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Professionalization of nursing.-— The atiempts of nursing educators

to achieve professional gualiby in nursing education can be traced to
vOl.( 7) However, as Russell states, "some doubt remains as to whether

nureing sustains all those qualities the public associates with a

The question, "Is mursing a profession?® has recurred

throughout nursing literature with increasing frequency, until today,

1y by nursing leaders
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but by members of virtually all other recognized professional groups.

-

abundance of puvlicized articles and discussions

fo

In addition to the
which have been largely concerncd with abttsmpts at‘analysis and defi-
niticn of the concept of a profession, and comparisons with nursing,
there have recently appsarsd reports of research studies and projects
the professional role .of the nurse and explore
the social and educational implications. However, Coladarci suggests
that this preoccupation with the concept of profession as an honorific

symbol among nursing leaders should be replaced by indentifying norma-

[

=

tive dimensicns of actlon through the logical analysis of the knowledge
required by nursing functions and the necessary educational implications.

This approach could well provide the direction for research designed,

Coladarcl suggests, "to explore the educabtional import of the
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hypothetical character of nursing practice.

dpproaching the question of the professionalization of nurses
from the viewpoint of the individual nurse, there is evidence that
there is confusion and uncertainty in relation to the goals and ideals
held by the members of this occupatiocnal group.(g) Studies have iden-
tified two distinct types of nurses, divided in their profgséional

(6,8)

orientation. Habenstein and Christ have labeled these the

i . : 5. . g 8 .
professionalizer® and the "tradltlonallzer."( ) Vaillot has character=-
ized these two groups as occupying extreme ends of what may bs viewed

=4
5 a professional continuum.(z’)

®

In addition to the conflict between the two groups, intrapersonal

onflicts have been identified in many nurses. There are nurses who

G

vay lip service to old, traditional values while they are, in fact,

)

Q

as professionalizers. This has besen verified by the re-
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peated studies which demonstrate that nurses! expressed ideals or value

. " s 24522
their actual performance.< 12,22) There

oy

statements do not agree wit
are also many nurses who are confused, who recognize'gocd in both
rientations, and who, as Meyers finds, fluc%uaté betusen the two major
tradiﬁioxs.(13) 4s Vaillol states, they attempt to £ind a compromise
(25)

as a solutlon, an attempt to medernize traditional values.

Utilizer~committed.~~ Vaillot suggests that this atterpt to com=

vromise between the two major professional orientstions is really a
refusal to choose betwsen two positions which ars bobth good in then-
selves and necessary.(25) Vaillot then proposeé a second continuum,
the utilizer—committed, and to what Reissman and Rohrer call the nurs—

ch.(25’18)

ing dilemma, suggests a new approa According to Vaillot,
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he ditionalizer and the
prolessicnalizer should be faced squarely and nurses should realize

that within these orientations individuals can be committsd or czn be

accordingly, Veillot states, commituwent to nursing should be a

rogl for mursing education and she proposes & vhiloso hy of commitment
g ng I

Ty

roundation for the study of commitment to nursing. This philoso=-

©
w
o

phy is based, or grounded in the principles of existentialism.(zs)

The Specific Problenm
Comnitment.—~ Commitment is defined as the passage through active

effort of the individusl from the exlstence given him to the being he

eing is for every man the full
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development of his potentialities.

Sitvation in the world.-- ivery individualls existence is a

rarticuler situation ia the world. dccording to iay, "the crucial

uestion alwayes is that I haocven to exist at this given moment in time
4 =

and space and my oroblem is how I am to be aware of that fact and what
PR, - . S g
I shall do about it." IThus, the studenl nurse's situation in the

& studv of student nurses’ profensional world.— On the premise

that the individual must achievs being within the situation or existence

given him and that for the student nurse this is existence—in =a=-nrofes—
B

cnal-world, Vaillot conducted a study to describs this world¢<25)

U
jus



By an analogy to May's definition of world: "ithe structure of
neaningful relationships in which a person exists and in the design
of whica he participates," the student's professional world was defined
as Yconstituted by the web of interrelaticnships which tie her to her
co-workers; and by her perceptions of their relationships with her and
with one another.” In this world, the student stands in what she
perceilves to be a pattern of professional identifications and dis-
tances.(12’25)

The question of the professicnal versus the traditional. orien-
tation to nursing, one which is believed clearly to divide nurses, was
selected by Vaillot. Two scales were then designed to reveal the
students’ professional orientation and attitudes towards the profes-
sionalizatlon of nursing by eliciting their own ideals and their
perceptions of the ideals of other members of their professional
world.(zs)

4n interpretation of ths findings, viewed within the context of
the definition of nursing adopted by Vaillct, which sncompasses, in

addition to the aggregate of tasks, the social, psychological, and

&

»

culiural setiing within which the nurse is viewed by the public, would
seem to indicate that the students had arrived at different definitions
of rursing. Further, although esach group's definition of nursing was
reflected in their professional orientation and perceptions of their
ce=workers'! profess ionalization, they did not encompass differences in
rmursing functions and did not define and specif} vhe nursing tasks

’
> (] » .‘) 5
which should be the responsibility of each group.\”D)
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feed for further study.-- The findings of Vaillot's study empha-

ize the necessity and importarce of defining nursing in terms of

(D
ch

9]

nursing functions, or as Coladerci suggested, identifying normative

.

imensions of aciions and lcgicelly deducing the educationsl implica~

ﬁione(é) Then, when viewed in the context of current social needs,

ey

objectives can be formulated for the multiple types

r

of nursing schools. However, recognizing the need for a definition
of nursing functions which would serve as a basis for formulating and

.

implementing curricular objectives, it can also be recognized that this

is a task of the future, reguiring the efforts of numerous experts and

the resulis of considerabls research. In recoznition that the educa~
) o
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dents must be & continuous process and cannobt be postooned

to await the solution of long term problems, it seems warranted to

it
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the world of
exists for them presently. 4n investigziion of the perceptions senior

aursing universe will reveal the existe~

schools, wwo of which are affiliated with a college. Students enrolled
in a senior college and complete & four year program are candidates for
the baccalaureate degree. Students enrolisd in a jumior college, or
wo year program are candidates for an associate degree. In the remain-
Py

der of this report students referred to as college students are the

caccalaureate degree candidates and those referred to as associate



degree, the junior college students. Students referred to as diploma
students are enrolled in a thres year program conducted by a hospital

A -
3

which grants a diploma in nursing. 411 three of the above students

2

ere gligitle for licensure as registered nurses. Practical nursing
schools are vocational programs which eneble their graduates to take
exaninations for licensure as practical nurses following completion of
a twelve month program. Strictly speaking, this program can not be
divided into the time spans of the other programs; however to assure

comparability of terminclogy, seniors in the prac%ical nurse. programn

3

have been designated as those approzching graduation.

o~

tzoertance of students! vercephions of nursing world e On the

o

basis of the findings of her study, Vaillot recommsnded that a study

3

bz done which would investigate the beliefs held by each type of stu-

dent concerning the others' ideals; of their insight into each others!

ideal concerning the professionzlization of nursxno.(25) Many of the

b

eniors in the four types of nursing schools will soon enter into the

Uh

world of nursing as practitioners of nursinz. This world will then
bocome for them the existence in which they must achieve being. If
they are to bacome committed to nursing and schieve authentic existence
it must be through an active acceptance and free engagement in thelr
existence-in-a~professional world.

When the student enters the nursing world as a now graduate she
will stand in that she perceives to be a pattern of identifications and
distances with the other members of the nuraing universe. The nursing
universe may be conceived of as the whole, combined force of nursing

pracuitioners, composed of several distinet units, or types of nurses,



ducational preparation but united in their common
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goal, nursing, or patient care.

'y

The varying degrees of educational preparation basic to the types
of nurses composing the universe would suggest uniqqe objectives,
varying in complexity. waever, Veillot's findings do not substantiate
this expectation in the students! i‘eals.(25)

Several questions may then be asked. How do students perceive
the nursing universe which will soon become the existence in which they
rmust achieve their being? How do they perceive the relationships which
constitute this universe? What role do they expect to assume? What
role do they believe the others expect then to assume? In what role
do they perceive their co-workers to be? A4nd, if these roles do not
differ in their functioms, how do they differ, if at all? What is the
pattern of identifications and distances seniors of baccalaureate
legree, assoclate degree, diploma, and practical nursing programs
perceive they stand among in the mursing uaiverse as they are on the
verge of entering the world of mursing as graduates?

furpoge.~~ It was the purpose of this study to explore that part

of the world of nursing which is constituted by the web of inter-

3

relationships which bind together the members of the nwrsing universe,
the types of nurses, as they were seen through the eyes of seniors in
gscnools of each type. The study sought to eéplore the perceptions the |
types of students have of each others' relationship with them and with
each other by describing the pattern of professional identifications

ard distances Iin which each group perceives they stand.



