify the underlvimg peyche

ological conditions,

Plan for the S tudy

1. Sources of data,
Data for this study consist of pra=test and post-test replies to

the Rursing Persconsl Relationehipe Test and the Fe- 8cale distributed

to two groups of students, an experimental and contrel group, The



experimental group included 2 tetal of 76 sophomore students esvolled

in the nursing program at = selected colleglate school of nursing in
Oregon., This group participaved, furing a six months period, in & human
relations course. The contrel group included a total of 21 freshman
college students enrolled im the pre-mursing program at a selaected col-
lege in Oregon., &1tuﬁv$ﬁ this group is not entirely a matched contyol

group, it was the wost appropriste available group for this study,

2. Procedures for collection of data,
The dats gatheriag instruments for thie study were two question-

naires. The Nursing Persommel Relstionships Test comsists of a series

of eightean excerpts from statemants of flctitious nurses, nurse supar=
visors, nureing students and others, relating difficulties im which thay
ave involved. For each situation five slternative responses, BEvaluative,
Hostile, Probing, Suppmftiv& and Understanding, representing flve dife
férent actitudes are provided (40). In ecach case the student is in-
structed to read the statement and select one of the five responsss,
The F - scale consists of thirty statements which measure attitudes on
a continuum ranging frem authoritariaen to democratic or ecualitarien
(7). Por each statement the respondent ile instructed io agree or disagree
on a sin-step discrimination secale.

Both studant groups participated in pre- and post-testing, Upon
completion of the pre-testing 2 psychiatriec pursing instructor conducted
a course in interpersonal ralationships and commnication skills to the
76 sophomoresnursing students (exparimental group)., This couree was taught

in small groups over a period of six months, each group meetimg for a



one-houyr seseion weekly, The classes were regularly scheduled group
discussions in which the students could sesk help in golving any of the
problems thay had encounteved ia the climical and sehool situations.
This help was forthcoming from the instructor as well as from the student
group. The 21 frashmen college pre-nursing students (comtrel group) did
not receive any such comparable course,

Pollowing the course and at an iaterval of approximately six months
both groups retook the same two tests and the scoras mm comparad o
determine any significant changes im attitudes toward interparsonal re-

lations,

3. validevion of the inetruments,
A& review of the literature and velated studdes indicate that both
instruments have been used in presant form for several vears in various

studies and in each case they have appeared to be gufficlently valid and

reliable for use.

4, Treatment of the data.

Studente' responses smethe two tests ware assigned numerical values,
scores were compared to determine sigaificant changes snd are summarized
and presented in table and graph forms in the chapter relating te findings.
Statistical snalyses include the fallowing comparisons of means or medians
for sach test:

4, Pre~test acores batween control and experimental groups.

b, Pogt-test scores between control and experimental ETOUDE.

¢, Pre= and post-test scores for ssch group.

For the relatively normal score distributions, ths t-test (for



independent and correlated samples as required) is used, For the vary
shawed distributions, non-parametic compsrisons (madian test for inde-

pendent samples sud sign test for correlated samples) are used.

Ovarview
A review of the literature and relsted studies is presented in
Gh&ptéy IT including dafinttion of terms, originm, typas, developmant and
changes of attitudes, amé‘aktitudﬂg in interpersonal relationships and
education. In Chaptﬁr IIT the instruments of measurement, the subjects
and the procedures ave discussed. Chapter IV consists of the prasenta-
tion and interpretation of the findings. Ia summary of the study, con-

clusions and vecomendations are presented in Chapter V.



CHAPTER I1

REVIEW OF LITERATURE AND RELATED STUDIES

Intreoduction

The purposasof education have for a long time included the dev-
elopment of the intellactual abllities of the imdividual and the aggul=
sition of knowledge. Today the goals have besn extended to include the
emotional growih of the indididual as well as more comstructive relation~
shipe with people. This has resultad in a new directiom in education
in recent years, primarily through the recognition of the vital slgnifi-
cance of human relationships in the learning process (42)., Conforming
to thase broadened goals and widened objectives in education of fostering
personality adjiustment and growth, move and more schools are incleding
in their curriculs material concerned with the total personality and not

merely with the intellect, but with emotions, behavier sad attitudés.

Dafipitions
The twe terms "attitudes” and "interperscnal relationships™ ave
defined for the purposs of this study as follows:
1. Attitudes,
An attigude is an enduring organiszation of motivational, emo~
tional, pavceptual and cognitive processes with respect to some aspeck

of the individual's world {(19).
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This definition asserts that attitudes have both intellectual

and emotional aspects.

titudes are often referved tov as belie

Tha intellectual or cognitive aspects of ate

fs {19). Attitudes, however,

frequently have 2 goal-character or motivating force, while beliefs can

ba emctionelly neutral,

Belief is & necessary aspect of attituds, but

as defined above, attitude also ilmplies motivational or dynamic qualities,

For thls reason attitudes may usually
Fiaslly, the defianition suggests that
percaptual organizations - they exist

a thesis in preparation avokas rather

of the auther than doas the completed

Z., Interpsrsensl Belationships.

be classified as "pro" or "com®,
sttitudas are the result of certain
only in context., For example,

diffevent attitudes on the part

theais,

An interpersonal relatlonship is an interaction procass, in-

volving emotioasl, intellectuval and social activity, between two o mowme

parsons {16).

*

Bssantially 211 social and professional activities require inter-

personal ralaticuships,

The definition emphasizes that both emotional

and intellectual qualities ave {mportant in interpersonal relations.

From the definition of attitude given above it iz clear zhat attizudes

way be of fundamantal impertance in determining the nature and coursa

of interpersenal relatiomships. Thus

a segregationist with strong ate

titudes toward members of minority races ig strictly limited by thase

attitudes in his interpersonal relationships with such individuals.

Origin and Types of Attitudes
Mrigen and iypes o:r Attitudes

Since the work of Ach and other investigators late {n the némateenth



century the role of attitudes hae been recognized as important in dee
termining thoughts, wamories, and learning processes., Today it 1s gen-
erally agreed thet attitudes not only determins the conclusions derived
from facte but also influence the acceplance of these facts (19, 38),
Initially the concept of attitudes included mental sat, task set,
and iatentiou, as well as the relatively permanent blases of politices,

sonomics and veligiom, Throuszh usase however, the concept has become
& ey ¥ P

limized almost entirely to mean social attitudes, referrving to long-

lasting predispesitions te perceive social situations in a certain manner

and te act sccordingly, While sor

&

attitudes are felt to be highly par-
sonal in character, others are ultimataly social in cheracter (38),

G. W. Allport (2) has distinguished four common conditions fm-

volved in the wsking of attitudes:

1. Theliotegration of wany specific responses of a similar type
(approval of a few masterpieces of Creek art leads to an enthus
siasm for all claselcal antiquity),

2. Ths individuation of s definite mental set from a more prisfcive

appreaching or avoiding response (English schools sre sdmirved
secause of a general iikiag for Britcish culture).

3 The effects of some trauma or fixation resulting frem a starte
l1ing end dramatic experience {= student abandons his wedical
caresr because of a repugnance to dissection),

4. Ready-made adoption through imitation of 2 wmajority group or
of enxperts possessing prestige (a brillisnt Mathematics profase
sor pokes fun at 21l Bducation courses, and hils submisaive
students sccept this as justified).

Similar distinctions according to origin have been made by R. Stag-

ner and M, Sherman. Btagner differentiates ateitudas in four ways accovde

ing to the processes from which they arise: 1) integration, 2) frauma,

3) differentiation, and 4) adoption {38). Shermon classifies attitudes
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sccordiag to origin as follows: 1) cellecgive, 2) pressure, 3) coaflict
and erisis, mﬁ 4y Imieative attibudes (37).

Thara are many other classifications of attitudes, most of them
highly arbitrarv, which do not effactivaly differentiate them, Some
peychologiets have distingulehad batween differvent hinds of attitudes
according to the general or specific nature of attitude objecis, their
intensity, the freedom of xpeesalon by the individusl, and their fre-
quaacy of acéum:énm {33, 38), Socinslogists have claseifiad attitudes
inte those involving parsonel, cultur.l, secial and natural problems.
Still atbur# have attemptad to &iiftaranﬁatn attitudes i{nto those that
have a éersmﬂ emotional meaulag and thosa that invelve secisl rela-

tionships 737).

Development of Atticudes
Atticudes grow and develop like other features of mental life;

children sre ralatively deveild of social, political, amd religlous pree
judices (14). Sisce the child iz move closely attached to his pnrnn’ti
than teo asy other sdule, 4t is plausible that his attitudes would corrxe-
late highly with theire. Studies by Hewcomb and he_hla {37) imndicate

& substantisl dngmﬁ of asgreement between the attitude scores fov each
pavent and for esch child, The suthors belleve that thess similaricies
in sttitudes swve due partly to suggestion snd partly te the fact that
parents automatically bring the child inte certain institutional groups,
Some of the accaptance of the parentsl attitudes by children is due to
del'berate instyuetiom. Many prejudices appsrently are communlcated by

parents and teachers through facial expression, tone of voice, and other
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signs of hostility with opam verbwl statements of prejfudice, Evém noOTH
fmportant for the de wlopmsnt of uéxtéin attitudas ie the emotional rela-
tionehip of child end perent (38).

The kinds and Eraquencies of attltudes, howaver, are belleved to
ba the rasult of the influenca of net only *he faml'y ewmvirorment but
algo the soclal organization of the commmnity (3). In s complex envire
onment, the Iadividual 48 Torcad to meet and solve many wmere problams
than he would face in 2 siwpler enviromment,

A study by Alice B. Insmirn (17° conducted in 1948 on “Atcitedes
of Btudent Wurses st the University of Californis" i{investigated the ate
titudes that might influence the progress of sach student im nursirg.

The aveas of home and famlly relatlionships, persomal ralationships, nurss
ing activities and future plans and asspirations were selactad as being
of particuler fmportance in the student's progress,

The purpose was to: 1) discover how the students féit sbout the
problems confronting them in their sdjustment te the activities of o echoel
of sureing, 2) determine what kind of attitudas they bring with them to
thair nursing emperience, and 3) avaluete the possible affacts of these
sitltudas on thalr ecxperiences.

4 structured interview technigue was ueed to collegt the date from
197 questions. A totel of 126 students were interviewed. Attitudes
ware found to arrange themselves im patterns and differ between firset,
second, and thivd yeer clasees.

It was concludeds 1) students enter a school with certsin stticudes

related te the nursing profession and to nursimg activities which will
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nursing aducators that the groups of studente who select different typss
of aursing education progrems, assoclate degres, diploms, and baccalaure
eats, are baslcally different in their attitudes,

Easch person in owr soclety differs as a result of hils sssociation
with & particular sub-group which comprises his lmmediats envirormentsl
satting., From this diversified background of family, home, school, and
community, one develops a composite of attitudes, which changes the per-
cap clon of new experiesnces, It fs witgh this diversifled background that
eacs studer: comes to a particular sducatiopal setting.

The specific purposs of the study by Brooks was to demonstrate dife
farences in freshman students in sttitudes of suthoritarianiswm, humsni-
tarfanism, and stavectypes st the time of entrance into ithe three different
programe, A sample of 833 students, distributed smong tha thres diffarent
programs, was selected and tested by these sttitude messuremanty for as-
saseing sn fndividual's responses to & set of social objects or situatioms,

The vesulte indicated that the students dic not differ with respect
to authoritariasniem and stereotypes, only in humaniterisnism 44d the samples

differ. Here it was found that the asscciate degrse samples were lovest
and significantly diffevent frow the other two smmples. It wse condludad
that all were able to do wall in the genersl nursing curricula,

According to Sherman (37) the complexity of sn envirumment determinas
the axtent of information the individuals have and thus indivectly the
formation of attitudes, There sre numevcus studies showlng s ralatiomship
batwesn spacific informatiom aﬁd attitudes, suggesting that people acquire
most readily fscts which arve congruant with thair views (20, 38).