.

The structure of relationships constituting the nursing universe
is an imporuvant part of the world of nursing. This world will become
the student nurse's existence-in-a~-professional~world when she enters
it as a graduate. &s it is in this existence she must achieve being
or commitment to nmursing, an urderstanding of it will facilitate an

understanding of commitment. It is proposed that this web of inter-
relationships which will compose the students' world as graduates can
be studied by investigating the pattern of identifications and distan-

ces in which the types of students perceive they stand.

o

Thus the problem may be stated as a question: what is the pat-

tern of professional identificetions and distances between the types
of nurses composing the nursing universe as seen through the eyes of

senior students of each type oi school?

Assuming that a pattern of idenvifications and distances can be
studied by identifying the stuccnts’ ideals and perceptions of each

other's ideals on an important controversial question, specifically,

=

3 »
¥

the professional status of nursing, this study sousht to find answers
te

G

to the following questions:

1. What is the ideal of each group of senlor siudents in bacca-
laureate degree, associate degree, diploma, and practical
nursing schools of nursing as to the professiomal status of
nursing?

2. What is the ideal of the professional status of nursing that

each group attributes to each other group?



each group's own ideal, their perception of the others!
ideals and the ideals sach other grouwp atiributes to them?

Assuming thatv professional orientation will be reflected in the
assignment of functions or taska of the profession, it is proposed that
further understanding can be gained of the pattern of identifications
and distances beitween the irdividual types of nurses composing the

nursing universe through identifying their ideals concerning the assign-

ment of nursing functions and their perceptions of each others' ideals.

iz

Thus, this study eought answers to these questions:
L. What is each group's idezl as to the assignment of nursing
functions, administrative, technical and touch?
2. What level, or type of nurse does each growy atiribute to
each other group as being preferred to perform these tasks?
3+ Wnat 1s the pattern of agreement and difference as to a

)

roupfs ideal choice, their percepticns of each cotherst

D,:
ol
[

1 choice and the ideal cholces atiribubted to that grouwp

by the others?

Aszsumptions
The fellowing assumptions are made as the underlying bases of

[}

ustification for this study. The assumptions have been derived from

Coss

principles of existential philosophy and it is within these applice-
tions to mursing that the importance of the study liss.
1. If commitment to nursiag, or the passage from existence to

being nust be effected by the active acceptance of and a free

engagensnt in the existence given a person, then commitment o
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3.

4.

5e

Limitations
While this study is based on a philosophy of commitment, it is
severely limited in that it is not, as such, a study of commitment.
Rather, it is an atﬁempt to describe one aspect of the existence
in which nurses must achisve commitment. It is proposed that only
through an understanding of this existence can the understanding
of the nature of commitment be approached, the favorable and
unfavorable factors be identified and a favorable existence
restructured.
This study was limited to exploring only that part of the profes~
sional world of nursing coﬁstituted by the perceptions of the
interrelationships or the pattern of identifications and distances
in which the types of nurses composing the nursing universe perceive
they stand. Thus, it does not attempt to study their relationships
with other members of their professional world such as physicians,
patients, or hospital administrators.
This study was limited to the study of professional identifications
and distances between the types of nurses as perceived by .students
of baccalaureate degree, associate degree,-diploma, and practical
nurse schools who graduated within two to six weeks of the time of
administering the data collecting tool. Thus, it did not attempt
to study this world as it exists for the graduate practitiomer.
This study was limited in that it attempted to describe the pattern
of identifications and distances perceived By senior students on
one dimension only, the professional status of nursing.

This study was limited to one school of each type.



Justification and Imvortance of the Study

Justification.~~ Although the professional worldg of the student

and the graduate nurse may have identical definitions, it is self
evident that they are not identiéal in nature as the relatilonships
which constitute them differ. The student's professional world is
largely constituted by her felationships with her teachers, other
students, and members of the hospital environment and it is always
modified or conditioned by her status as a student. In the profession-~
al world of the new graduate, she and her oécupational co~workers, with
whom she will exist may‘be viewed as members of a nursing universe.
Thus, the "web of interrelationships" which constitute this universe,
which bind it together, become an important part of her existence, an
important part of her Mitwelt, the occupational world shared with
others.,

It is true that senlor students have not entered this professional
world, that this is not yet their situation-in-the~world. It may be
argued that an investigation of this world cannot be validly conducted
through the study of students. Thus, this study will not attempt to
describe this professional existence as it is the situation-in-the-
world for nursing practitioners, but rather, the apprehension of this
world, or the perceptions of it that senior students who will soon enter
it may have. :

As May states, "This world includes the past events which con-
dition my existence and all the vast variety of deterministic influences
which operate upon me. But it is these as I relate to them, am aware

of them, carry them with me, molding, inevitably forming, building them
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in every minute of relating."(lz) Thus, the past events in the student's
life as a student will condition her existence as a graduate.

The Mitwelt, which is the basis of this study, is at the same time
what others do to me, and what 1 briné to others. As Heidegger said,
"the whole hyphenated expression being~in-the-world refers to the person
who is, not the environment in which she is. But her interaction with
the environment makes her the person she has become." Thus, the person
who is, who will interact with the new professional enviromment, will
have definite influence on the person she is to become.(zs’l?)

Importance.=- The importance of this study could be derived from
the assumption that education for commitment to & profession should be
the goal of a pr&fessional education, for, if it 1s, the objectives of
such an education would be achieved. However, the importance of commit-
ment to the existentialist is more fundamental in that every individual,
to achieve being, must commit himself and it is within his situation’
limits or boundaries that he muct do so. For student nurses, this
situation in the world is the professional world of nurses and the
relationships composing this world become important in their commitment.
Thué, to understand commitment for them, to attempt to foster it, the
educator must understand this world, but understand it as it exists for
students. As the purpose of this study is to attempt to describe the
pattern of relationahips‘perceived to exist in the occupational world, |
the Mitwelt, it is hoped further understanding can be gained of the
students' perceptions of this professlonal worla within which commit-
ment must be achieved and that such understanding can be of use in the

creation of an educational environment which will be favorable to com=

mnitment.
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Procedure of the Study

It was proposed that‘through eliciting the students' ideals and
insights or perceptions of each others' ideals that thé pattern of
identifications and distances existing between the types of students
could be described. It was also belisved that this could be done
through the use of Vaillot's instruments and accordingly, letters
requesting permission to use the questionnaire in completing this
study were sent to Sister Vaillot and to the J. B. Lippincott Publish-
ing Company; permission was received. (Appendix B)

Students in four types of échools, baccalaureate degree, assoclate
degree, diploma, and practical nurse, who were within one to two months
of graduating were selected to be participants. Letters were sent to
the Director of Nursing Education in one school of each type requesting
permission tb administer the questionnaire. A postcard was included
to be returned by the Director, upon which she could indicate her
Qillingness to participate. (Appendix B) 4n affirmative reply was
received from all four schools. It was found that with examinations
and graduation pending it would be impossible to schedule time for the
investigator herself to administer the test in.all of the schools. To
insure continuity of method copies of the questionnaire with direc-
tions, answer sheets and stamped addressed envelopes for returning themn ‘
were sent to the schools to be distributed as convenient. The data
were then tabulated individually and grouped as to schools for the pur—
pose of statlstical analysis. The data were inﬁerpreted, the study

sumarized, conclusions drawn and recommendations made for further

study.
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Overview

Chapter two will consist of a review of related literature. As
the justification for this study lies in the extension of existential-
ist principles, this chapter will be largely devoted to the explana-
tion of exlstentialism as it relates to an interpretation of the
nature of commitment. Chapter three will describe the instruments
and procedures used, and give an analysis of the data and -the findings
of the study. Chapter four will consist of a summary of the study,
and the presentation of the conclusions and recommendations which can

be made on the basis of the findings.



CHAPTER II
REVIEW OF THE LITERATURE AND RELATED STUDIES

Introduction to Existential Thought

Plurality of viewg.-- Tiryakian, in attempting to discuss

existential thought, notes that such an attempt is faced with "nearly
insuperable difficulties" due to the paradoxes, internal contradic- ;
tions, and absence of unity or order. It is important to understand
prior to any discussion of existentialism that, as Tiryakian points
out, existential thought "...does pot refer to a systematic unified

(24) Kneller agrees when he states: "...existen-

doctrine or school."
tialism is not a systematic philosophy in the traditional sense; rather
it permeates philosophies; it is an act of philosophizing.“(lQ) There
is a plurality of views among existential thinkers, and whereas there
are many common denominators, there are also many contrasting posi-
tiong and fundamental differences.

Thus, in a paper of this scops, an adequate, complete presentation
of existential thought cannot be made and only existential themes
pertinent to understanding the study will be discussed. Further, the
reader should realize that many of the principles selected will be
those of particular existential thinkers and in all probability there
would be disagreement and contrasting views amohg existentialists as
a whole. |

However, the limitations which must be imposed in this study
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delete the possibility of presenting adequate comparisons between
existential thinkers. Therefors, this review of existentialism will
be limited to a brief explanation of existential thinking, its origins,
and some of the common broad themes, selected and emphasized in accord-
ance with thelr usefulness or influence mostly in the areas of psychol-
ogy and psychotherapy and their possible implications in the area of
education, particularly in nursing education.

Many of the terms used in the discussion of existential thought

are from the writings of Heidegzer and other European philosophers.

4s English translators point out, there are in many cases no single
Znglish words which would convey their full meaning. Therefore a
glossary of definitions is prescented for reference to some of the terms
used in the foilowing review.

BEING-IN-THE-WORLD: Heidegger's term for the basic structure
of human existence. The hyphens suggest that the world is
constitutive of the being. It is the being of a self in its
inseparable relations with a not self.

DASEIN: Heidegger's term for human being. Literally it means
being there and signifies man is the only being who knows he
has a there and that he is there.

EIGENWELT: In Heidegger's analysis of world this is the third
mode of experiencing world. It is the world which is experi-
enced in the mode of self-relatedness.

ESSENCE: OSubstance, that which is. To existentialists the
esgence of man is existence.

EXISTENCE: The fact that something is. To existentialists,
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exlstence is viewed as primary to essence and means a standing
out, an e-merging in the world of the person.

EXISTENTIALITY: In Heidegger's ontological analysis this is one
of the three componants of Sorge or concern. It is being in
advance of oneself. Dasein anticipates or comprehends himself
in the future mode of the being=-who-is-not-yet-can~be.

FACTICITY: The second component of Sorge or care, it is being in.
a particular situation.

FALLENNESS: In Heidegger's analysis of Sorge Fallenness is the
unauthentic state in which the person exists in the world of
everyday concerns. In this state Dasein is unfree in that
he is one among many, having identified himself with objects
and forgotten his existence.

MITWELT: In Heidegger's analysis of world this is the second
‘mode ‘of experiencing world. The Mitwelt is the world of
other humans, the communal world that is always shared with
others.

MYSTERY: According to Marcel, being must be regarded as a mystery.
4 mystery is a problem encroaching on-its own data, the sub-
Ject and object being mutually involved constituents of each
other.

PRESENCE: In Marcel's writing, in human relations presence is
the capability of being available to others with the whole
self. In the relationship the third pérson is abolished and

each becomes a Thou to the other or a We.
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SORGE: In Heidegger's ontological analysis Sorge is the term
used for the three basic structural determinants of the person
or belng-in-the-world. Sorge is the concern of Dasein for his
being which'relates him to his being and has three components,
existentiality, facticity and fallenness.

THROWNESS: In Heddegger's analysis of being-in-the-world,
throwness is the first state or manner in which a person is
in the world. It is a self encountering, & sense of finding
oneself located in the world.

UMAELT: The third mode of experiencing the world according to
Heldegger. It is the world as experienced as a surrounding
environment, the world of tools and nature.

WORID: 1In Heidegger‘s term being-in-the-world, world is an aspect
of the person himself snd is experienced in three modes, as a

surrounding environment shared with others.

Backgrounds of BExistentisl Thought.-- According to May, Existen-

tialism is an expression of the profound dimensions of the modern
emotional and spiritual temper and is shown in almost all aspects of

(12) It is found in philosophy, ih psychology, in the

our culture.
literature of Dostoevsky, Kafka, Rilke, and in the art of Van Gogh,
Cezanne and Picasso. Schrag states that existentialism as a way of
life can be found in the writings of Socrates, Augustine and Pascal but |
as a distinctive philosophical movement it first began with the reflec-
tions of Kierkegaard, Marx, and Fuerbach in the first part of the

nineteenth century.(zl)
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Existential thought is in many ways, in May's opinion, "the unigue
and specific portrayal of the psychological predicament of contemporary
Western man..."(lz) To understand this statement it is neceséary to
examine the social and historical forces which have created the anxisty,
conflicts, and feeling of estrangement of modern man.
As May points out these are the same crises which generated psycho-

-analysis.(lz)

In the 19th century, the personality of man was fragmen-
tized, or compartmentalized, man being viewed as reason, will and
emotions, his life consisting of weekday existence separated.from ‘
religion on Sundays, his ethics diverced from business. Further, as
Tiryakian points out, political and religious movements had transferred
power from a small aristocratic class to a much broader commerical
nmiddle class, termed as "bourgeois society," in which the individual's
task was to find an accepted niche and to adapt his hgeds to the needs
of society.(24) The developing industrial age tended to further the
depersonalization and dehumanization of man, the assembly line manipu-
lating man much as the machire he was called upon to manipulate.
Paralleling the machine age was the rapid development of many
autonomous sciences, each following its own particular direction, there
being no unifying principle between themselves or between science,
philosophy and theology. This compartmentalization of the culture was
paralleled within the human personality by repression and Freud's
development of scientific techniques for understanding the fragmentized
- individual. However, as May polnts out, Freud Qiewed the fragmentation
of the personality only in the light of natural science.(lz) Kierke-

gaard and Neitsche, the forerunners of existentialism, foresaw the
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results upon the inner emotional and spiritual life of man, leading
ultimately to the estrangement of men from one another and finally to
man's alienation from himself.(12>

According to May, this does not imply that Kierkegaard or Neitsche
underestimated psychological analysis, only that their concern was with
understanding man as the being who represses.(lz) Kierkegaard's
attacks were directed against what he viewed as the insipid Christian-
ity of his day and Hegel's philosophical system which divorced reason
from subjectivity, but Kierkegaard's call was to the individual. To
Kierkegaard, man's illness was due to the want of passion, of commit~
ment. It was to an awareness of one's own subjectivity that Kierke-
gaard directed attention, for to Kierkegaard, subjectivity was the
essence of man and the freedom and the responsibility that went with
it were the essénce of subjectivity. Kierkegaard pursued the question
of how one could become an individual, and the answer for him was that
the individual must become inward, he must make a choice, but with
passion, and must constantly renew it.(12’3’25)

According to Tiryakian, modern existentialism is also a reaction
against the spirits of positivism and scientism, which see man as
essentially a knoﬁable object of science, whose dimensions are reducible
to quantitative scientific measurement and whose place in the ,world is
as an object among objects.(24) Existential thought then can be viewed,
as Tiryakian writes, as a reaction or protest against the negation of
integral man in dominant philosophical circles énd in the modern urban-
industrial world. Thus, it is called a philosophy of crisis, of the

relation of the individual to society in modern civilization.(24)
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Existentialism represents an attempt to describe and prescribe a place
to the existing individual in mass, technological socisty; it is an

attempt to reaffirm the importance of the individual.

Existential Thought.-- The term "existentialism" is surrounded

with confusion, as May points out, and has been used to mean every-
thing.(lz) To many, it has been identified with Sartre's philosophy,
regarded by Collins as péstulatory atheism, which, as Tiryakian states,
“represents one view of man's existence, but by no means does it
exhaust or should it be equated with the broader term 'existential
thought.‘"(s’ZA)

To answer the question, "Just what ié existentlalism?", perhaps
the most fruitful approach is to examine what it attempts to do. May
says that "it is not a comprehensive philosophy or way of life, but an
endeavor to grasp reality;"(24) Vaillot says that afﬁer Kierkegaard,
all existentialists have attempted to re-establish the priority of the |

concrete, singular person, studied in the very fact of her existence.(25)
Molina states that it is probably impossible to find a definition to
which all students and members of the existential movement would agree
but offers'a definition centered on two aspects significant and wide-
spread among men generally considered to be existentialists: "existen-
tialism is & type of philosophizing ﬁhich endeavors to analyze the basic.
structures of human existencs and call to individuals an awareness of
their existence in its essential freedom."(lé) “olina also offers a
definition of existentialism, much like Vaillot's, as "a systematic,
often technical exploration of the category of the individual."(l4’25)

hecording to Schrag, existentialism is the philosophy which seeks
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to deal with the basic problem of man's knowledge of himself and is
devoted to a foundational and rigorous examination of the human con-
dition. It has emerged as an "emphatic philosophy of human finitude,
in which the concepts of finite freedom,. temporality, historicity,
nonbeing, estrangement, anxiety, death, guilt and resolve are central."
(21) Through these, existentialism has formulated the structural
analysis and ontology of human existence. Recognizing that there are
differences among existential thinkers, Schrag states there is a basic
similarity in methodological procedures and that a common perspective
on the nature of existence underlies thé apparent diversities, that
these differences are actually "...adventitious to the elucidation of
the fundamental question 'what does it mean to exist?'"(zl)