The effect of specific informatfon on attitudes has been demonstrated

by nefmers in Studdes in Attitudes (32) in vhich it is shown that
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teaching materiale taking up only about 15 minutes of classtime may pro-
duce significent changae in the student's attitudes toward various secial
problems snd that these changes still parsist after s peried of a full

year. The general observation s that such informatiom produces 2 marked
shift in the direction which would be axpected by the nature of the infer-

mation given and that this marked shift iz followed by 2 tendency: to re-
gress to the previous attituwds, There is frequently a perled of wwfimg,
but ultimetsly the attitude bscomes stabilised at 2 polnt scmewhat be-
sgweer the original sttitude snd the sexutreme shift. Worthy of considera-
tion is the suggestion that such marked attitude change cccurved because
the studsnte did not heve well-intagrarci attitudes on the tepics treated.
Extremely wall-orgenised sgtitudes, with stremg emetioms involved, ave
1ot modified by a v.ritable barrsge of propaganda (l4). Considerabla in-
censistency is moted in the attitudes of high-schoel students; in generval,
congistency {ncreases with age. The effect of educatiom, as reflected

by comparing successive groups in high«schosl and collage,; is zmarci graater

consistency and also toward greater liberalism (21},
The educatiomal institutions are undoubtedly lmportant determinants
of attitudes in the American population, but there are limited data upon

which to estimate the amount &f i{nfluence amarted. Omly s few investigators
tave reported that personal attitudes of teachers influence the attitudes

of their pupils, but suyome whe has observed the work of fsmous teschers
tealizes that they have impertant effect on thsir students in many respects
(38), Ths attitudes of instructors ars thevefore important,

The general obsavvation the: psople ln the came field, as for ex-
ample in pursing, alter each other's attitudes, fselings, purposes, and
actions, i3 virtually s truism, It is almost impossible to be in a social

field and be free of its effects (3), PFer exsmple, the devalopment and
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buliding of attitudes of kindness, justice, and honesty can be significantly

influenced by tha nursing instructor's use of time fn tba learaing situa~

tion (12). lsnce, those factors which influence and determins attitudes
have & very direct control on the affigy of the developing mursing stu-
dent's ebility to desl with othare,

Helen Nehn (24) zencluded from an investigation of 424 senior stu-

dents that & pre-nursing college background slome would not assure that
the objectives considared desirsble were achieved in praectics, but that

the tetal school of nureing emvivenmant was slso su ifmportant comtribut-
ing factor,

The study was conducted in schocls of mursing in Minneseta snd re-
ported on in Nursing lns‘areh in 1932, Ths educatisnal obhjectives salacted

as a basls for the study were smong those which nurses over a peried of
years have emphasized es lmportant fn the preparation of the professions]
nurea. Thase objectives lncluded: 1) “the professional nurss is satis-
fiad with nursing as 2 profession,™ 2) shs is demverstic rather than auto-
cratic 4in har beliefs and practicss, 3) she undervstands and is able to
apply principles of inntll hygilene in dealing with patients and othars, 4)
she is a well a&jus:né persen, 5) sha bhas a wide range of social, eﬁltural
and recreational imterests and activities, andvﬁ) she is interested in, and
undevstands cuvrvent seclal, political asd economic problems and issues,

The instruments used to messuve the extent to which these objectives
wave achieved included a nursing satisfaction scale, a questiomnaire to
obtain resctions of students o nursisg scheol azxperisnces, twe standard-
ized tasts (for objectives & and 6), and two specially constructed tests
for objectives 2 and 3).

The 424 senfor students plttinipntina in the study were from 12
schools of nursing. Iﬁlntybnavun percant wers envolled in degree programs

and 73 percent in fhree~year programs, All were within o fev wonths of
completion of the nursing school progrem, In addition to a study of the
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group as & whole, comparisons were made emong the twelve groups, bhetwean

degres and three-year groups in a univerersity school, and batween groups

with a pre-nursing college background and thoss who had entered nursing
directly from highk-school.

Findings of the study showed that thers weres differamces among the
various groups in almost all aress studied. The degree group im 2 uni-
versity school was the least satisfled with muvsing, but was suparicr to
all other groups in ynderstanding of social, political, econemic probloms
and {ssues, and in ability to understand and apply prineiples of demccracy
and of mental hyglene. Howsver, the thras-year group in the same schoel,
the majority of whom had entered nursing directly from highwschool, was
also superior fn the latter aress te students from most of the other schoolé
of nureing.

There was also some indication in the study that high satisfaction
scores were accomwpanied by teo great a tendency te accept snd conform;
and low satisfaction scores, on the other hand, by too great a tendency
te rabel against existing condizions, 1t was recommended that in order
to change the totel enviromment im schools of mursing, attention nseds
to be focused on better personnsl policiles for ¢he students and better
preparation of faculty members, This prepsration should include vth- de=
velopment of greater undevstanding of principles of democraey snd of men~
tal hygilene, and greater ekill iam applying these priunciples ip day-by-day
relstions with students end others., It is suggattad that such prepara-
tion would probably do much to improve the human reletions in hospitals
and schools of nursing.

Attitudes in Interpersonal Relationships

Interparsonal relationships are in a very fundamental sense based on

atettudes, Research in recent years has served to smphasiss attitudes
a8 importent determinants ef the entire ad justment of the individual.
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According to Bemmers (32) attitudes are important because thay affect the
goals the student sets for herself, her fitness for various occcupational
aims, and her fitmess for eventual effective and desirable participation
in & democratic society - h-shart,b in tnurpcriml relaticnshipes. PFur-

ther, attitudes ars not only thought to grow ocut of the give-and-take
between tha learner and her surroundings but also, when sstablished, af-
fect markedly the nature of her future development (14, 3%, 36, 39).

The meet lmpertart fumction of the nursing student is probably her
interparsonal velationships with patients, other students and nurses,
supexvisors, instructors and sdministrators, Simce the effschivensss
of futerpevsonal velatiens is dependent upon the behevior of the psepls
comprising the relationship, il¢ is apparent than an understanding of
human behavior is very essential to the student., This, of course, requiras
a great deal of self-swavenass and conscious contrel of attitudes and
feelings (J). It is therefore considered important imwnursing that ths
studert gain inmcreased insight imte the patterns of her owm persomality,

. motivations, and her behavior early ia the learning process, She must
indarstand bersalf bafore she can bs expected te understand others, Howsver,
for the nurse, understanding her own persomal behavior alons issnot encugh,
8he must slso know how to deal with the behavior of others in ovder to

use herself wost affectively in intarpersomal reslationships, eepecially

surse-pationt velationships (25).

Attitude Changes
Sinca laarning of one kind or tha other produces attitudes, it is
clear that learning or unlearning of another soit will chenge them. As
daseribed sarlisy in a study on specific informetion by Remmers (32}
some attitudes are held very lightly and mey be modified within a rela-
tively short peried by pressntation of appropriate information or by pro=-
paganda procedures, The important social attitudes, however, such as
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nationalism, .mlisiwn and rvaclial prejudices, economic bise, and the iilke
sre formed in sarly childhood and thay are likaly to represeant needed out~
lete for repressed aggression or to ba substitute sources of agowgratifi-
cagtion., These attitudes tend to be firmly asﬂbliéh& and merTe pmsgnmtim
of information is mot likely to effect modifications (38). "In genevsel,
howaver, it seems that attitudes are retained only es loug ae they yiald
satisfaction™ (14). |

| Thosa who have sttempted a program of re-aducsating attitudes have
confirmed that information about & subject doss not necessarily change
attitudes. A good example of the inefficiency of the ordimary educatiemal
procass to change attitudes i{s seem in the attempts of various social
organizations to influance people to discard their prejudices. These
organizations generslly believa that if a pexsom 1 well-informed about
the subjects er objects against which he has prejudices, ha will discard
his antagonistic attitude., That more information is not sufficlent has
been shown by several u#periunuul studies which claim that attitudes are
based ¢pon on emotional core snd knowledge alone is not ‘suﬁfie:hmt to
change the basic emotional teone (36, 37). ©On the other hand, numerous
other investigations testify to the possibility of medifying even tha most
resistant aktitudes by the application of appropriste stimuli, The
greatast single facter for changing attitudes being, according to Hart-
man, propaganda of pressure groups in school, as wall ae out of schoel. .
This suggests that evary aducationnl worker possesses the possibility of
using his position for the purpose of indoctrimation, both by vhat he is
and by what he doss (14).

Petersen and Thurstenme {29) found motion plctures to possess an

asazing power toshape attitudes, ¥Xn 2 mombe: of axperimsats in which

childran were shown motion pilctures thay veported spacaculsr changes as
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a2 vesult of a single visit to the cinema. Witnessing twe movies, ons
favorable to the Chinese and the othar wnfavorable, showed that 2 change
sccurred in the qxpncmé direction each time. The changes vare large and
parsisted for some time, but the original attitude tended to reappear
eventually. |

In & study by Ramseyer {(31) in the Buresu of Hducational Ressarch
at Ohioc State University in 193?, tha guestion was raieed as to who would
be more likely te be {nfluenced by a motien pleture on coil arcsiom,
The group, imvelwiang 13500 .&mlivi&ualé in experimantel groups ranging from
saventh grade to and including soma a&ults; was claseified inte two cate~
gorless 1) these individuals whe ware originally antagemistle to a prope=
sition involving soil eveeics, and 2) those fndividuals whe were already

somawhat favorable. Decumantary filmws dealing wich ths gubject and the
work provided th@ material for testing. Scaled attitude tests were used
a6 measuring inetrumsnts. The vesults showed that lttim&é phifes were'
statistically significant and that there wss » regular decrssse in the
amount of positive attitude change from thosa originally opposed to tha
praposition té those originally in favor f f¢. It was therafers concluded
that peaj:la are affected diffevently by tha same stimulus material.

In yet another study, by Canter and Schomaker (11) on "The Rela-

tionship between Authoritarian Attitudes and Avtftudse toward Mantal
Patients,” twe groups of students were coupared in terms of thelr attitudes
toward mantal patfaents,

Bach group censisted of 15 subjects, ene who received high scores
and the other low acnies on the Authoritarianisw Personality ¥ - scale.

Prior to their didactic instructionm and elinfecal exparience with mental
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patients both groups indicated their attitudes toward mental patients om
a specially devised questionnaive, and alsc responded to the Rosanzwaig
Plcture-Frustration test, flvst in the conventional manner and then as
they thought a mental patient would vespond. This later was repaated
after siz weeks of anperience,

Results indicated that the high F -~ scale g@ﬁup_h&d & more nagative
attitude towsrd mental patients as well as & general negative stereo-
type in connection with the sental patients, prior te training, which wae
seemingly indapendent of avthoritarisn attitude, This sama gruup was

1+

also leas susceptible to change of this stereotype, following instruction

and contact with patients. It was suggested that one of the factors which
may strongly influence the happinesss and effectiveness of personnel works
ing with h@s@italiz&é (mental) patients is the attitude which they main-
tain toward thase p&tienté.

Many of these types of investigstions tend to imply the assumption
that i{mparting facts or information a8 such does something benaficlal to
the assoclated attitudes, While this can happen in fortunate situations
the likelihood of a change depends upon the etrength of the emotionmal cere
of the atticude, An attitude that is strongly tomed ewoticnally and that
has persisted for a long time is likely to chenge only under the most un-
usual circumstances. This is because attitudes are more intimately identi-
flied with the center of persemality than ave most other rasultants of the
lesarning process. Attitudes ave determined by the values of an individual
has, and the resctions to thess values may be either ﬁavorabla or unfavore
able (14, 36, 37).

In an analysis by Hartman (14) of the reasons why information often
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fails to be attitudinally effactive, the following five barriers te the
fres or efficient flow of ideas were distinguished:

1., A hard core of "know-nothings” exlsts - that is, something about
the wninformed makes thew hard to reach on sny tople,

2. People who ave alweady interested acquira the most Informaticn.

3. People saek informagion comgenial té thelr existing attitudes,

4, Paople tend to interpret tha same information differently.

5. Information doas not necessarily change attitudes - that is, meraly

"increasing the flow" of informatiom i{s not enough,

It is easy to observe that students with sttitudes umfavar&hie to
certain matevial lesrn 1t with greated difficulty than those whose atti-
tudes ave faverable. Lately it has been recognized that emotional blocks
ave important factors which may prevent the student from ascepting edu-
cational material., Group work methods are presently being tried in some

educational circles in an attempt to deal with these learning blocks (42),
T B

Attitudes in Bducatiom

Although attitudes ave still im many places censidered as "oy

products” of education, there has been a growing tendency to view them
as equal or supetior to the apparent primary objectives of any course of
instruction (14},

The changee in bahavior which geaching is axpected to produce ia
studants are the objectives of nursing education, Through carveful study
of the learners some of these changes in behavior, invelving understanding,
interpersonal velationship skills, and attitudes, can be identified (10,

34},
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Thave {s & number of studles on the sttitudes dealing with nursing
aducation, nursing students, nurses, and petients whichk have lmportant
implications for the behavior of the student nurse in the clinical satw
tins whexe intarplrsanal xtlltiauahipy ars partinent.

In 1955 Leonard D, Bron (13} ropartid on a study of "Tha l!techn
of Huraiag Bducation on Attitudes” in iurnigl.__!ggggqh Tha purposa af
the investigation war t- Fiscover Lf certain specific attitudes which
were EglmAta be important in the nurse's work and in the gratigication
she receives from it weve :uﬁjnct to cha‘ngé duzing the nursimg school
pericd,

Five groups of uursing students at different stages of their edu-
cation in twe different scl.cols of mursing participacted. Saversl paper
and pencil tests measuring authoritarian attitnde, politfcelesconcmic
condarvatism, cynicism, huminitiriantemg and anwiety werae ﬁdninigtarad.