Existence versus essence.-— It can be noted thus far that in the

attempt to define existential thought, the concept that emerges as
central is what has been suggested to be the sole unifying principle
of existentialism, that existence precedes essence. Kneller states

the existentialists' position when he says, "...the question what is
man can never be answered until we know what it means to say that man
is. We caﬁnot search for essence until we have explained the existence
of the thing whose essence we are seeking."(lo) Vaillot points out
that all existentialists have endeavored to set right the relationship
between that which is, essence, and the fact that it is, existence.(25)
Western thought since the rennaissance, particularly in the sciences,
haé been concerned with essences or substance, an approach useful in
the development of universal laws but one which nevertheless must omit

the existence of the individual subject. Thus, existentialism is the
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attempt to eliminate the chasm between what is abstractly true and what
is existentially real for the exlsting individual, through, as May
states, "the endeavor to understand man by cutting below the cleavage
between subject and object."(lz)

Existential thinking has been termed irrational by many and
confused with movements of anti-intellectualism which subordinate
thinking to acting. However, May states the existentialists’ appeal
to a reglity underlying both subjectivity and objectivity and speaking
for existentialist thinkers in the psychological tradition, claims it
is possible:to have a sclience of man which studies human beings in
their reality.(lz) Schrag, in refuting the charges of irrationalism
states that existential thinking "...transcends the distinctions; the
validity of thought is in nowise denied, what is denied is that thought
can be reduced to a rational objectifying, theoretical activity."(ZI)
Tiryakian points out that anterior to rational thought is the knower's
own existence, that "..;Bafore { can think I have to exist, I have to
be." Thus, it is precisely the task of the existential thinker to
think his existence, he must penetrate his concrete particularity and
existential involvement with thought which has-universal validity.(ZA)
The existential thinker is a thinker and an existing individusl at one
and the same time. He lives his existence at the same time that he
thinks it.

Further, Schrag states, existential truth is a mode of existence
and a way of life, something one is rather than has, something one
lives rather than possesses.(21>- Existentialists view the experience

of existence as preceding the subject-object split. The existential
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concept of "being-in-the-world," arising from man's pre-theoretical
encounter with his exisﬁential world of personal and practical concerns,
is the primary phenomenal concept through which it becomes possible to
under-cut the subject-object dichotomy. Existentialism seeks for the
elucidation of the experience of the active-existing subject in con-
trast to the isolated thinking subject. Priority is given to being,
knowing is itself a mode of being. Thus, the existential philosopher
insists philosophy must teke its point of departure in the awareness of
individual selfhood, for existence means having one's being &s a human
individual in the world.(2L)

The subject-object cleavage essential to traditional rationalism
is incompatible with an existential approach; existence literally refers
to a state of standing out, of e—merging.(24’25) Human existence sug-
gests a coming-out, a presentation of the individual to the world and
the world to man. There will always be an existential nexus bétween
the self and its objects and this becomes an important topic for exis-
tentislist inquiry.(24) Thus, as Tiryakian states, existential philoso-
phizing will revolve around the presupposition: "I am always existen-—
tially related to my objects."(24) Attention is thus concentrated on
I am, what it meané for the subject to be and what is meant by being.

Concepts of Existentialism Pertinent to Commitment

Before some understanding of the importance of commitment or
personal fulfillment can be gained, it is necessary to explore some of
the themes basic to existential thought, remembering there are wide

differences in interpretations between existential philosophers. The
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fundamental phenomenon in an existential ontology is as Schrag states,
the primordial consciousness of being-in-the-world, which experience
constitutes the phenomenological departure for a description of exist-
‘ence.(zl) Blackham states the mode of existence of human being has a
structure. Especially to Héidegger, human being is being-in~the-world,
or the being of a self in its inseparable relations with a not self.(B)

Molina and Tiryakian state that to existentialists the person is
one whose essence lies in his existence.<l4’24) Derived from the
Latin word existere, to stand forth, to arise, existence here must be
grasped as a standing out, an e-merging. Thus, the essence of the
person is to stand out beyond himself; the person is that which can
get beyond itself, can transcend itself. This standing out is taken
in relation to the world, humsn reality is essentially a being towards,
a standing out in the world, & being-in—the-vorld. 3»12s14,24)

A1l existentialists recognize the distinctiveness of human being
in contrast to other beings, for man is the only being-in-the-world
capable of reflective thought. This hyphenated expression signifies
the being who is there, implying man knows that he has a there and that
he is there.(lz)

4s 1t is man and only man among all entities who raises the ques-
tion of being, Heidegger used the term Dasein to denote human being
which literally means "being there.® It is Heidegger's analysis of
Dasein and the concept of world that has been most fruitful in existen-
tial psychotherapy, which is the attempt to understand man in his

(12)

reality as a being-in-the-world. As the essence of Dasein is exis-

tence, a standing out from its teing and the characteristic of Dasein
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is to transceﬁd itself, man is possibility. Dasein has the power to
be for his existence is in his choice of possibilities which are open
to him.. Sinée choice is never final, existence is indeterminate because
not terminated.(B’lA) Dasein is thus dynamic, is a potentiality, a
process and, as May states, is always becoming. Thus the significant
tense is the future and the critical question is what I am becbming.(lz)

Heldegger's analysis of the concept being-in-the-world yields three
components: the world, the being who is in the world and the relation
of being in itself. These three components can be analyzed separately
but actually they are interdependent. The world, according to Heideg-
ger, is an aspect of the person himself, its significance determined
by the concern of the person and, as May states, to understand any
human we must first understand his'world.(lz)

Binswanger also views Heidegger's concept of being-in-the-world
as transcendenée and viewé the importance of this concept as overcoming
the diéhotomy of world into subject and object.(lz) To Binswanger this
concept of world in the sense of world formation or world design is
that toward which the existenée has climbed and according to which it
has designed itself.(IZ) This becomes important for the what of the
world design furnishes the how of being oneself. Transcendence implies
self design as well as world design, the existence of an individual
being different according to the many potential modes of being for the
self and the design it chooses. Thus the choosing of the what, the
potential mode of being-in-the-world as a nurse, will determine the how

of being oneself.(IZ)
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Horld.-- The first component of being-in-the-world, the world, is
an aspsct of the person himself. Thus the problem is the worldliness
of world or the matrix of significance determined by the concern over
the’world on the part of a person, the world receiving its essential
characteristics by relations of reference.(B)

Again, 1t is Heidegger's ontological analysis of human existence
that is most fruitful for clarification of the existential concept of
world. According to Heldegger, the world is experienced in three modes
or horizons. The first or the Umwelt is the world as experienced as &
surrounding environment, disclosed as a world of tools and nature.

The second mode, the Mitwelt, is the communal world or that which is
always shared with others. The third mode, the Eigenwelt, is the world
experienced in the mode of self relatedness or the world as uniquely
one's own.<2l) These three modes of experiencing world are inter-
related, interdependent, simultaneous and perceived in man's immediate
understanding only in structural interdependence. However, existen-
tialists believe they can be independently analyzed.

ds it is the Mitwelt, or communal world of nursing that this study
proposes to describe, only this mode of experiencing the world will be
- further discussed. However, it must be stressed that the existential
world is experienced as a surrounding environment shared with others.
The Mitwelt is, as Vaillot states, made up of man's relationships with
other men; it is at the same time what others do to me and what I bring
to others.(25) Speaking of the Mitwelt, May states world includes the
structure of meaning which is designed by the interrelationships of the

persons in 1t. The meaning of others in groups of human beings is
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determined partly by one's own relationship with them, the essénce of
the relationship is that in the encounter both persons are changed.(lz)
"...the relationship molds my being as I contribute to the molding of
others being."<25) Thus the relationships between the individuals in
the occupational world of nursing form an important part of each per—
son's Mitwelt.

The being who is in the world.—— Heidegger's analysis- of the

second component of the concept being-in-the-world, or the being who
is in the world, proposes that there are three aspects that make up
the structure of the person, which is termed Sorge or care.(lé)
Tiryakian states that a primary mode of human existeﬁqe is to care,
man as an existent is always distinguished by his caring and, by
caring for things, man's existence is open ended.(QA) Heldegger de-
seribes Dasein as that being who is concerned for his being and who
in his éoncern relates himself to his being. Thus concern or care is
a basic structural determinant of being-in—the—world.(zl)

The total structure of care is the fundamental structure of the
being who is in the world. There are three components of Sorgs or

concern: existentiality, or being in advance of omeself, facticity,

or being in a particular situation in the world, and fellenness, or
being absorbed in the world.(IA)

In existentiality as a component of care, or being in advance of

oneself, Dasein anticipates, or comprehends himself in the future mode
of the being-who-is-not-yet-can-be. It is important to recognize that
this existential future is already an integral aspect of the person

grounded in the projective nature of understanding. The self must be
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understood as a synthesis of possibility and necessity. In necessity
the self is that which it has been and in posgibility becomes that
which it is not yet.(®1) Ixistentialists regard the self as to be
seen in its potentiality, they hold the past can be understood only
in the light of the future, what an individual seeks to become deter—
mines what he remembers of his has been.(lz) Tiryakian states Dasein
is primarily a "being-possible” and human being is charactérized not
by having possibility but by being possibilities, the most basic one
being the possibility to be an authentic self or not.(24)

Dasedn, being possibility, exists by projecting itself; man's
comprehension of the world springs together with his béing cast into
the world from a common root in a basic human situation. He recog-
nizes for what he exists in his possibilities and for what things about
him exist in their answering to his possibilities. The meaning of
human existence is elaborated in the possibility of action of Dasein.
Man gives sense to what is about him by making use of it, but this
construction is limited by the nature of things. Not everything is
possible in the organized, routine brute world. This opens two
decisively opposed modes of being: authentic being rooted in the
explicit sense of the situation and unauthentic being moving automat-
ically in the established ruts and routes of the organizad world.(ZA)

Facticity as a component of §g;gg, or care, is being in a particu-
lar situation. This concept of the person's situation is one all exis-
‘tentialists emphasize. Vaillot quoted Marcel as saying the human
situation is to be being-in-situation.(®5) Xneller states that all

existentialists hold that human existence is "inserted into the world,
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man faces a determinate situation but it is his situation.”(lo) To
Jaspers, man's existence can be worked out only within the sphere of
emplrical being and everyday empirical being is being-in—a-situation.(5)
Man's emﬁeddedness in the world is always achieved in terms of particu-
lar and concrete circumstances.

Heldegger states situationality is the determinant which expresses
the perpetual finding of one's self as "already there." Dagein finds
himself already there and finding himself in a situation, Dasein is
confronted with the responsibility of determining what significance
this situation will have in his future decisions, what role it will
play 1in his project of becoming that being which he is not yet.(2l)

Existentialists recognize that there are some basic situations
from which the human cannot escape. 4s Jaspers points out, man must
~die, suffer, struggle, toil, ahd chance guilt.(S) These are viewed as
ultimate situation limits or boundary situations and Dasein cannot go
outside them or modify them; he can only accept them as being inevitable.
In the world of nursing, the nurse is always confronted with these situ-
ations in the suffering and death of others and these can be accepted
and become stepping stones to personal commitment.

Ihe relation of being—in.-~ The third component of Heidegger's

analysis of being-in-the-world is the relation of being-in itself or
the manner in which a person is in the world. The first state or
manner is that of self-encountering, or "“throwness', a sense of finding
oneself located in the world in a non-disciplined manner while at the
same time charged with the responsibility for one's being.(B’s) The

person encounters the there which he occupies and through moods or the
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affective state he learns how things are going. His situation in the
world is illuminated. The acceptance of throwness constitutes the
authentic past of the person.

The second manner is understanding, through which the person
projects himself toward his possibilities. The projective nature of
understanding constitutes the existential future of the person in the
mode of the being-which—is-not—yet-can~be.(21) Dasein assumes his
past or throwness on occasion of looking forward to the future of pro-

Jecting his possibilities on the grounds of his given situation.

Authentic Versus Unauthentic Existence

Unauthenticity.-~ Dasein is being-in-the-world and it is being with

others. To all existentialists there are two ways of existing in the
world within one's situation limits, authentic and unauthentic existence.
To Heidegger, once man becomes aware of his facticity, of his situation
in the world, he comprehends it and his understanding demands he project
himself into his future possibilities. Ia the unauthentic state, or
fallenness, the individual is present in the world of everyday concerns.
He exists with no deep feelings in the mode of the public or anonyrous
third party, and his behaviour is determined b; habit or custom. He is
sacrificed to the present in his flight ffom his futture and his past.
(17’21) In this state; Heidegger and Kierkegaard say, man is absorbed
in the affairs of the world, is one person among others, is unfree.(lA) ‘
His decisions‘are made by the "one" or mass group. In the unauthentic
.state Dasein confuses being with having. Human being has identified

hinmself with objects of care and forgotten his own existence.
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This type of person, living in the unauthentic state, can be

compared to the nurse identified by Reissman as the migrant and by
Habenstein and Christ as the utilizer.8:9) The wtilizer is described
by Habenstein and Christ as the nurse motivated by no transcendent
goals, who remains with no particular dedication to an ideal or life
philosophy encompassing her work, the one to whonm nursing is a job
consisting merely of a succession of discrete tasks or events, who is
in the work but mot of it.(?)

Authentic existence.-- Kneller eﬁphasizes that Dasein, or hwuan

being is understood as existing in the world and its pecyllarity is its
relationship to the world.(lo) The essential characteristic of Dasein
is concern. To Heidegger, man is both creator and subject of his own
experience and the truly human aspect of man's existence lies in his
acceptance of the responsibility for developing his own being into =
mature self. The acceptance of this responsibility is commitment or
authentic existence. |

To Sartre, the authentic min is the one who assumes his freedonm
and the requirement of authenticity is that man asswme ‘responsibility
for his past while simultanecously recognizing his responsibility to
surpass it toward a future.(24) Authenticity to Marcel is participa-
tion in being and the authentic existent is the man who raises himself

(11)

from existence to being. Being is for every man the full develop-
ment of his potentialities but being is never attained: man never is,
he becomes. This ever continuous passage from existence to being is

- 2. (e

offected through commitment.

According to Marcel, modern man has lost the awareness of the sense
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of being, the individual is seen as an agglbmeration of functions.(ll)
Being must be regarded as a mystery, not a problem and to Marcel a
mystery is a problem encroaching on its own data, involving them., The
subject and object are mutually involved constituents each of the other.
Thus, the tension between being and having is resolved by assimilating
having intec being. In human relationships this becomes I and Thou, in
which the third person is abolished and in mutual recognition each
becomes a Thou to the other or We. Each Becomes present to the other.
To be capable of presence is to be available to the other with the
whole self.(B’ll)

How, then, does one become authentic? Existentialists say the
problem is in discovering that occasion that calls a person away from
doing as "one" does to doing as the individual chooses to do. To
Heidegger it is dread of and for being~in-the-world that frees the
person for self projection toward freely chosen possibilitiest‘lA) By
revealing to Dasein what it means to be in the world, dread reveals

the person's existentiality or being-in~advance-of-oneself, his

facticity or situation in the world and'his fallenness or being ab-
sorbed in the world. In the world of nursing where the nurse is
constantly confronted by the ultimate situation limits of illness,
suffering and death, the occasion is constantly there Ffor the accep-
tance of them for free choice or whole hearted commitment.

The other.-- Human existence is shared existence and existential-
lsts stress human relationships. Kneller states no doctrine exists
that more greatly exalts the value of the human personality.(lo) Most

existentialists agree that in the modern world of mechanization the
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individual has become depersonalized, a mere unit to be manipulated.
In the world of medicine with its increasing technological sophigti-
cation and its stress on functions there is the danger of regarding
the individual in.such a manner, as an object.

Marcel states that every individual in his own field must do what
he can to promote and maintain the essential dignity of man.(ll)
Heidegger, Jaspers and Marcel all stress the need for man to strengthen
the bonds of human affection to recognize each other's dignity and
freedom.(11’3’5’14’17’21) ‘ .

To Marcel, the characteristics of the authentic personal existence
are the abilities to face, to challenge, to take responsibility for, to
take upon oneself and to evaluate. The person is disposable or ready
to make himself available to others and fully present. The importance
of commitment to the nurse is apparent if she is to regard patients not
as ‘objects or technical units to be manipulated but as "thou." The
nurse needs to be available to her patients, to accept and help them
accept the ultimate situation limits of death and suffering and meke
responsible choices within their limits. The nurse's relationship with
her co-workers is équally important and it is essential they become
"we" in their responsibilities to the patients, that the nurse not be
absorbed in the world of "das man,® doing only what the group demands,
avoiding personal decisions.

It must be emphasized that authentlcity or commitment must be
achieved in a person's situaticn in the world. In authentic existence
or the committed life man accepts his past, understands his situation

in life and on the basis of these projects into the future. What a



person 1s now is determined by his possibilities as projected into the
future and by the possibilities he has realized in the past. Some
understanding of that part of the nurse's situation in life, her rela-
tionships with her co-workers becomes important to understanding what
factors are favorable to éommitment and how to stimulate and nourish
commitment. Thus, the perceptions the students hpld’of the occupa-
tionél world they will share upon graduating can be of importance in

understanding what commitment will be for them.