Tha findings were: 1) the mere advanced students recelved lower
scores on the authovitaerianiem scale, the factor of age in accounting for
thia could not be rulad out, 2) tharve were nc differences in scoras on
peliticaleecomomic consarvatisn, and 3) the more advaaced students secured
significantly lower wmean scorss than the baginning students on cynicism
and lmenitarianise scales. It wss Indicated By a4 comparfson with s paral-
lel study of madiecal stuiaﬁta that this result cowld not be attributed to
incraasing Aga. |

It was concluded, altbough this cross-sactiensl approach to a study
af chi affects of education and axperience on attitudes of nurses is, by

its nature, superficial and crude, that becauvse of the consistency of the
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resulis obtained, evidence of some such effect had baen provided, It was
suggeated that only by a lﬁngitudimi approach to this problem, 1im which
an entire clase of nurser was studied intensively over a period of ede-
cation and beyone, would it be possible e delinsate spacifically the
crucial aspects of the expe.ience which sccounted for the changes,

Boatvice P, Brooks {9) reported in Bursing World in 1960 on an ob-
Jective approsch to ldentifying chasges that tele place in student’s ac-
titudes during the basic muraisg prepsration., A rvepresentative sample
of 883 ﬂtudmté frem asse~iste arte, diploma and baccalourests curricula
vas tested ~n several standard scaler for the weasurement of stiitudes,
Pre-taste, tests on completion of one acedewic ysar, and post~tasts ware
utiiised,

Her findings identified significant differences in stthoritarisa
snd sterectype attitudes, but not in humenitarisniem. She comcluded that
experience im the program was the only fuctor that coasistently influenced
a change In sttitude, It was slse suggested that there appeared to ba
ether factors, mot considered, which might hsve been oparating,

An sxporimental study on teaching nurse-patisnt ralationships was
conducted at the Dewver Vetersas Adwinietration Hospital by Lawis Bern~
stein, e al, {6) in 1‘33&3. - The purpese of the study was to decermine em-
pirically whether or not nurse-patisat reletionghips, using Roger’s con~
capt of “"veflactions”, (33) could V‘;m successfully teught,

Two groups of nurse prectitioners, 30 in an experimental group and
20 in & contrel group, took a battery of pre and post-tests., The three

instrumants weed were thée Hugxse-Patient Sictustion tast, the ¥ - ascale,
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and the Memory test. Following the administration of the pra-tests,
the experisental group participated in s coursa in mree-pacient relation~
ships., “The differences between the pre~test and postetest scorves of the
twe groups were compaved, |

Basultes indicated that nurse-patient relationships meking use of
Rogarian comcepis can be successfully teught, and that ideally such a
course should be taught early in nurees® professional sducation and fol-
lowed by appropriate ward supervision. Also consluded was thet, ateitudes
and skille in futerpersomal relationships im nursing cannot be asswmad
te result from gemarsl nursing expeviences, but mast be taught,

Other studies on attituds chenges demonstrste similar findings.
For ezample, Hancy Sitting Jowdison (18) in & study desigeed te discever
vhather a nursieg curriculdm lsads to desirable changes in attitudes of
sensitivity in interpersonal relaclons and a positive approach to child-
rearing practices found her oviglasl hypothesis, im genaral, confirmed.
In 3 substudy conducted te test the hypothesils that greatsy changes in
the measured attituvdes oeccurs in the lstter clinical periion of the nurs-
ing purriculum was confirmed,
q Attirudee, therefore, as well as skills and techniquas in intex-
sevsonal velatiouships ave basic to meny educatiocpal activities. The
concepts to ba laammed ars complex and if othay thanssuperficial mow-
ladge is to ba gained, the students must have certiin selecred and vae-
peated learning experiences which provide her with opportunicies to em~
prass positive and megative feslinge, develep value judgements, apprecia-
tions and skills in human relations (15).

According to a sevies of investigatioms by Peters (28) the educatiensl



27
aeffects can be more influential in this whele work of character formation,
shaping and directing attitudes, L7 the developwent is through tha usa
of systematic instruciion vather than incidental program of proceduves,

In Social Scisuces in Hursing, Prances Coocks MacGreger (22) dige
cugses s program on the application of soclal ascience in nursing educa-
tion in her dascription of 2 thrae-year axperiment dome im a “five-yasr
program” of muruing education st Cornell Univevsity - Hﬁw Tork Hospital
School «f Hursing between 1954<1957,

The un.in purpose of the stuedy was to present s step-by-step account
of a 30 hewr ceuyse in the “"Psychologleszl and Cultural Aspacte of Hurs-
ing” “becouse of . . . manifest desivsefor spacificity and a Love prage
matic approach” te the subject,

The course was: 1) health and i{liness orientdd and patient-centered,
2) begun at the baginmning of clinical experience, five momths a2fter school
entry, 3) on a par wif;;%i thoss offerad in master's degree programs of some
colleges of education, and 4) had as oo object to incresse undarstanding
of human behavieor, develop imsights inte the ctudent's own motivations,
needs, limitations and stremgths, and stimmlate profesaional growth, |

Date on application by the nuvses of secisl sclances were obtained
frem "mundrads of veports” during the three years, Thay were examinad
for relevance to kinds of sitwvations ancountered daily by nurses, The
date were them clas.ified accovding te kinds of quastions to which answare
ware weated and asked by neurses, dectors, and seciel sclentists. Some
answare by students to such questions wersa also raported, as well as sy

Sections for intagration of social scisnces into the clinieal sevvicas,
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and the role of the physfetan in sursing education;

Unfortunately, the experisemt did not seek to discodver what cone
capte ara usaful, bt only te select them and present them in some order,
with ressone for the particular sequence, Since this study wae mavaly
& savies of recomendations and suggestions for the prgsnization of a course
in socisl sciences im naureing wo conclusions can be drawm ag to lts effece

tiveness in achigving the objective of improved interpersomal relations
in genersl,
A study by Rathlees Black (7), Hemen Beletions Comtent in the Basic

Curriculum repovted on ia 1956 in Bursing Research, formulated purpoess
that were wore specific and concrete tham ths onas reported in the above

experiment, Thay were: 1) ko collect information indicative of attitudas
abeut how Instruction desisned fo develop humen relations aii;i11§ should
ba dietributed within the besic curviculum, 2) to find out whether there '
weg agreswant about the inclusion of certain paychological concepts im
the tesching program, and 3) to encouvage discuseion and consequent awara=
ness of thess concepts among those rasponsible for various phases of the
sasie curriculum,

The measurement used wus o questionnaire in the form of 4 checklist
contalning 97 ftems, More than 700 groups in schools of nureing throughe
oul the country participated,

!;indingu indicaved: 1) that there were agreemants snd digagreements
about these comcepts te ths extent that seme could be classified for ime
clusion throughout the curriculam, snd others ag pradominantly the re-

sponsibility of the psychiatrvic nureing porcions, and 2) that there was
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a desire for sowe differentiation between what is expected as the ocutcome
of different types of bagic educational pregrams. Thare were also {ndie
cations from comments that facultles azre ss eager to lasmm the wanamsd
skills of teseching apprepriate te this content as they arve to learn the
concepts which should be taught.

On the whole, nursing schools endeaver to davelop a nurse whe is
a responsible professicmal parsom s¢ an imdividual and a8 a meaber of the
health team, and who is capable of mainteining effactive interpersonal,
professional and interprofessienal relatiomships (34), As a vesult any
progran of nursing education should hsve ss one of Ltz main objsctives
net only further developmant of understamding and knowledge of behaviesn
but alse increasing insight imto attitudes accompanying perfermance im
- interpersomal ralationships,, It iz believed that these objectives can
most effectively be achieved in the wedium of an interpersomns] roiation-
ship betveen teacher and student in the lesrning eitustiom,

On gemeral psychological grounds it seems clesr that forbiding the
discussion of comtroversial toplcs does hove herm then good, Talking
over a contvoversial issue in the calm stwosphave of the classroom, with
the imstructor pointing out faulty logic, usually helps students acquire
& more rational viewpoint (38), This of course implies s freedom from
prejudice om tha part of the imstructor vhich is not always met with in
practice. Today mamy school systems are making an effort, through confere
ences, special study groups, and other metheds, to improve this situatiom,
Newcomb (27) has shown that & college having a genarally liberal faculty
and 3 climate of liberalism modifies the conservative attitudas of the

freshmen rapidly and often painlessly.
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Suzmmary

The two texme "sttitudes" and "interpersomal relationships™ both
have emotiomal and intellectunl qualities and sepecte. Attitudes ave
congidered to te of fundamental ieportance in detevmiming the nstura and
courss of interparsonal relstionships, Today the concept of attitudes
fs limited almost entirely te mesn gosial sttitudes, scme baiag highly
 personul in charscier, others ultimately social {n charvacter. Attitudes
can be distinguished sccording to four common conditioms on processes from
which they arise: 1) integratiem, 2) iadividuvation, 3) traume, and
4) adoption, The development of sttitudes is believed te be the result
of the influence of both the family envircmmant and the soelsl organizae
tion of the commmity, The cotal enviromment determines indirvectly the
formation of attitudes thvoegh the kind of suggestions and the extent of
infom:i.en given the individwale. Attitudes in turn ors {mportant de~
terminants of the entire adjustment of the individual and hence in her
relstions with others. While some attitudes can readily be alteved threugh
the presentation of appropriste information, others ave héld vary firaly
and wodified or chlapnd enly through prolonged applicatiom of appropriate
stimull. It is the basic emotional teme sssociated with am attitude that
£s the determinant facter in sffecting change. Attitudinal blocks may
pravent the student from sccepting educational material, Attivedes, as
well as skille and techniques in interpersonal relatiomships, are conse-
quantly considered besic to many sducetional zetivities and gepacially

to nerging edwestion,



CHAFTER IXI
COHDUCT OF THE STUDY

Purpose
As described in the Introduction, tha purposs of this study wae

to measure changas in the attitudes of student nurses vesulting from
navly developed spscialized course in interpersonal velations offered

at the University of Oregon Scheol of Wuraing,

Instrumente of Maasursasant

Two tests were utilized to messure and evaluate changes in ate

titudes, the Nursieg Persounel Relationships Tast (40) and the ¥ - Scale
(7.

The Hursing Personnel Relatiomships Test was daveloped by Fraderick
J. Todd, of the Behavior Research Laboratory at the University of Celorade
in 1960. It conelsts of aighteen excerpts from statements of fictitious
nurses, nurse supervisors, aursing studemts, and othars, describing dif-
fleulties in which tlwf ave involved to & direector of nursing service,
nuree supsrvisor, or educator, For esch gitustien, five alternative re-
spensas reprasenting five different attitudes are provided., The five
attitudes are Bvelustive, lostile, Probing, Suppoertive, and Understending.
The definitions of the five msiamzs ara given bealow, All axcept those
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for Hostile responses ware modified from an earlier test developed by
Porter {30).

B - Bvaluative. A respounse which indicstes the person replying
has made & judgemant of relative goodness, appr@priatengmn, affective-
nass, rightness. 8She hes in some way implied what the person making the
statement might do or gught te do, gressly or subtly.

H - Hostila, A response which irdicaetee that it is the intent of
the person responding to convey dieappreval, censura, lack of sympathy,

8he has in some way iwplied wromgness, culpability.

P » Probing, 4 respomse which indicates the intent of the person
replying is te saek further information, provoke further discussion aleng
a cartain line, teo query. B8ha has in sems way lmplied that the person

eught or might profitably Savelop or digcuse a poimt further,

§ = Bupportive. & response which indicates the intent of the

person replyi g ie to resssure, to vaduce the intemelty of feeling, to

paclfy, She has in some way fmplied that the person need not feel &8s che

does.

U - Undarstanding. A responsa which indicates the intent se te
respond as in effect to 2sk the persom vhethsr the rasponder undarstand
corrvactly what it is the person is "saylng®, hew the persen “"feels" sbout
i, how it "strikes" the persen, héw tha person "zees™ it,

The participast wae requived to cheose from smong the five alterna~
tives presented with each item, the on: she Believed to be most appropriate
in responding to the statements made in the sxcerpt. The alternative
responses were not, of course, identified as to the attitudes they reflacted

nor were the participants informed that the slternatives wers intended
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to reflect attliudes, The Understanding (U) response wee considered te
ba the vesponse most consistent with those goals concerning attitudes
toward others and with the parformance goal “to improve the abllity to
commnicate wnderstanding.”™ Zach participanth score on this fnstrue
mant was the number of U vesponses chosen. This method of scoring was
usad by Tedd (48),

The items wers selected for the Nursing Personnal Relatiouships
Test by Tedd (40) in the follewing wanmer: First, a pool of Ltems and
the five alternstive responses for each item wers mads up, based on the
general wmodel provided by the ftems of an earlier tast devaloped by
Bornstein (6). BEach item and its alternstive responses were discussed
with a group of experte who ssde recomsendatioms for changes to improve
clarity, minimize repetition in item content, and decrease smbiguity
among the response alternatives. After the appropriate wedifications
were made, the items were presented to six g:l:inicaligwychaleghts whe
were well scqualnted with the "nom-directive"™ philosoply embadied by the
test. These peychologiste ware provided with the definitions of the
five response attitudes and vare asked to imdicate for sach item which
of the five alternative responses accompanying that item reflected the
Understanding response, snd so on. Those ftems fer which all eix of the
judgee agreed were retained and comprised the final version of the test,

In the present thasis, it was considered desirable to analyzse ate
titudes and attitude changes in all five categories, For tha purpesss of
this thesis, increasee in both Supportive and Understanding respenses

vare considered positive changes in attitude, while incresses in the
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mmber of Bvelustive, fioatile, or Probing responses wevre considared nega-

tive ov endesivable changes {n sttitudes.