Zducation for Commitment

This exploration of existential themes clearly points out the
importance of the student nursefs situation-in-the-world and of the
relationships which compose her Mitwelt. The question now arises as
to the relation of these to education. Schrag states that existen-
tialism is not immediately useful as a source of answers to specific
educational problems, its force is %o suggest what we should be looking
for, in what direction our activities should be moving.<21) Kneller
points oul that existentialism is concerned with the unfolding of the
individual as a whole in the particular situation in which he finds
~himself. The human being-student chocses wifﬂén the environmental
situation and the teacher must understand the situation and her own
role in it. What this study purports to do is to seek some understand—
ing of the students' situation in the wofld; an important aspect of
which is their view of future relationships in the occupational~world
of‘nursing.

Exploring the two-fold goal of a professional education: "the

education for the continued existence, prosperity and social usefulness

36
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of the profession and education for the self realization of the
educand," Vaillot concludes that these would be attained at once if
the educator would help the educand to become wholekeartedly committed
to the profession.(zs) Quoting Super, Vaillot states that "vocational
adjustment means self-realization," and that self-realization coincides
with ego-identification and follows commitment.<23)

Roe; Vaillot states, affirms that professional excellence and
commitment go hand in hand.(lg) If commitment to a profession should
be the goal of education in professional schools, Vaillot podints out,
then one of the basic tasks of educators should be to find ways of
fostering commitment and én interest in its nature and an understanding
of the conditions which will nourish it or deter it should be of prime

importance to them.(25)

Review of Vaillot's Study

This investigation was done on the basis of a recommendation for
further study made by Vaillot. Vaillot's study was undertaken with
the purpose of deseribing the worlds of student nurses in baccalaure—
ate, diploma, and practical nurse schools. Veaillot states her study
received its relevance from themes borrowed ff;m existential philoso-
phers. Those themes give the students’ professional world importance
as‘the situation in which students must achieve being or comaitment.

Based on Heidegger's analysis of Mitwelt and Umielt, Vaillot

viewed the student's professional world as being composed of a pattern
of identifications and distances. The assumption was made that this

pattern could be described by eliciting the students'! ideals on an
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important question and comparing these with their perceptions of the
ideals of other important persons who share this world, their teachers,
the head nurses, physicians, and patients, and the students' opinions
of the actual situation in narsing today.<25)

Freshman and senior studanté in two baccalaureate degree schools,
ten diploma schools and five practical nurse schools were studied by
Vaillot. The question of a professional versus a traditional orien-
tation was chosen by Vaillot as the basis for the comstruction of her
questionnaire as it is a question recognized as clearly dividing
nurses. The nurse with a professional orientation regards nursing as
a full-fledged profession in the narrow sense of the word , (25) That
is, nursing to the "professionalizer® is, as Vaillot states, "...auton—
omous, self directing, demanding advanced preparation of its prac-
titioners, éarrying soclal prestige and entailing broad responsibili-
ties.“(25) The professional nurse is nursing oriented, regards health
as a major problem in our scciesy and accepts the responsibility of
the murse's roie in meeting it.

The nurse with a tradition:l orientation is ".,.motivated by an
ideal," an ideal which can b2 traced back to Florence Nightingale.<25)
The traditionalizer is patieat oriented and regards nursing as a
service 1o paﬁients. She 1s ccaitent to have the service she gives the
paﬁients be directed and supsrvised by physicians who with the general
public she bélieves to be qualified to judge nursing and set education-
al standards. The length of exoerience a nurse has and the warmth of
the nurse-patient relationships are believed by‘the traditionalizer to

be of prime importance in contrast to the professionalizer who stresses
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education, skills and efficiency.

Vaillot regards both of these orientations as valuable and equally
good. The real problem, according to Vaillot, is the intrapersonal
conflict among nurses, caused by their compromising between the two
orientations, claiming values they do not or cannot translate into
their conduct.(25) The solution she proposaes is commitment to the
orientation the nurse chooses within nursing, or commitment to nmrsing.
Thus the.question of a professional orientation versus a traditional
orientation is used as the basis for studying the relationships in the
students' world. |

Valllot's questionnaire was used in the present study. Informa-
tion relating to the construction, validation and description of the
instruments will be found in chapter three of this report.

Vaillot sﬁates that her study tested no hypothesis or asked no
specific question, thus, could draw no conclusion. Rather, it attempted
to give insight into the student nurses' professional world. The find-
ings of Vaillot's study revealed differences between the groups in
their orientation, but in no instance did any group's ideal lie on an
extreme of the professionalization scales. The main differences secemed
to be in their allegiance to the other members of the school environ-
ment. Vaillot found the baccalaureate degres students! ideal was
closer to the teachers' ideals. The diploma students! ideals agreed
with the head nurses and physicians and what marsing actually is. The
practical nurse students' idsals agreed with the patients.

Vaillot's findings indicatad the baccalaureate degree students!

ideal of nursing was more professionally oriented than diploma students
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who in turn were mere so than the practical nurse students. However,
the differences bstween the groups were not based on the tasks they
performed as no group claimed zny specific task as its own. None of
the groups identified with their teachers: In all cases the students
felt their teachers wanted nursing to be too much of a profession and
felt the teachers were out of contact with the hospital world of the
head nurses, physicians and the real situation.(ZS)

On the basis of the findings of her study Vaillot made the follow—

ing recommendations: ‘ | :

1. A study be done of the type of communication existing between
teachers and students, and of the teachers' perceptions of
their relatibnships with the students.,

2+ An historical study of the origins and development of the
professional ideal amcng nurses be dons.

3. Studies be done of aurses’ opinions concerning the profes—
sional status of nursing comsered with sociological factors.

4o A& study be done of the beliefs each type of student holds

concerning each othars'! ideals.

Ui
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4 survey of nursing liter:zture shows that nuréas are divided by
two major orientations, charact:rized as a professional versus a tra-
ditional attitude, which cause intrapersonal and interpersonal conflicts:
Vaillot suggests that both cricatations are good and suggests nurses
become committed to nursing within these two attitudes and proposes &

vhilesophy of commitment bassd on existential themes.
T D
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& review of existential themes reveals that existence is viewsd
as preceding essence and to achieve authentic being or commitment a

X

person must pass from existence to being. man being is bsing-in-
situation and thus it is within their situation in the world that
studeht nurses must achleve commitment. In relation to education for
cormitment, the literature points out the necessity of the teacher
urderstanding the educand's situation-in~the-world. Several educators
state that the goals of a professional education would be achieved if
education for commitment were its goal, 4 person's world, to existen—
tialists, is both in their situation and their apprehension of that
situation, and as Vaillot states, the student nurse's apprehension of

her situation constitutes her professional world. It is this which

was the basis of Vaillot's study and of the present study.



CHAPTER IIX

PROCEDURE, TABULATION, ANALYSIS OF DATA, AND FINDINGS

Procedure of the Study

Selection of the Instruments.-- It was the purpose of this study

to explore that part of the world of mursing which is constituted by
the web of inter-relationships which bind together the members of the
nursing universe, the types of aurses, as they were seen through the
eyes of senlers in schools of four types. The study.sought to explore
the perceplions the types of students have of each othars’ relationship
with them and with each other by describing the pattern of professional
identifications and distances ia which each group perceives they stand.

Thus, an instrument was nezded which would yield a measure of the
students' ideals in relation to a common atitribute. It was decided
that Vaillot's instrument, developed to explore the.pattern of relation-
ships existing between the students and the important members of their
professional world on the question of professional orientations could
be used. It was believed that the use of Vaillot's instrument would
possibly increase the value of the present study as the use of an
instrument previously tested through actual usage would increase the
-reliability of the findings.

Description of the instruments.-—- Vaillot's instrument was designed

to explore the relationships existing in the students? Mitwelt, their

professional world., Her instrument was constructed to reveal the
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patterns of identifications_ané distances between the students and
important persons in their professional world, their teachers, the
doctors, head nurses, and paticats. This was done by & questionnaire
in which the students expressed their own ideals, their opinions of
the other persons' ideals anl their perception of what the actual
situation is in nursing teday. The question of a professional versus
a traditional orientation was s:lected as the basis of the question~

naire because, as Vaillot statel, nursing literature indicates these

sing
)

U‘l

orientations clearly divide nurs eu°(
The instrument consisted of two sets of scales., The first part,
the professionalization scales, was designed with the objective of
measuring professional orientation. (Appendix 4) From nursing litera-
ture Vaillot abstracted nine characteristics of a professioﬁally orien-
ted nurse and constructed twenty-five multiple choice items. The item
stems presented a debatable professional issue and the three possible

traditional orien~

ks

answers represented a professional, intermediate o
tatlon. Discrepancies and similarities between the students' ideals

and their opinions of the other persons! ideals indicated professional
distances and identifications bstween them.( 5)

The second part of the instrument, the assignment of task scales,
was based on the assumption that onc's professiohal orientation is
reflected in the tasks and functions composing the professional world
and there 1s a hierarchy of tasks. 4 list of thirty tasks was compiled,
ten administrative, ten technical and ten touch tasks involving dircct

patient contact. (dppendix 4) Within each group‘of ten were five com-

plex and five simple tasks. The students rated each task according to
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the type of nurse they believed would ideally perform it, who they
believed'the others would want to do it, and who actually did do it.

Vaillot conducted a pilot study. Statistical analysis indicated
the instrument did measure differences in patterns of identification
and distances between the types of students and their co-workers.
FPurther validation was obtained by item analysis of ratings of nursing
educators and head nurses on the items as to the professional objec—
tive in the stem and the attitudes represented in the altérnatives and
as to the complexity and classification of the tasks. Hypotheses were
formulated and their verification coupled with the above found that the
instrumeht validly measured the objectives it was designed to do.

These tesls were confirmed by findings in the actual study.

HModification of the instruments.~- Two major changes were made in

Vaillot's questionnaire to adapt it for use in this study. The first
was to change the bersons the students were asked to rate. The sécond
chenge was in the assignment of task scales. In Veillot'ls Study the
tasks were assigned to one of three possible choices: a registered
nurse with a baccalaureate degree, a registered nurse with either a
baccalaureate degree ér a diploma, and a licensed practical nurse.
There was no provision for a registered nurse with an associate degree
and as this group is included in the present study it was necessary to
change the possible answers to include this type of nurse. Each cate—
gory of nurse was represented by a number and no rating represented any
grouping of the types. (Appendix &)

The remainder of the questionnaire was used essentially as Vaillot

constructed it and consisted of an introductory page with a brief
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explanation of the test and questions to obtain background information
of the students, directions for each scale, the questionnaire>itself
and answer sheets for both scales. (Appendix A4) In the professional-
izatlon scales each group of students was asked to give their opinion
of what the ideal situation should be, what they believed each other
type of students believed to be ideal and also what the actual situa-
tion is in nursing today. Thus, the professionalization scales would
yield five answers for twenty-five multiple choice guestions. The
professional attitude was represented by a score of O, the intermediate
attitude 1, and the traditional attitude 2. The lower the total score
the more professional the orientation..

The assignment of task scales would yield five answers for each
of the thirty tasks. The four itypes of nurses were agsigned the values
of O for a registered nurse with a baccalaureate degree; 1 for a regis~
tered nurse with a diploma; 2 for a registered nurse with an associate
degree; and 3 for a licensed practical nurse. Thus, the lower the
total score the greater the frequency registered nurses with baccalaur—
cate degrees were selected. The ratings assigned the diploma and
associate degree Studenté were arbitrarily assigned on fhe bagis of the
length of the educational program and do not imply a greater degree of
~professionalization. P

Sources of data.-~ The sample studied was composed of senior

students, or those within two months of the completion of their program
of study in one school of each type: baccalaureate degree, associate
degree, diploma, and practical nursing.

In Oregon there were two collegiate schools, or four year programs
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leading to a bacéalaureate degree, and three diploma schools of nurs-
ing or three year programs conducted by hospitals., As both of the
baccalaureate programs and two of the diploma programs are located in
the city of Portland, it was believed that there would be less varia-—
tion between the schools due to geographic influences if schools within
the same metropolitan area were selected. As thers were no associgte
degree programs in Oregon it was nzcessary to select one from a neigh-
boring state, but this school sleo lies in a2 large metropolitan area
only a few miles from Portlaad. It was necessary to select a practical
nurse school from a smaller city lying fifty miles outside Portland as
this was the only school whose date of graduation coincided with the
other types of schools.

The selection of the baccalaureate degree school and the diploma

5

school was made largely on the hasis of the availlability of the stu-
dents. 4s all of the diploma vprograms are affiliated with a religious
bbdy, an additional factor favorable to the selection of college
program 4 was its religious affiliation as opposed to collegs B which
is a state operated school,

The college program selected is affiliated with a Catholic univer-

"oy

sity and the diploma program with a Protestant or fZpiscopalian hospital.
The associate degree program is conducted within a junior college and
the practical nurse school a twelve month program within the public :

school system for adult education.

Collection of the data.— 4 letter of introductiion was sent to the

Director of Nursing in each of the selected schools. The letter briefly

described the study and requested the achool's participation.
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(4ppendix B) 4 stamped postcard was included upon which the director
could indicate whether or not she was willing to participate and the
number of senior students enrolled. (Appendix B) All four of the direc-
tors of the schools first selected returned affirmative replies and
were contacted to arrange the administration of the guestlonnaire.

The original plans were for the investigator to administer the
questionnaire. However, it was necessary to modify the method and the
Directors of Nursing were sent copies which they distributed to the
students. Directions, answer sheets and stanped addressed envelopes
for returning the tests were appended to each questionnaire. (4ppendix
&)

The number of students in the senior class in the baccalaurcate

school was 23 and 100 per cent e Of 48 seniors in the diploma

®
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school only 16 responses, or 33 ser cent, were returned. The Director

of Nursing Education was recontacted and she agreed to remind the

students of the questiomnairc but no additional responses were obtained.
It was learnsd that approximetely one third of the diploma students
were on vacation and one third on affilisztion and that 15 actually was
a high percentage of those avaiiable. It was believed that the sample
would tend to be representative of the whole class and the small size
would make it more comparable to the size of the other groups.

Of 18 students in the assoclate degree program 16 or 88 per cent
of the resovonses were returned. OFf 20 practical nurse students only 2
or 10 ver cent of the responses were returned and an attempt was made
to secure more by sending follow-up postcards. Howsver, no further

answers were received and as the students had graduated it was
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ses from the study.

n of the Data
Vaillotls instruction sheet included

dents' age, religion, number of brotners,

sisters, and educational history. (4opendix 4) In tabulating the data,

this information was coded for

scores. (4ppendix C)

each student and appears with their raw

io~~ The data from the professionaliza-

were then tabulated to give to

(dppendix C) Tests of signifi
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the five columns within and
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task scalas

Assignment of

the raw scores and mean sccres

tabulated for each column. In

ach student. These individual scores

tal raw and mean scores for each group.
cance were done between mean scores in
ween groups to iest for significant

~2 professional identifications and pro-
== 4s in the professionalization scales,
for cach student and for each group were

addition, the number of itimes a student

selected a particular kind of nurse was totaled for each colwmn. The

tasks were then separated into
tagks of the three types: adnm
lations were made of the raw a

scale and tobtals made of the n

the six categories of simple and complex
inistrative, technical, and touch. Tabu-
rd mean scores for each category on each

umber of' times each type of nurse was
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chosen by each student. (ippendix C) Item frequencies were then done
for the entire group in these six categories and converted to percent-
age values. In several cases in all groups some students assigned a
task to more than one type of nurse. The higher value was used to
‘tabulate these responses for>thé sume of scores. 4& few students wrote
in a ward elerk or doctor would be preferred and these were assigned
values of 4 and 5. This was done as the omission of these responses
would tend to distort the data by giving them a negative value which

was the value assigned to the baccalaureate students. ~

Analysis of the Data
In the professionalization and assignment of task scales, one
column is titled Reality and this term is used throughout the study.
Reality refers to the actual situation in nursing teday., It indicates
not what students believe siow/d be true but what i1s true as they see
it. In the data referring to ihe assignment of tasks, reality refers
to the person in the hospital enviromment who actually performs the |

duties listed.

Comparison of samples.-~ :zamination of the background information
showed the majority of student. in all the gr;ups had not attended
college previous to their entr:ace into their respective programs. The
data on the students' religion, number of siblings and age was included
on the premise that these factcrs would influence the students? profes-
sional attitudes. However, it was found these factors could not be

compared due to the smallness of the sample. There appeared to be no

relation betwsen the students' answers and these factors.
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Table 1 shows the size of the classes and the percentages of
responses. As explained under data collection, the diploma class was
much larger but the responses from the available students tended to
make the samples more homogeneous as to size.