Tedd wvalldated hie test om three groups of nurses drswn from dife
ferent veplome of the cowstry (Rocky Mowntain, Northwest and Southwest),
The nurses weve primarily in aduleistrative, suparvisovy =nd taaching
pesitions in collage swd univereity programs in nursing or scheols of
nursing develeping colleglate programs, snd were participating in an on-
going Comtinuatfc i Rducation Program in nursing (40), The Ruxsing Pare
scanel Balatiouships Teet was administerad four times to each group of
nuraes over a paried of saveral years., Ver Todd's purposas, the Undex~
standing responsa was most relavant se his analyses wers zonducted on total
mumber of Understanding vespmses, Thers ware significant differances
in number of Understanding responses for nurses from the 1{fferent regloms
(iﬁnrutiuiy enough, the Horthwest group had significancly bhighar
Undarstanding scores than sithar the Somthwest or Rocky Mountain groups).
Furzer, there ware significant owarall increasss in Vodrretanding for
all four test periods and for each group over o1l four test periods, Thess
wnd other date lead Todd te comclude thet the Nursing Persopsel Relstion-
Ebhips Test wes semsitive, relisble, and at least potentially valid as am
inetrument for the measurement of attitudee end ettitwnde changes m
DUTrSes, y ~
Tedd's Nuzsin Pereemnel Belstionships Yest is cme of the few ate
titude tests devised specifically for meagurcment of attitudes RRONE
nursae in the context of mursing situstions, Xt has the further advantage
of havieng extensive reliability and validity data. Most attitude tasts
having the latter sdvantages, such 28 the ¥ - scals, are not spacific teo
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mursing. As will be showa in this thesis, Todd's test l¢ extremely sseful
and sensitive. It is heped that £t will be utilized -nia extensively ia
nureiag research fn the Ffuture.

In 1930, Adorno, et. al, (1) published ar extensive series eof studies
duiing with attupvts to characterize aml measurs vexicus aspects of the
"suthoritsrian” perscmality, Initially they developed tests to measuve
specific attitudes toward minority geoups, suparpesriotism, ete. Thus
an antisemlcisw scala (A~¢) and an etimocentrism scale (X) were devisad
and ssad (1). Those teste involved examples vhere specific winerity groups
aad organizations ware mamed and charascterized, the test subject baing
required to indicate extent of sgreemsnt or disagresmsmt with ssch state-
ment. It becams desirable to attempt comstruction of a more genmeral test
that would messure prejudice without appesring te have this sim, end with-
cut mentioning tha rame of amy wimorily greup., In this way it might he
possible to avold the conventional sttitudes people ars axpected to have
regarding “race issues™ and thus provide a move valid ‘u-itute of prejudice
or authoritarianism iu more general terms.

With this background the Faseism, or J - scale was developed, The
items comprising the scale were chosen on the basis of kaown chavacteristics
of strongly “Pascist” imdividuals er groups. Thus many smnti-Semétic in~-
dividuals object te Jawe on the ground that they vielate conventional morsi
valuee. This may be interpreted te mean that the i{ndividusl hes particu»
larly strong awd rigid adherence to conventiomal veluas, ‘nua tendency
wie given the name suthoritarisnism, and the ¥ - scale bscame an instrument

te msasure the extent of authoritarismism as a general variable in human
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personality and sttitude., Other relsetsd variables wers similarly derived
snd incovporated into the ¥ - scals. Thay are lieted below (7.
i. Conventionalism. Rigid adherenca to comventionsl, middlee-class

values,

Ze &mw. suhﬂtﬁivn, uneritical atvituds
idealized moral authorities of the ingroup.

3. itaxr & gion., Tendency to be on the lookout for,
and te condemm, reject, and punish peeple whe violate comventionsl
valuas, |

&, Anti-inkraception. Oppesition to the subjective, the imngina=
tive, tha tcllilr-ninda”". '

3. Superstition and steraotypy. The belisf in wmystical determinents
ef the individusl's fate; the dispositien to think in rigid
categorias,

B, e 8", Preocecupatic~ with the dominance~sube
mission, stromg-wesk, lesder-follower dimension; identification
with power figures; overemphasis upon the couventionalized ate
tributes of the ege; exagperated sssertion of stremgth end tough-
nass,

7. Desgructivensss and cyalcism, Gemeralised hostility, vilifica-
tion of the human,

8. Profjectivity, The dieposition to believe thst wild and dangerous
things go on in the world; hhe izrojui:im outwarde of mconscious
smotional impulses,

9. Sex. Exaggerated comcern with sexual "goings-on.”™ Thase veriables
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were thought of as going togethar toe form a single ayndrome, a
were or less enduring st-ucture in the persom that venders hiwm
racaptive to antidemocratic propaganda., In this sense the

I + sgsle sttempte to wescure the potentially antidemecratic
pavaonality, |

It ie clear that the authoritarlan or antidemoeratic attitudes
measured by the F - scile arve in every somse antithetical te the practicas
mmd attitudes embodiad in modarn nursing snd nuvrsing educatiom (235). The
¥ = scale is scored such that the higher an Iadividusl's score, the wore
suthoritariam he is supposed te be. In tha context of the present thesis,
whare sttitudas of student nurse: indicative of interpevsonal skills and
sympathetic uwnderstending are considexed positive goals, and overly direc~
tive and moralizing attitudes considered undesirable, 2 decreass in ¥
score will be censidered anm improvement in interpersomal attitudes and vd~
lations.

Beliabilicy and velidity of the ¥ - scale was imitially studied in
three overall groups: Universicy of Ovegen students, University of Cali-
fori.la students, and Bugens, Oregon busines. men. The student group (all
undergradustes) were further subdivided into men and women, In general,
women tanded to be lees avthoritarian than men, and the business wenn
and male students were about the sama., Validiey of the ¥ ~ scale was fur-
‘ti-r analyzed using o few individuals studied intensasly over a leosg period
of time who tonded to be st the extrews ends of the "authoritarian® scale
by other exiteria. In addition, the ¥ - scale was correlated with the wove
specific earlier tests (A-5 and E); Covrrelations weve of the oxder of .50

for F vs, A=8 amd .70 for ¥ vs. E, {1).
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SBubsequant to these initial studies, there has been extensive research

in the general arvea of amalysiz of attitudes using the ¥ - scals (41).
It has become a “piandard toll" in parsomality research., The form used
in the present thesis, Form 40, is a shorter versiom of the original have
{ng 30 items. This form has & testwretest reliability ccefficient of .90
and ressonably high correlacions with the A«f and £ scales. It is the
form in common uwse today. Scoring of the ¥ ~ scale was origisally from
«2 to 42 for statements rated from umsuthoritarian to very sutheritarian,
respectively. More recently, & gcale of 1 to 5 has beea used becsuse it
batter fits the requiremente of modern test scale comstructiom (41), In

the present study, a scale of 1 to 5 is used,

Subjects

The twe weasurements just deseribed ware adwministered to two gfwfw
of students, an experimsntal and a control group. The initlal mnrimtnl
group consldted of 91 sophomors mursing students and ths initial comtrol
group of 40 freshman pre-mursing studente, Tha scphowora nursiog students
were all enrclled in the mursing program at the University of Oregom School
of Hursing in Pertland, Oregon, The freshman pre-mursing students were
attending Portland State Collegs, alsc in Portland, Orvegon. All of the
students participating {an the study were young women of appremimately the

same age,

P 8

The Hursing Personnel Relationships Test and the F - scale were ab

ainistared te all etudents in each grouwp, For tha pre~testiag the *
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two groups took the tests at different times, but within the same menth,

in sessicns lasting approximately 45 miautes. '

Following this adeinis retion, the experimental group pavticipated
in & course inm interpersonsl velationships and commmicetieon skills. The
course was taught in emell g:nmp-‘ of approximately 12 students ssch by a
psychiatric nursing imstructor employing hhe group seminay method. This
L) bcmtimd ovar & six month period with each group meeting for a ome~
bour sessiom waekly, The classes were vegularly scheduled group dise
cussions during which the students snelyzed specific subject matter rels-
ting to thelr preseat davelopmsnt and experience in nursing. They alse
could alk over or seek help iu solving problems emcountered in the clin-
ical and school situations. The lstter was fortheoming from the instructor
as well es from the student group.

Upen complation of the course, both the expervimemtal and control
groups agaln tock the two tests, the Huxsing Personsel Relatiomships Test
and the ¥ -~ scale., The sophomore mursing students were again administered
the test in one group session, However, for the freshmen presnuriing stue
dents this was not possible as they wers no louger tepether in ome clase
88 a group. Comsequantly, it was necessary to meil the vl:nr tests to sach
student by return mail., The response to this procedure was very satis-
factory with almost a 100% return.

Tha students' responses on the two tests were sssigned pumerical
values and the scores wers compared as described in Chapter IV to determine

significant changes in attitudes toward interpersonal relationshipes.



CHAPTER IV
PRESENTATION AND INTEIRFRETATION OF FINDINGS

The first and second aduwinietrations of the Jursing Persounal Bela-
Lionabhipe Tagt and the ¥ « scale wave separated by six months, The first
testing was ziven to a tetal of 91 sophomora nursing students from the
Dntversity of Oregon School of Wursing {(experimental group) and 40 frash-
man pre-mursing students from Fortland Sgate Collegs (centwol group).
Succeseful second administrations of the Nursing Pecsompel Relsticoships
Iest were complated om 76 stwdente of the experimental group and 21 stu-
dents of the control group., For the § -~ scalg, second administrations
vare capletad on 72 ectudents of the axperissmtal group and 21 students
of the comtrol group. All lacomplete data were discarded, and all resulis
and anelyses t¢ be presentnd wers based emly on students who cowpleted
both the first and secend testings, |

g In the ‘aet the waximem peseible

vanga of scores (i.e., itess selected) for each category is O te 18, Howe
ever, since the total ousber of ltems selected in a1l categeries bad te
squal 18, wost scores in aach category were comaldarsbly less than 18,
The froquency distribution of scores im emch categovy ware relatively
skhawed, Scores in tha Undarstending and lostile catagories wers axtvemely

askewed with moth of the scores baing very lowhg and scorss in the Supportive,
-
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Probing and Bvalustive casegories wers mederately skewed. Dacause of
thase facts, the medlan is the most apprepriats maasure of cantral tene
dency. For the same reasom, parsmetric significance tests could not be
employad, Thes all group comperisens for the Hursing Psrsonmnel Belation-
ships Tast ware made using non-parametric metheds of amalysis. For com
parison of independent groups (i.e., experimentals ve. controls on the
first testing.) the nou-pavamstric mediantest, using Chi-squars, was em-
ployed (23), For comparieons of corralated sceves (i.s., sxparimental
group of first vs. second testing) the non-parametric Bign test, slse
using Chiesquavre, was used (23).

The mexfimm possible range of scores on the F - scals is from 30 tp
150. Frequancy diatribu;ims of the scores for both emperimental and
control groups were normally distributed for both administrations of the
F - scale, Consequently the most appropriste measures of group cemtrsl
tendency have is the mean, In 1ike menmer, the best method of comparisen
of group meaus is the Student £ - test (23). For comwperisons of inde-
pendent groups the ¢ - test for independent msasuves wes used, and for
compariscons of repeated maasures on the sams subjects the & - tast for
correlated scores was used,

The individual data for all groups and conditioms of the axperiment
are given in Appendix €, Group mediane or wesns and statfstical analyses
will be presented here. Tables I end II will compars first test perform-
ance of the exparimental and control groups for each of the five cata-

gories of the Nursing Persounel Relationships Test, and for ths F - scale.

Tables IIT - VIT will prasent comparisons of first test vs. second test
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performnce sepavately for ths experimental and control groups on each
of the five categories of the Hurging Personnal giatimhiﬂ Tast (Bvalua~
tive, Hostile, Probing, Supportive and Understanding), and Table VIII
will give the samp comparisons for the ¥ - scale, Fimally, Tables IX
and X will compare second tesat performance of the experimental and cone
trol groups for each of the fiva categories of the Ruviing P eriml Rew

gationships Test, and for the F « acale.
The group first test administration performances for tha axpevi~

mental and eontrol groups are shewn {n Table I fer sach categery of the

Nurs ro lationships Tast,
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MEDIAN SCORES AND STATISTICAL COMPARISONS OF FREQUENCY

OF CHOICE (M BACH OF THE FIVE CATHCORINS OF THR

NUBSING PERSONNEL RELATIONSHIPS TEST BY THR

EXPERTMENTAL AND COWTROL GROUPE 0N THE FIRST TESTINC

Median scores Comparison of control
and experimental groups
by Madian test
Categories Experimental Control Chi- P
chosan groups groups Bguarsd.
Evaluative 5. 33 5.88 8,55 N.8.
Hostile .43 .69 0.87 n.8.
Probing 5.75 3,40 8.94 .01
Bupportive 3.7 4.88 4,12 .08
Understanding 0.48 1.40 1,66 N.B.

* Chi~square for 5% lavel = 3.84
fhi~squavre for 1% lavel = 6.64
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Madians ave used as measures of group ceuntrol tevdency. Couparisons
between groups are made by the aoneparametric medien test, uring Chi~
square,. The median acores of both groups are sssentially identfcal for
the Bvaluative category, and there is no significant differance between
them. Note that this cetegory had the highest median number of choices
by the central group, and the second highast number of choleoes by the ex-
perimantel group. The med_.sn aumbar of choia:s_in the Hostile category
wag less than sne for both groupe, and the difference between the group
mediane wae not significeant. For bety groups, this cakegery was chesen
least often, The experimental group had & much higher medisn nusber of
cholces for tha Probiag category than did the control grouwp, and this
difference iz significant st the 1% lavel, in conkrast, the contrsl
group chose the Supportive category nomewhat move eften than did the
sxperimental group, This difference is significant &ﬁ thc % lavel,
Finally, both groups chose the Understanding @it.gory infrequently, and
there was no significant d{fferenmces betwsan the group medians, In supe
w7y, the experimenzal and comérel groups did not differ significantly
in fraguency of cholce of ths Braluastive, Hostile and Understanding cate=
evTies, bub the exporimentsi grouwp chose the Probing category move often
and the control group chose the Bupportive category meore frequently,

The results of the first tast administration of the F -~ scale are
glven in Table 1L, using means ae the measurs of canfral tendemgy snd the

t » tast for statistical comparisens.
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TABLE 1T

WBANS AND STATISTICAL CQMPARISONS OF ¥ SCORSS FOR TIE
EXPERTMENTAL AND CONTROL GROUPS OF THE FIRST TESTING

Mean scoras Comparison of controel and
experimental groups by
m—-—n—-&
F score Experimental | Contrel | < P
group Sroup
¥ score 59,75 68,24 1,98 N.8.

%t for 5% lovel = 2,00
t for 11 lavel = 2.63

Although the mesn scove for the comtrol group is abeut unine points higher
thap for the expevimental group, the difference is not statistically
Eiﬂifiﬁlﬂt; It may be viewed 2e cepresenting a posaible tvend i{n the
data, but is not sifficilentiy raliable te be signifieant,

Couparisens for each group of subjects on the first snd second taste,
togathar with median group performance, are shows in Tabla III for the

Bvaluative category of the ¥




TAELE III
MEDIAN SCORES AND STATISTICAL CREPARISONS OF FPREQUENCY
OF CHANGE IN SCORE FROM THE FIRST T0 THE SECOND TRSTING
FOR THE EXPERIMENTAL AND CONTROL GROUPS ON TR
EVALDATIVE CATRGORY OF THE NUBRSING PERSONNEL
RELATIONBHEPS TEST

&6

Baperimantal Control
group group
Madian score $.33 5.88
an Flret taest
Madian scoras 3.83 3.28
on second test
Number of subjscts with 21 4
increased scores frem
first to second test
Bumber of subjects with &1 15
decraased scoves from
firat to secomnd test
Chiwsquaras® 6,45 6.37
r «05 05

#hi-square for 3T level » 3,84
Chi-squara for 1% level = #.64
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The Bign test was used for statlstical amalysis. This test simply cowpares
the numbar of subjects who gave an increasad aumber of choices i the catew
gory agalnst the mumber who gove 2 decreased numbar of choices. The Hull
Hypothesis would predict an equal numbey of subjects giving dncrsased and
dacreased numbers of cholees on the agssumption tChat differences between
first and second tests weve due only ‘o vandom factors. Thue for example,
the Table shows that 21 su&jaatﬁ of the experimental group gave increased
nunbers of Bvaluative cholces snd 41 gave cecreased numbers of such chofowd.
The Wull Hypothesis would predict 31 subjects with in-veased choices and
31 vith decreased cheices, These valuas are used as the observed and
axpected valuss for caleulating Chi-square. DJoth the experimental snd
contrel groups gave fewer median cheices of the Zvaluative categoxy om
the sacond Lesting than on the first tosting., In both groups, move sube
jecte chose the category fewer times than more times, Both differences
ave significant st the 5% lavel,

Table IV compaves the firet ond sccond test vesults for sach group

en the Hestlla crtegory of the Wursing Psrsonnel Relstionships Test,
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TABLE TV
MEDIAN SCORES AMD STATISTICAL COMPARISONS OF FREQUENCY
OF CHANCE TN SCORE FROM THE PIRST 70 THE SECOND TESTING
FOR THE EXPERIMENTAL AND CONTROL GROUPS ON THE
ROSTILE CATECORY OF THE NURSING PERSONNKL

BELATIONSHIPS TEST
Brperimencal Control
greup group

Hedisn score om ' 0,43 0,69
first teat
Medfan score om ' ‘
pacond tast 0,18 D.25
Busber of sebjects with =2
incrensad scoves from
fireg to secomd test
Bumber of subjects with 33 &
decraased scores from
flrst to second kest
Uhiesquoraa® 11.00 3.60
4 i) .8,

*Chi-square for 5% lavel = 3,84
Chi-square for 1% level = 6,64
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Alghough both groups axhibiit s decrese in wedian sumber of choices from
test one to test twe, the differsuce was significant only for the expari-
mental group. This decrease for the emperimental group was significant
at the 1% livnl. Althoughk the decrease in medisn number of cholces for
the contrel group is mot -i;;ifiunut,‘thn ﬂhi»iquarl is fairly close to
significance. The lack of significomce way bs due im part to the relatively
large number of contvel subjects (52%) who did not change their fraquancy
of choles at ell for the Hostile categery, |

Comparison of first and second test performances for each group on

the Probing category of

are given

ia Table ¥,



TABLE ¥
HEDIAN SCORES AND STATISTICAL COMPARISONS OF FREQUENCY
oF CHANGE IN SCORE FROM THE FIRST TO THE SECOND TESTING
¥R THE EXPERIMERTAL AND CONTROL CROUPS ON THE
PROBING CATRGORY OF THE NURSING PRERSOMNEL
AELATIONSHIPS TEST

Bxperimental Control
group group

Madian scora 5.7% 3.40
on first test
Medlan scora 6.40 1.78
ontgeacond tant
Wumber of subjects with 41 3
incressed scores from
first to second test
Namber of subjects with 28 13
decreasad scores from
firet to second tast
4 u, 5, K.8,
m

#Chi~gquare for 5% level = 3,84
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The changes from first to second testing ave not significant for either
group. It is interesting to nete, however, that the wedian number of
cholces for the esperimental group appesred to imcrsase slightly, while
the median punbar of cholces for bhe comtyol group appesrved Lo decrease.
This tvend is particularly intevesting in view of the first test resulis,
where the erpevimental subjects chose the Probing category significantly
move often than did <he contrel subjects (see Table I).

Table VI prasemts comparisons of the twe groups on first and sacond

tests chelcas of the Supportive catagoery.
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TADLE VI
MEDIAN SCORES AND STATISTICAL COMPARISONS OF FREQUENCY
OF CHANGE IN SCORE FROM THE FIRST TC THE SECOND TESTING
208 THE EXPERIMENTAL AND CONTROL GROUPS O THE
SUPPORTIVE CATRECGORY OF THE NURSING PERSCHNEL
RELATIOMBHIPR TEST

Experimentsl Control
group group

Magn score 3.7 4,88
on flrst test
Median score 3.68 2.00
on second tast
Humber of subjects with 2% ]
increased scores from
first to secomd beat
Wumber of subjects with k3 | 13
decreased scores from
first to secomd tast
Chi-squara® 07 4,38
P l' SQ "' zt

*Chi~square for 5% laval = 3,84
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Heve neither group exhibized any significsut change in number of cholces
between the two testings. Nor the experimental group the number of
subjects whe lncreased and ghe number of subjects who decreased sppear
essantially ldentical, Hnuivar; thare is 2 decrease, although nct state
istically significent, in the median nusber of Supportive cholces by the
centrol group

Changes in sumber of choices of the Understunding category botwsen

flvst and pecond tasting for the twe groups are shown in Table VII.
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TABLE viI
MEDIAN SCORES AND STATISTICAL COMPARISONS OF FREQUENCY
OF CHANGES IN BSCORE PROM THE PIR.T TO THE SECOND TESTING
FOR THE BXPERDINTAL AND CONTROL CROUPS ON THR
UNTRETANDING CATEGORY OF THE KURSING PERZONNRL
‘RELATIONSHIPS TRST

Experimencal Control
group Eroup
Mapdian score 0,48 : 1.40
on flrst teat
Madian scers 1,22 3.00
sm secoadd tast
Wumber of subjects with 37 15
isergasad scores fron
flrst to second test
Hurher of subjects with 16 “
decreasesd scores from '
firet to second test
Chi~square® 8.30 6.37
?I .,BI ) Qas
A L

#Chi-square for 5% level = 3,84
Chi~squara for 1% level = 6,64
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Both the experimeatal snd centrol groups exhibived sigrnificent incrasses
in aumber of choices of the Understanding categery, altheugh in both cases
tha changss in nﬁiiﬁa scores ave net particularly large. The chanye in
the exparimental group is significant 2* the 1% level, and the chsags in
the coatrel group 1s significant at the 5% level,
Comparisons of mean scoves for the first and second testings oz

the ¥ = scale for asch group are shown in Table VIII,

TABLE VIII
MEANS AND STATISTICAL COMPARTSONS OF CHANCES 1N MEAN
SCORES FROM THE YIRET TO THR SECOND TESTING FOR TIE
RXPERDMENTAL AND CONTROL CROUPS OS THE ¥ - SCALR

Bxpsrimantal Contcrel
ZXoup

Mean scorves on 3%.75 68.24
fivest test
Mean mcores onm 51.00 $1.03
se md test _
Firet test mman 8.75 7.18
winue second test
mean
&% ) 6.48% 2.4
» .01 | .05
#t for 5% lavel = 1,88 *%g for 3% lavel = 2.02

£ for 1% level - 2.61 t for 1% lavel = 2,71
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The means were compaved for sach group by the t « test for correlated
neasures., Tha sean decrease in P score for the experimental group s
significant at the 1% levsl, sand the decvease in mesn ¥ score for the
control gvoup is significant st the 51 level, The magnitude of change
is comparsble in both greups.
The experimental and centrol groups' median performences on the

five categoriss of the Nursing Persomnsl Relationships Test ave compared

in Table IX for the sscond test scores.,



TABLE 1IX

MEDIAX SCORES AND STATISTICAL COMPARISONS OF PRRQUENCY

OF CHOICE IN PACH OF THE FIVE CATRGORIES OF THE

NURSING PEREOWMNEL RELATIONSHIPS TEST BY THE

EXPERIMENTAL AND CONTROL CROUPS OM THE SECOND TESTING

Madien scores

Comparison of control
and exparimental groups

by Madian test
Catagories Experimental Control Chi- P
chosen group group square®

Evaluative 3.83 3.2% 0.55 N.8.
Hostile .16 0.25 0.87 K8,
Prebing €.40 1.75 8.9 .01
Bupportive 3.68 2.00 4,12 .05
Understanding 1.22 3,00 1.66 N.8.

*Chi~squaze for 37 level = 3,84
Chisgquare for 17 level = §.64

37



58
The twe groups deo not differ in tarms of median numbers of chelces in

the Bvaluative, Hostile and Understanding categories on the second Lest-
ing, The experimental group gave significantly more cholces of ¢ Probe
ing category than did the cootyel group in the second tasting, as was
the case on the first testing {see Table I}, Ths one striking changs im
relative performence of the twe groupe from the first to the sscond test-
ing iz seen in the wumbar of choices ¢f the Supportive category. On the
second testing the expeviwmental group gava significantly mere cheices in
the Supportive category {see Table IX) wheress in the fivst testing, the
control group gave significantly more choleces of the Supportive category
than did the experimental group (see Table I).
The final comparison to be made, that batwesen the performances of

the two groups on the ¥ - gcale in the sscomd testing, is shewn in Table X.

TAMLE X
MEARS AND STATISTICAL COMPARISONE OF ¥ SCORES FOR THE
EXPERIMENTAL AND CONTROUL GROUPS OF THE SECOWD TESTING

Mean Seores Comparison of contrel and
axperimantal groups by
the ¢ test
P scorve Exmpevimantal | Contrel ¥ 4
group group
P score 51.00 60,05 2.35 .05

*t for 5% level = 2,00
t for 17 level = 2,63
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The msan scovs for the experismsntel group is eiganificently lowsr thanm for
the contrel group at ths 5% lavel pf confidence, This represents s sig-
aificent change from first test periormance, wvhare the twe groups did not
differ significently (ses Table II). Thus the experimental group becams
significantly less "authoritarian® over the year than did the contrel group.

The findings of the study may be amriud‘as follows., For the
Hursing Persommel Ralationships Test, the experimwental and cemtrol groups
did not differ frem sach other on the first and second teatings in the
Bvaluation category, but both groups geve significantly faur choleas on
the secend test tham ¢m the first test. For the Hostile category, the
exparimental and contrel groups beth gave very few cholces on the first
and second tests, and did not differ from sach other om sither testing,
However, the experimental group showed a significant decrsase in mmber
of Hostile chelces but the control growp did net. Tha experimental group
gave significently more Probing cheices on both tests then did the comtyel
group, and neither group changed significantly from the first test to sece
ond test in number of Probing cholces. In ths Supportive category, while
iatblur group changed on the firet test va. second test, the énull changey
in number of cholces were such that while the centrel group gave signifi-
caatly more Supportive choices than the ewperimsntal group ou the first
testing, the experimental group gave significantly wore Bupportive choices
than the ceatrel group on the second testing., Fimally, although both
groups gave significantly mere choices in the Undevstandinmg category on
the second test them on the fivst test, the two groups did mot differ from

each other on either testing.
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A consistent ovarall pettern of change in sttitude thus emerges from
the resulis of the Nursing Personnel Rsleticuships Test analyses. Both
groupe tendad to be low on Hostile and Understsnding responses imi“islly,
Hostility vemsins low but Understanding Llncreasss for both groups, BEval-
uvative rvespenses are high initially for beth groups but decreasse for the
second testing. Welther group changed significently From first to second
testing on the mumber of Supportive respenses, There ave no changse in
Probing responses for sither group on the two testimgs, the experimental
group giving mora such rasponses than the contrel group on ﬁoth testings,
In terms of changes between the two gyoups, the number of Hostile choices
decreased wore for the axperimental them the comtrol group, and the two
groupe reversed in terms of the Supportive cutegory, the comtro’s giving
moze ipltially, but the expsrimental subjeets giving more on tha second
testing.

In terms of ahsolute changes, both groups became less evaluative
and more understanding, and the exparimental group remained more probiag
then the control group, In tevws of relative chsnges the experiwental
grevy bscama less hostile and more supportive than did the control group,

The overall changee in ¥ - scals performance sve consistent with
the vesulte of the Nursing Persomnel Relationshipe Test. The two groups
did not differ imitially in amount of mtherita’rim attitedes; both groups
decreased significently in degree of suthoritarissism, but the axparimental
group decreased significantly more then did the centrel group in smount
of auvthoritariean attitude.

The absolute changes im attitude in both groups ars significant and
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of comsiderable ilnterest. Most of the changes ave in dasireble directioms
in terms of the gosls of uursing education. Both groups of students fend
to avaluate less snd wnderstand more in their interpersonal velatioms,
at lesst as reflectad in the test scove.. They both becoma less autheri-
garian and move damecratie inm overall attitude, The velative changes
betwesan the experimental and comtrol greupe ave also ewcouraging from the
point of viaw of nurzing educaticn.,  The exparimental group becawms less
hostile and more suppertive than did the conmtvols, and have significantly
greater decreases i degree of asuthoritarien attitudes., It should be ve-
called that tha subjects of the axperimental group are sophomers nursing
students, only ome yaar mors advanced than the freslman pre-mursing stu-
dants of tha comtrol group., The one differance hetween jroups that re-
mains consistent and may not be s dasirsble attitude Im mursing is the
greatar amount of Prebing chofces in the experimantal group. This may
wsll reflast i:hn insscurity of tha second year sursing student, whe is
in a medical setting for the first time and is faced with the task of
interviewing and dealing with patients., The simplest way out for an ine
snparienced interviewsr is to ask very probing and divective gquestiome,
rather than eliciting informstion more effectively and subtly by being
supporiive and understanding, or in other words acn~directive (33).

Crition must be exarcised in comsidering the causal factors under~
lying the diffavences between tha contrel and experimental groups in the
present study. The specific aim of the study was to attempt evaluatiem
»f a new course om interpersonal relations daveloped for the sm@d yasr

students., The centrol and oxperimental groups sctuslly differ complstely
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in total sxperience for the ysar. The subjecte of the comtrol group are
first year students at one college setting., The subjects of the ewperis
mental group ave secend year students at the University of Oregon School
of Mursing, in 2 medical center setting, with varying college backgrounds,
It was initially hoped that & epecial comtrol group could be used for
sveluation of the naw second year course. Thies would have been accem=
plished by dividing the second year students iute two equal groupe om a
randon basis and having only ome group tske the course. Hovever, this
wvas not possible., Consequently no specific evaluation of the effect of
the new course, ae suweh, can be made, The meny siguificant findingse of
the present study must for new be attributed to the entivaly different
total situation experienced by the control and experimental groups., Ale
though it moy seem ressomable to attribute such changes ss vera sees to
the specialised course, only further resesvch, with more appropriate cone

trols, can evaluate this possibility.



CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

This study wae plamned to measure attitudes and attitude changes
of student nurses during thelr sophomore year in a school of nursimg
and to attempt evaluation of the sffects on their attitudes of s new
coursa on interpevsonal relations developed for the sophomore students
at the University of Ovegon School of Hureing., It iz felt that sttitudes
toward others, are of comsidsarable importance i{n the devaloping inter-
parsonal skills of the studen t nurse. Further, interpersoenal shills
are of primary significence in the effectivenass of the role fulfilled
by the mwse in medern mereing practice.

The study -ue designed to obtain objective measures of attitudes
and attitude changes relevant te the interpersonal relationships of nureg.
ing in the secomd year students both befere and after they had taken
the course in interpersenal relatioms. It was necessary to amploy a cone
tvol group te equate for the genmeral effects of six menths of nursing
inrtruetion. Freshmen pre-nursing eollege students were chesen for tha
eontrel group,

The msagsures of sttitude used in this study were tha Wwsing Pere

sonnsl Relationmghips Teat (40} and the F -~ scale (1). The Nursing
&3
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ersonnel Realate hips Test consists of descriptions of eighteen inmter-
pergonal situations, The subjsct must chooss one of the five pose ible re-
sponsas, which are categorized for scorimg as Bvalustive, Hostile, Probing,
supportive and Understanding. A subject’s scora is simply the number of
itews im sach category chosen. The test kas been showm %o have good vae
lidity snd reliability, and to be sensitive to sttitude changes (40).
The F « seal-g is o standard instrument used in Psycholegy to measurs Che
extent of “suthoriterianisw™ or anti-demecratic attizudes {1). It com~
gists of 30 statements, each of which is rated from “agrea stromgly” (scors
of 3} to "disagree stromgly®™ (eccre of 1) om & five poiat scale. It has
very good raliabllity and validizy (1).

Both teets weve administered to sophomore mursing studenss at the
University of Ovegon Schosl of Wursing {experimentsl group) and freshman
pre-uursing studemts at Portland State College (control group) im Fall,
1961, and rsadministered im Spriag, 1962, after the course for sophomoves
on interpersonal velatlons wes completed. A total of 76 experimental and
21 centrel subjects complated both administrations of the Hursing Persoanel

Belationships Test, and 72 experimental and 21 coutrol subjscts completad
both administrations of the ¥ -~ scala.

251 th_&rsiﬂ Personnel Relationships Test, the experimental and
control groups did not differ from each other on the first snd second test-
ings in the Evaluative category, but both groups gave significuntly fewar
cholces on the second test than ou the first test., Vor the Hostile cate-
gory, beth groups gave very few choices on either administration of the

test, however tha experimentals showed s decrease, while the controls did
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not. There were no changes for sither jmazp batweon first and second tests
on tha Probing utagcar,r, the ex; . imental group being b her than the con-
trol grouwp ou both., The contrel group gave more Buppertive choices o

the flewt teot than the experimental group but the experimencal group gave
mere on the sscond tast thas did the comtrols. The two groups did not
differ from each other on sither the first or second resting in mumber

of Understanding ¢ woices, and both incrsased the number of suck cheices
‘vem the first to the mecond testing., The twe groups did neot &Lfﬁef
initially in F score, but the experimental group had sigaificantly lower
scores on the second testimg than did the control growp. Beth groups des

creased significantly from the first test to the sacond test.

Conelugions

From the resulte of thie study she following conclusions have been

drawm:

1. Both test instruments used, the Nursing Persomnel Belationships
Zest and the ¥ - ssale, are sensitive and reliable measuras of
atticudes and attitwde changes. Wumberous significant and con-
sistant changes in attitudes were found in both experimental
and ¢utmi groups.,

2. HNesults of the HBurging Persounel Relationships Test indicated
&8 consistent ‘paﬂ:crn of attitude change during the coursa of the
study, Both the experimental and centrol groupe tended to evaluags
less and understand move in their interpersomal relatioms. The

axperimental group became lass hostile and more supportive then
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did the control group, WFinelly, the swperimsntal group remsined
consistently wmere probing throughout the study than 414 the cone
trol group,
Besults of the F - scale test are consistent with the other
findings of the study., The uxperimental and contrel BrOMpE Wers
not significancly different from each sther initially in Zerws
of degres of authoritarian or anti-demceratic attitudes. Both
experimantal and control groups decreased significantly in de-
gres of authoritarisn attitudes during the course of the study,
Finally, on the second testing, the expe-imental group demone
strated significantly less eutboritariasn atcitude than did the
control group.
The ganeral hypothesis ¢’ the present study cthat student nurses’
attivudes in Lnterpersonal relationships can be modified to a
significant degree by instruction and exparience in the sopho-
more year was fully verified. The experimental group changad
elgnificantly on meny of the weasuves vrelative to the centrol
group, Specific hypothases concerning the Nursing Personusl
Belationships Pest predicted thet relative to the coatrel group,
the exparimental group would show grester imcreases in Supportive )
and Understanding vesponses and greater decrenses in Bvaluative,
Hostile and Probing raspomses, The experimental group did in
fact decrease mere than the contwrel group in terms of Hostile
rasponses, and increseed more than tha centrel group on Supportive

reasponsas., Toe specific hypotheses regarding Evaluative and
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Understanding vesponses ware not fully verified. Both Eroups
decreased significantly and nquivalantly on Bvalustive —espenses,
and both groups increased significantly and aquivalently on
Understanding responsas., Results for the Prebing catagory ware
contradictory to the hypothesis, Jhe axperimental group was
significantly higher on Probing inttially, snd remained higher,
The specific hypothasis for the ¥ » scale predicte.l that the
exparimental group would become move democratic {lower ¥ scores)

than the centwel growp. This lypothasis was fully confirmed,

mm_nsmm
mh the Nuraing Pergonmel Relaticushipe Tost and the ¥ ~ scale

nsed a8 attitwde tests in this study ware f.und te be extremsly
sensitive indicators of attitude chenge. loth teats demonstra«
tﬂ such changes in the comtrol group of 21 studemts, bthm ine |
dicating their mfuiﬁns svan with small samples or groups,

In particuler the Mureing Porsennal Relacionships Test is of
great value in studying sttitudes and atticude chenges ameng
mrsing grwps" It is recommended that this test be mmch more
widely used in stuvdies of astituds and interpersomal relations
among aurses. A number of studies cught to bs conducted to de«
tormine the performamce of diffevent categories of nursas, and
nursing groupe with various Lackgrounds, on tha test. Such data
would be valusble not enly for th§ spacific information sheut

attitudes of nursing groups, but alse in providing “baselime™
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measures of attitudes toward intevpersonal relations to serve
as guidelines snd standaxds for further study and ewper’mento-
tion,
The vesulzs of the presert stviy indicated thﬂ; in geperal the
cha: ges in int@rporumi attitudes of the sophomore mursing etu~
dents were in the desived diuetiﬁt consistent with the goals
of nursing educatien. In particular the increases ia supportiva.
and mdarstamding attitudes and the decresse In evaluatlve at-
titudas were encouraging. However the consistently high cheoice
of probing responses of the ﬂopha-ui nﬁming studenta sugpests
that further studiee of this atiitude be made. The hypothesis
vas offered that such probing sttitudes are the result of insx-
perience and auxisty as:oclated with the naceasary i{nterview
ing of patients that will become en fmportant part of the student
nurgs ®s activitias. Speecifie iﬁttnmticms on techniquas of fune-
terviewing could be offered the students, and the ¢ffects of
such imetruciions testad much {ip the sawme manper as tha presant
study, A variety of othar studias #mld be plannad in relatiom
te this preblem. |
In terma of the spacific goal of evalusting the effscts of the
new courLs offered the saphoﬁare nursing students in ietsrpare
sonal reletions, a number of sdditiomal stwdies could be undare
taken. Ta particular, it is necessary te utilizas a more T
clalized control group that would permit differentiation between

other experiences of the scphomore year students and the specific
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effects of the course, Az indicated im the discussion above,
the enly entirely specific control group would comsist of half
of the second year class nmot teking the couvee. In terms of
fulfilling the educational goals of mursing education for every
studant, it might be possible to give tha course te half the
students in the sophomore year, and the remaining half in the
junior year. Such an epproach could have more genersl applica
tion in the study and evaluation of mew coursas or in fact auy
aspact of the nursing program that mey mevit analysis. This
procedure of splitting the clase and teaching in succeseive
yesrs of the program provides a built«in ceontrol for age, level
of experience, and kinds of exparience, variables wheose affects

could not be fully contrelled in the present study,
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APPENDIX A
NURSING PERSGMHEL RELATIONSHIPS TRST

INSTRUCTIONS: Belew, a series of excerpts from statements of surees,
nurse~supervisoers, mwursing students, etc,, is presented. Bach excerpt
is an expression by the person speaking concerning an aspect of the situa-
tion she (or in ons instance he) Ssces. Littls or ne information is
given about the persom speaking axcept her nureing positicm. 7Tais is
indicated by the firvst title appearing opposite the item numbers., The
peraon to whom she is speaking is fdemtified by the second rizls. No
further information is available. 1In mitny instences you will ot even
know whare in the course of the nurse's experience, training or employ~-
ment the szpression takes place. In brief, you are presented with {so-
lated expressicns of varieus nureing persommal,

Following each statement is & series of five possible responses
of tha person te wher the statement s made. You are to seloct the one
rasponse which seems to you to ba the most apt response you could make
in veply to tha person spesking, Whers no response seems best, select

the vespomee which beet spproximstes the response you would 1liks to see,

You bave been provided with an snewer sheet en which to register
your selection, In sach item circls the letter om the angwer sheset shich
eorresponds to the response you have salected.

1. Nurse «» Wurse Sup(rviaaz

"I tell you I can't work with Dr. Smith, I disiiks hiw® He barks
erdars at ma like an army Colenel, Ha brushes off ny cbservatione
with & grunt. e never mske me about anything, and he saver comments
on how I'wm doing. %e makes me feel as 4f what I'm doing 13 of no
{mportance, "

4. GBuppose you tell me move sbout yeur working relationship with him,
It is dmportant to get a clear pleture of the situatien.

b. You're concernsd thet no notice sesms te bs made of vhat you are
doing, and you're wondering 4f your work i really of any value.
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¢, This is semething you'll certainly want to get iromed out. It
is {important that nurse have & good relationship with the doce
tor, You'll get alomg better with him {f you can bring yourself
to vespect him.

d. MNew nurses frequantly go through a period whan they resent some
of the doctors. It's not unususl. Once you get used to a doce
tor, however, you'll find that he isn't so bad after all, and thinge
will go alomg smosthly,

8. What you've saying doesen't sound like the remarks of 2 meture
nurse. The doctor knows what he ie doing., You'ze assuming a
great deal to eriticize when you've hsd so little experience,

Male Attewdant -- Hurse Supervisor

"I'm fod up with this feb! You've 2ll the time finding something
else for me te do before I've finished with what I'm doing. Then you
criticize whatever I do. I can't seam to do anmything right as far as
you'rs concerned. It's bad enough taking orders from a wosman, let
alone balag picked on sll the time!®

a. You're old encugh to be 2 responsible persom. It will be te your
advantage to do a batter job {nstead of complaining about how yas
think you're baing treated,

b, It is not at all unusuval for s mew attendant to feel rushed sand
picked on but after you gat iate the swing of thinge, you'll see
that things are not so bad as thay seem,

e. It'e pretty {rritating te work under the directien of 2 woman,
espacislly when you feel rushed and criticiged,

d. It way seem to you I'm picking om you but, I think you realizs,
we've got to do the best we can, and we've got to get along if
we sre to gat our jobs dome.

e. I'd lfke to heer your side of the story fully. Would you tall
ms mors specifically the situations to which you vefer, :

Nursing student -- Advisor

"1 confess, I'm just mot sure whather I want to becems 2 nurse
or not. I was quite enthusisstic when I started in nursifg scheel.
I have always wanted to be a nurse; but mow, for seme reason. I seem
to have lost interest, I can't sesm to get invelved in my courses,
and my grades have slipped. Yet I don't kaow of anything I'd like
batter than nursing -- maybe I'm just mot cut out for it."
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This loss of intervest has you concermed that maybe you're not
roally suited for nursing.

At one time or snother most people wonder {f their chosen PEO=
fession fe what thay really want. Don't be too concermed sbout
it. For now, just concentrate on doing the best you can in youy
courses, and you'll find that old enthusisem coming back.

This requives carseful consideration. w&n did you £4irst sgart
fesling this way?

If you feel this way about nersing it is, parhaps, hast that you
do somathing else. The profeseion can't afford to hav: dlssatise
fied nursing in its ranks,

This is a ﬁqlin; you'll certainly want te overcams 4f you're
going to be & murse., Above all, it s important for s nurse to
be intereeted in what she ${s doing.

Nurse -~ Supervisor

”mll; to tell the treth, I feel pretty lonely. I've been hare

over a month, and I haves't veally made any friende among the other
nurses. I vealise it's my feult -~ they're niece enough; but I'm

net very cutgoing, and I hesitate to force myself on them., If I

knev for sure they'd accept me it would make {t = lot easier. You
know them all -~ what they've liks sad how they see things, I thought
naybe you could halp ma."

,

b.

€,

G

In ovder to mske frieads you've got teo be friendly yourself. You
can't get someone to do it fer you; it just wen't weork that WEY .

Bafore X could advise you, it would be necessary te know move
about what sort of relationships you develop with people in gens-
rval -~ 4if you always feel shy and so forth.

Well now, I wouldn't worry too much about that, I think we can
take care of your problem all right., I'll mentfem to the other
nuragas how you feel, and I'm sure they'l) ba happy te include
you,

You reelly havan't extended yourself, you kaew, I don't woander
that you feel left out. It's about time you cawe out of your shell
if you hope to have any fiieads st all.

You hopa I can tell you hew the other nurses feel about you, is
that it? :
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3., Buparvisgeor -~ Divector of Hursing

“Et's asking too much! My floor was understaffed evan before you
transferre’ Mise Jemes. Unlees I get soms replacements ¥ just den't
know how much longer we cam g¢ on. The nurses are begimning to come
plain, and I cen't blama them we they ‘ve baen worked e death, You
promised me replacements and I haven't got thewm, I'd like to o
what you plas to do about ig."

8. I realize tchat you're ghort-handed now, but 4t's empected of a
peraon inm your position to make the bast of aueh situations, Per-
haps, 1f you adopt o pesitive steituds, and see what can be done
te increase effecienc), things won't be so had,

8. Your eituation is pretiy rough now, I kaow, but let's hope it
won't be for long. I'll see what I can do to gat youw halp,
In the meantime just de the beet you cap and dem't worsy too
mich about the girls' complaining,

¢, Well, one would think you were the enly supervisor with this probe
lem, If you can't handle the murses' camplaining perhaps we chose
tha wrong person fov your job, : ‘ ~ :

d, If I'm correct, you fesl that I'm at least partly tu!pﬁﬁiil&
Zor the situwatic on yeour £loor and you wonder if I can do any~
thing about {t,

¢, Perhaps you could tell me the exset na*ure of the nurses’ complaints
and how you have been dealing with them,

6. Student Busse == Supervisor

"I'm really bumed up! (tearfully). I realims I made an error
in the way I removed the tractiom, but I don't think Mise Smith was
justified in bawling me out in fvont of the other student nurses,
Everyone makas mistakas, and this one waen't too serious, What right
had she o ~ to ridicules me? I'm so mad, I don’t cave what happens,"

a. It wae a very upsetting experience and you fael pretiy angry at
Miss Smith,

b, MNiss Smith is charged with the very importent respomsibility
of teaching you ‘tudents sorvest procedurss. You learn a lot
from her if you can use hsr eriticisme congtructively rather than
becoms angry -t her,

¢, A mistake in nursing cam be a serious matter. 8o whan ycu make
a mistake in training you've really ne right to expect sympathy,
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Hureing carries & great deal of responsibility with it, end, as
a student, you've got te learn to be responsible,

d. Den't let Mise Smith's remarke get you down. 1I'm sure she didn%
mean to upsat you. When you become betier scquainted with her,
I kmow you'll get alomg with her all righe.

6. Maybs if you'll tell me bow this came about, I could get s cleser
pleture of the sitwation.

Head Nurse -- Bupervisoer

"I've besen having difficulty with *he new surss. I think, basicslly,
shs could be a good nurse, but she resents my suggestions and takes
offonse at the slightest eviticiem. She makes it obvious that sha
dislikes taking orders from me, and she will not spesk to me unless
I sak her questions. I don't know what to de sbout it., I would ap=
preciate any advice you could give ma, How should I approach her?

What should I do go let her know I wani to be helpful? Perhape you
could talk ¢o her and arrive at some ideas.™

a. This is veally your problem, not mine, A persem im your positicn
must learm to deal with these situstions,

be I'll need to kuow move about your probleme with this nurse before
I can arrive et amy =learecut solution.

¢ I know just how you feel, but I wouldn't worry about this nurse’s
attitude, %You're veally a very friemdly person, yourself, and
sha's sure to fsel frisndly towerd you as time goss on.

d, T tabe it you don’t fael you can handle this situstion yoursalf,

8. I bulieve that whatever sclutiom iz found te this problem should
be yours. Yeu've really the oaly one whe cem work things out with
her,

Murse -~ Hursa Supervisor

- "It's an avfully bard decislen to mske. I've got the epportunity

to taka the job at this other hospital. 1It's just the kind of mursing
position I%d like. It pays a little better, too, But you've all been
8o wonderful te me, and I kuow how short of murses you ara, Basides,
tais othar job is a real opportunity == Oh dear, I juet don't know what's
the right thing teo do.”

2. Well mow, that sheuldn't be teo difffeult, Let's fust walgh your
reasons for taking the other job agaiost your ressms for staying
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here snd we should come out with a solution im shert crder.

b, Indecisiveness is something you'll want to ovevcems, ¥ think
you'll £ind it much sasinr just to mske up your mind what ip is you
want and then act sccordingly,

¢ I gather you'd 1lika to take this job but you'se not surs you'd be
dolng tha right thing by us,

d. Well, that's sometbing you'll have to decide for yourself, But
remember, there ave other things besides your own advancement to
censider,

e, Exactly what would be your duties st the mew hespital?
Studsnt Hurse -- Discipline Counseler

"ies, I dmow why I'm heve, It's asbout sy steying out after hours
last aight and trying teo sneek in, It was a2 feollsh thing to do and
I'm not golng to make any excuses for nyself, Although, I =2y not
agrea with all the rules at the school here, I realize that infractions
cannot ba tolaratpd., I know I heve an obiigstion te tha school and
te nyself to abide by the regulatiens as long ae I am & student hera,

I just got the {dea it might be exeiting to tzy to smask in, I got
caught and I'm ready to accept the cousoguencas,”

8., Wall, you certainly pulled a silly stunt. I suspect you realise
that you're ia for it mow. Youean be sure you'll be hearing frem
tlﬁ lh.ﬂn

b. I take it you want to stand on your own two fest in this mstter.
I'11 lat you know what the Desn decidas.

¢+ I know you undsrstand that the Dean is vequirad to do something
about this. We don’t like it any more than you do, You'll be hear-
ing from the Dean about it scon.,

d. Whatever wae it that made you feel the naed for excitement?

2. That's the sert of ateitude you cught to maintain. I don't 1like
to get after you and I'm sure you den't like it elther, I'11 let
you know the Dean's decision, :

urse -« Supervisor

"I don't know quite how to go about this, amd I hops you wen't
think I'm criticising, but I'd like to offar s suggestion abeut how
things wmight be changed on our fleor, 1f I may. Please don't get
me wreng, I'm not trylng to tell you how to do things, but I thought --
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if 4e's all right, =~ you might like to hear an ides I have,”

4, Buppese you tell me what {t is that makes it so difficult for vor
to tell me what you have in mind.

b, You know, you can't very well ampect me to give wy epinien unless
you come to the point, I've got work to de and se have yeu,

€. Wall, now, don't be afraid of me. My bark ls worse than wy bite.
Let's heaar your propesition.

d. I believe you'll find that when you have something te say, it's
mech better in the long run to come right out and say e,

e. You're afraid that I may resent your making a suggestion, is that
right? .

Student Nurse ~- Teachey

"L just can't seem te get over what happened yestarday., I faal
80 awful about it, even now! Everything was all right watil I had

‘glve a hypoedermic to & live persom -~ then something happaned --

Idon't know ~~ my hands sheok -~ and well, I broke the nesdle and

== after that, I just coulda't go through with 1t., I know I sheuldn't
have run out, but I made such = mass of it. I couldnle stay, Now I
can't concentrate on anything for thinking about it,"

a. Things like that heappen sometimes. Don't take i2 too much te haart.
I'm sure you'll do all right next time,

b. I cartainly voderstand why you're not proud of that performance.
You'd batter keep a better grip on yoursslf after this,

¢. It's not teo constructive to dwell on somathing that's past, It's
better to forget about the imeident and determine te do better
naxt time,

d., What sort of feslings did you have when you attempted te give the
hypodermiec? .

2. You feel pretty bad about what heppened and can't get it out of
your mind, '

Nurse =~ Director of Wursing

“I'11 come to the point., 1'd like to know why Mlss Wilson got the
supervisor's job and I didn't. 1I've been here ss long as she has and
my work has been every bit as good as hers, if not batier. In fact,
I've worked hardar than she has. I've noticed, too, that she's been
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getting easler assignments then I have for some time now. Teo tall the
truth, I'm wondering sxactly om vhat basis she got the pramotion over
-n." )

a, BEven though you're disappointed, 4{f you take the attitude that
you're goisg te be cosparative and helpful to Miss Wilson, I'm
sure you'll £ el better about the whole thing,

b, Maybe if you'll tell ms emectiy what qusﬁm you hava about Miss
- Wilson's premotion, I can clarify the situation for you,

€. You're not taking this very gracefully, I must say. You can be
sure that chere were good reasons for chooeilng Mise Wilsen.

d. I guess you feel we haven't baen eitirely failr te you and you're
wondering 1{f there might not bave been soma favoritism shown.

@, Whenevar thu\*a ‘are‘#:w good parsons in line for the same positiom,
it's frequently a tosse-up as te who will get the job, Ths next
tima thera's an opening, I wouldn't be a bit surprised if you got
it. ‘

Nursing Student «- Advisor

“L've decided to drop out of nureing scheol. I've coms to the cone

- ¢lusien that nursing isn't vhat I'd be happy doing, I emrelled again

this year because I wasa't sure. But, I've thought it over this term
and made up ny mind, I'm not sure just what I want ko go lnto =
teaching, maybe, or musie. I'm pretty sure, though, that nursing is
not for me." ’

&, Just how carefully have you thought about this? Whst are the
things you've comsiderad?

b. In other wowds, you're pretty sure nursing is not what you want,

¢. Parhaps you aren't sure yet sxactly what you'll go into, but at
lsast you've made the decision abeu" mursing on your owm, and I'm
surg you'll be sble to decidd on encthar field you'll be happy in

d. I wonder if it wouldn't be a good fdea to knew what other flald
yo 'd lika to go into bafore you toss away your nursing education.

@ In ether words, you've ghting up, Some people flit from ome thing
to another, never fiuishing anything. You might consider whather
you want that description to fit you,. »
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Hurpe ~=-Supervises

"I don't know how much lomgar I can keep my temper! That patiest
in 302 is impossibla! He refuses to wash for breakfast; he gripes
about the food; he shouts at me! And he's always sigmaling for a
nures -- for every little thing, -« Hs refuses to cooparate in any-
thing! I've tried all sorts of things. I've hean friendly, I've
asked Wim to cooperate, I've cajoled him e+ tried Lo reasen with
him we I aven plaadad with him to be move considerate, MNothing works!
I've taken abeut all I can, ¥t weuldn't take mueh for me teo tall him
off, but good,™

&, Bvery omce in s while we get & patiemt 1ike s:hit. Dou't lst him
bother you., After all be's just hureing himself,

b, I'm suve it's 2 difficult situation, but it's important that =
suxse aot let sueh things get the best of herw. :

e, It's precey m-gnwi.n., fisn't 'iﬂ You've taken a lot snd now
you feel that 1t's sbout time for him to ba on the raceiving end,

d. 4 good nuree learns to handla all kinds of people. It's part of
your job and scmething you'd bestter leswn,

®. Has the patisnt scted this way from the baginning? Perhaps 1if you
could give me a little more detailed description of some of the
incidents, I could get some idez of how you might handle him,

Nurse == Buparvisor

“As you know, this is my first sursing job, and I'm a littie cone
fused =« & little scared too, % gusss. This {s such a big hospital,
snd gverybody is se busy. I can't remember all the things I was told
this morning -- all the procedures end regulations, and whare every-
bhing is, and all, I want o do a good job, but right now I feel a
licela bewildered,” ' _

4. 1If you just keep in mind thet you'ra 2 capable trairsd nurse you'll
find you von't feel so bawlldered,

be It all seems pretty ovarvhelming right now,

¢. You've right, this 4s a big hospital, and wa're all busy hare.
8o you've going to bave to be on the ball,

d. Why don't you tell ma a 1ittle bit about the hospitals you trained
in and the type of routines pofre used to?

2+ It's only natural that you can't rememt v averything at tha begin
ning. You'll eventually lesrn the ropes and fsal right at home
h‘ms '
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Burze Suparvisor -- Director of Nursing

"Well, your poeition makes you an expert, so vhat’s your advice?
We both know morals s low on this floor: werk isn't dene wall, o~
the patients complain =« the dectors complain -« that much I'11l admic,
I know what you're probably thinking but you'll find that I'va done
all a person can be expectod to do - and mors' Uoder considarvable
handicap, teo, I alght add -« witheut cocpsration from nay quartey!
In fact, Lif snyona thisks she can do a better Job short of gettiag
better nurses, sha's welcoms to tiy,"

a, Yas, things certainly are & mess on your floor, but excuses aven't
~ godng to help the sftuvaclon at all.

B, It takes courage to admit thst the situation is bad, but if you're
going Lo improve things, it would be s good ided to taks s positive
"What can I do" approach == don't you agrea?

¢« If you could tell me what sort of Lhings you've tried to improve
the situstion perhaps I could come up with some slternative sug~
.ISC‘QMQ : )

d. I gather you wender, if, parhaps we might not be blaming you for
the situation on your floor,

2. You have hed to deal with & difficult situation. But look at it
tais way -« there s just so much you can do with the nurses you
have undar you.

 Hurse =« Suparvisor

"I kEnow you want us murses to plan the meeting oursalves, but I
think we could use some direction to get started vight. We can't
sesm to get things orgamised, We don't know whers to starg, and ==
well, you've had some axperience in this sort of thing., Its aot that
e expact you to do it all; it's jest that we could use some -« wall,
soma direction.”

#, As I undevstand It, you're s lictle lost es to what to do, and
you wonder if I will help you get started,

b, I should think you'd welcome a chance to do somathing by voure
selves, WNow that you have ths opportunity, you should make the
wost of i, : :

¢. let me hear sbout the difficultiss you are having. We should get
a clear idea of what the trouble is,

d. The pleaming of the usetings was turned over te you nurses. I
Suggest you get yourselves organised and stert getting things dome,
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@, OGroupe frequently have difficuley gsetting thinge erganised at
first, sc dem't be too concerned sbout thet. I'm sure you'll
come up with a good program before long.

Hurss -« Bupervisor

"I guess you know what happened, I just o= wgll -« I just “blaw
oy top)® dad Gleris had it coming to her! Sha's been & pain ever
since she ceme here. She's {rresponsible and uncooparative. I'va
hed to do a lot of her work, and wmore than ence I've had to corvect
har mistakes. Than, that nasty attitude of hers ~= I took it for a
long time -~ until today! Then, when she teld me to mind my own
business, in that nasty way of here -- it was just toe msch! T
don't mind admitting 4t »« I sow ved! I'm not sorry -=- she asked for
it and ghe got 1pIv _

2. We all get angry at semebedy st times, but after s while things
wsually straighten themselves out,

b, Suppese you tell me a little more about how you've been getting
aleng with Gloris se that I can get a better pletere of the total
l’.ﬂltiﬂ.

¢ If you expect me to sympathise with your acticms you'rs going to
bs dissppointed! I have litile patience with temper outbursts,

d, You became pretty angry at Gloria and feal your telling her off
wag justified,

8. Your resctien wasn't quite what one would expect of a trained

nurse, was it? I thiok, {a the long run you will find it fs much
batter 4f you keap comtrel of your tempar ne mattey what the
provecation,
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Noysing Pevsonnel Relationships Tast

ANSWER SHERT

Hurse - Wurse Buperviser

a b ¢ 4 =

Male Attendant == Nerse Suparvisor

a b e 4 =

Nurging Student w-- A‘dﬂu:f

a b ¢ d a

Hurse -« Superviser

a b e d a

Suparvigor e~ DBirector of fursing

g b ¢ 4 e

Student Nurse «» Supervisor
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Head Nuree -« Suparviser
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Nurse -~ Hurse Supervisor
a b e d e
Student Nurse -~ Discipline
Counselor
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Nurse -~ Superviser

e B 2 d a

Student Nurss ~- Teachar

a b ¢ 4 ‘e

Burss =~ Dirvector of Nursing

a b e 4 e

Wursing Studant -« Adviser

a b & & e

Hurse -- Superviser

a b ¢ d e

Nurse -- Supsrvisocr

a8 b e d e

Supsrviscy -« Dirscter of
Nursing

a b e 4 @

Nurse -« Suparvisor

a b e 4 e

Hurse =« Supsrvieor

a b e d @
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This i an lavestigation of people's oepinions about cartain fesuse.
There are no vright or wrong answers, These sve stataments with which
some paople agree and othere disagree. Please mark aach one asccording

to the amount of your agreement or disagresment by using the follewing
scale:

A. You plighgly agree

B. You moderately agree

€. You sgromgly agree

B. You glightly disagree
B. You mederately disagres
F. You gtrongly disagres

Obedience and respect for asthority are the most lmportant virtues
chlldm_n could learn.

A pevson who has bad manners, hebits, and breeding can hardly ex-
pact to got along with decent peopls,

If paople would talk less and work more, svarybody would be better
off,

The business man end the manufacturer are mich more {mportant to

society than the artist and the professor.

Science has Lts place, but thexe ave many important things tht can
aevar possibly be undearstood by the human mind,

Bvary person should have complete faith in some suparasatural power

T e -

whose declelons he obeys without question.

Young pecple sometimes get rebellious idess, but as they grow up
they ought to get over them and settle down,

What thie country needs wost, more than laws and politicel programs,
is a fow courageous, tireless, devoted leaders in vhom the peopls
can put tha.r faith,

Ho sane, normal, decent person could ever think of urting & closg
friend or velative.

L]
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!laboily ever laarned anything veally important except through sufe
fﬂ:iﬂs-

What the youth needs wmest Ls stwrict discipline, rugged decerminse
tion, and the will te work end fight feor family and country,

An insult te our honor should always be punished,

Sex crimes, such as repe and sttacks on children, dassrve more
than mere lmprisomment; such criminsls ocught to be publicly whipped,
or werse, :

There is hardly anything lower then a parson who does not £sel a

S e EA

great love, gratitude, and vespect for his parents.

Most of our social problems would be solved if we could somehow
Bet rid of the immoral, crooked, and fesbleminded people,

Homosexusls sre havdly better tham criminals and ought zo be severaly
pﬂﬂiBMO »

When a person has a problem or worry, it is best for him mot to
think about it, but to keep busy with more cheerful things,

Nowadays more and mora people are prying into matters that should
remain persomal and privats, ' .

Some people are born with an urge to jump from high places.

People can be divided inte twe distinct classes: ©Lhe wesk and the
strong.

Bomeday it will probably be shown that astrology can explain a
lot of things.

Wars snd soeisl troubles mey comsday be ended by an earthquake or
flood thay will destroy the whole world,

Mo weakasse or difficuliy cem hold us back 1f we have enough will
power,

It is best to wee some prewer authorities ia Germany to keep crder
and prevent chaes,

: Most pecple den't reslize how much our lives are contrelled by plots
hatehad 1in secret places.

Human pature being wiet {t is, there will slwaye be was and conflice,



Familiarity breeds contempt,

Nowadeys when se many differvent kisds of paople move sround and
mix together so much, a person has to protect himself sspecislly

cavefully against catching infection or diseass from tham,

ST SRR IR

The wild sex life of the old Greeks and Romnns was tams cowpared
to some of the goingeecn in this century, even in places where

poople might least expect it.

Sk AR

The true Ameriean way of 1life is disappearing so fast that force

may ba necessary to praserve {t,

&7
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APPENDIX B
LETTER ACCOMPANYING SECOMD TESTING
OF CONTROL GroOUP

1025 8, W, Gaines Road
Portiand 1, Oregon
May 5, 1962

Daay

As you will vecall, lset £211 you very kindly participated in
a ressarch preject I am conducting on curriculum developmant at
the Univarsity of Oregon Madiczl Schoel, Schodl of Hursing, The
project requires that I obtain your cooperation agein.

Bnclosad axe the same twe questiomnmires you completed last
fall, togéther with s stamped returs envelopa, I would appreciate
it greatly 1f you weuld £i1l them cut again and veturn the twe
anewey sheets et your ssrilest convenience, pt-ftublu not later
than May 15, 1962,

Research in this avea fs extrvemely difficult, but very neces~
pary. Your cooperatfon will be deeply apprecimted, Your question~
naire will of course be treated as confidentinl ==« no ona aside frem
myself will sae the individual results.

A copy of the completed study will be placed in the library of
the University of Oregon Medical Scheol for the use by thoss inte-
rasted in the vesults of the study,

Thank you for your coopersation snd valuable assistance,

Sincerely yours,

(Mre,) Judith K, Thompson
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APPENDIX C

INDIVIDUAL SCORBS, FIRST AND SECOND TESTING
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