Table 1. Comparisons of Size of Senior Classes in Three Types of
Nursing Programs with Number and Percentages of Responaes

Type of Program Size of Number of Percentage of
Senior Class Responses Responses
{1) J (2) (3} (4)
Bacecalaureate..cvcass. 23 23 100
Associate degree...... 18 16 88
DRP AR o s Saigs o n oats 48 16 33
‘Total 89 L 62
i

Professionalization scales.—- The professicnalization scalss

consisted of twenty-five multinle choice questions with three possible
answers. The answer representing a professional attitude was given a
value of O, the intermediate attitude 1, and the traditional attitude 2.
Thus, for each scale, a possibie score of G would reflect the highest
degree in a professional attitude and a sccre\of 50 the most traditional.
The mean score for the baccalaureate degree students! self ideal

-

was 8.13. Baccalaureate degree students attributed a mean score of
21.6 to the diploma students, 21.3 to the associate degree students and
32.04 to the practical nurse students. The mean score baccalaureate

degree students attributed to reality, which represents their opinion

of the professional status of nursing today, was 21.3. (dppendix C)
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Thus, the baccalaureate degree students' own ideal is highly
professional, they attribute similar, moderately traditional attitudes
to the diploma students, the acsociate degree students and to the
actual siltuation in nursing. ELaccalaureate degree students believe
the pfacﬁical nurse students hold a more traditional attitude than any
others. Statistical tests of significance or t~tests showed highly
significant differences between baccalaureate degree students' mean
self ldeal score and the scores baccalaureate degree students attribu-
ted to all other groups, indicating they visualize profassioﬁal distan-
ces exlsting between themselves, all their co~workers and with the
actual situation.

T-tests of significance done between baccalaureate degree stu-
dents' opinions of the other students? ideals showed a highly signifi-
cant difference between the ideal atiributed to the practical nurse

M
<

students and all other groups. Thus baccalaureate dz

belleve professional distances exist between the practical nurse and
all her co-workers and between the practical nurse and the real world.
Baccalaureate degree students visualize professional identifications
existing between diploma students and associate degree students and
between diploma students and the actusl situation in nursing, or
reality.

The diploma students' mean self ideal scofe was 22.5. Diploma

students attributed an ideal of 9.94 to the baccalaureate devree
L

students, a score very close %c the baccalaureate degree students’

1

e

ate degrse studenis, 23,37

=

self ideal, a score of 14.87 %c ths assoc

to the real situation and 34.1% to the practicsl nurse students.
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(Appendix C) f{-tests of significance showed very significant differ—
ences between the diploma students’ self ideal and the ideals they
attributed tc the other three groups of students but no difference
between the diploma students! ideals and their perceptions of the
actual world of nursing or reality.

This would indicate that diploma students believe professional
distances exist between themselves, baccalaureate degree students and
associate degree students; both of whom diploma students belleve are
too professionally oriented. Diploma students also‘bélieve~a profeg~
silonal distance exists between themselves and the practical nurse
students who diploma students believe are too traditionally oriented.

T-tests indicated no significance existed in the differences
between the ideals diploma students atiribute to the baccalaureate
degree and assoclate degree students, thus indicating diploma students
believe a professional identification exists between baccalaureate
dégree and associate degree students. However, véry significant dif-
ferences were found between the ideal diploma students attributed to
baccalaureate degree students and the real situation, and baccalaureate

°

degree students and practical nurse students.- The differenc
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the ideals diploma students abiributed to the associate degres students
and reality and between the associate degree students and the practical
nurse students were also very significant, as well as the difference
between the practical nurse students and reality.

The assoclate degree students® self ideal mean score was 16.52.

Assoclate degree students attributed scores of 11.19 to baccalauresie

degree students, 19.31 to diploma students, 29.94 to practical nurse
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students and 21.92 to the real situation. (4opendix C) T-tests indi-
cated the differences existing between associate degree students?
ideals and those they attributud to baccalaureate degree students,
practleal nurse students and the real situation were significant.

Thus, associate degree students identify only with the diploma stu-
dents, believing the baccalaurcate degree students too professionally
oriented &ﬁd the practical murse students and the actual situation in
nursing today both too traditionally oriented. Significant differences
also existed between the ideals associate degree students attributed

to the baccalaureate degree students, all other groups and the real
wordd. The differences between the ideals associate degree stu&ents
attributed to the diploma students and the actual status of nursing
were insignificant.

Thus, the associate degree students identify only with diploms
students, maintaining professicnal distances between all others and
the real world. Associate degree students believe the baccalaureate
degree students are too professionally oriented and that the bacca-
laureate degree students maintain professional distances with all
others and with reality. Diploma students, according to associate
degree students, identify only with reality and the vractical nurse

9

students with rno one. These findings are found in Table 2.
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Table 2. Comparisons of Baccalaureaste De cgree, Diploma and
Associate Degree Senior Students! Soli Ideal lea
Score with Scores Thzy Attributed to Rach Obher
and to Reality on th: Professionalization Scales
Type Self Attributed lMsan Scores
of Hean Bacca~ ! Diploma |issociate PracticaliReality
Student | Score | laureate ! Degree Nurse
Degres . ’
(1) { (2) 1 (3 (4] (5) (6) (7)
Baccalau~
reateieces| 8,13 21.6% 21.53% o I 17 S T TR
Diplo‘u e ne 22:5 9094* : ]—408’7% 34619;2‘ 23 037
Lssoclate . .
degree....| 16.52 | 11.19% NAEINERY 2G.94% 21.62%
' i ; 1 i

g robab¢llty i
®% Probability is
The inadequate returns from the class of practical nurse students

made tests of significance impossible, but i1t is interesting to look

buted to bacca-

I»J&

briefly at the two responses. 4 mean of 19.5 was aiir

) x

laureate degree students, hizhur than any other growp aad believed them

to hold. 4 mean score of 15 was attributed to the associate degree
students. The two practical nurse students' own mean score of 2345 was‘
lower than any group attributed to them, lower than the practical nurses
attributed to the actual situwation in nursing and to the diplomé stu~
dents. However, they believed the diploma students' ideal was very
close to the real situation in nursing, making this belief unanimous )
among ‘the groups.

The analysis of data yielded by the professionalization scales has
thus far been limited to comparisons of scales within groups. Compari-

sons were then made between groups by doing t-tests between the studenis!
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self mean scores and the sccres they were attributed by each octher.

5 table 3 shows, the baccalaureate degree students' self ideal of
5 S

g

8.13 was the most professional in orientation but it did not differ
significantly from the scores the diploma and associate degree students
attributed to them. The diploma students' self ideal agreed closely
with that attributed to them by the baccalaureate degree students.
There was a very significant difference between the diploma students?
ideal and the more professionzl ideal associate degree students believe
diploma students hoid. Differences in associate degree students' self
ideal and the idsals attributed to them by baccalaureate and diploma

students were not significant.

Table 3. Comparisons of Baccalaureate Degree, Diploma and
Associate Degree Senior Students! Self Ideal ika
Scores with Scores Thay Were 41t ted by Each

J
AGhr
Other on Professicnalization Scales

Type of Self dttributed Mean Scores
Student Mean Eaccalaureate | Diploma Aspociate
Score Degree Degree
4 N A \
(1) (2) (3) (4) (5)
Baccalaureate ’
de2TeC iwrrsanones &3 9.9, 11.19
iplom.o-no--auoo 2205 21\‘:6 3 19031*
Adgsociate degree..| 16.52 AR 3.4.87 i

# Probability less than .0l with t-test



56

sisted of three types of tasks; administrative, technical, and touch
+ 3 27 H .

by

tasks. Theée were five simple and five complex tasks in each of the
three types. The administrative complex tasks were items 4.5 175 2B,
26, and 27. These included such fuactions as reporting to other |
nurses and doctors, supervising and assigning work to the other nurs-
ing team members, and orienting new nurses. The administrative simple
tasks were items 2, 15, 18, 24, and 28, vhich included transeribing
and requesting physicians' orders, checking meal trays and parcotics.
{dppendix 4)

The complex technical tasks were item numbers 6, 1gy 21, =23, and
25. These included carrying out treatments as gavages, medications,
using complex equipment as resuscitators, respirators and chest suction
on small infants and acutely ill persons. The simple technical tasks
were items 3, 4, 11, 18, and 29, These included calculating and draw-
ing up dosages of medicine, applying dressings, scrubbing for surgery,
administering nasal oxygen, and tube feedings. (4ppendix A)

The complex‘touch tasks were items 2, 9, 16, 22, and 30. These
were tasks involving direct persomal contact or nursing care to criti-
cally ill patients such as those with acute heart attécks, and demon—
strating treatments to patients such as colostomy irrigations and

rutch walliing. The simple touch tasks were items 5, 7, 8, 10, and 13.

=

These included relatively simple nursing tasks involving direct personal

contact as feeding patients, assisting them out of bed, bathing and

3

exerclsing patients and admitting them to the hospital. (4o

iy

The raw scores for eack situdent and the tabulations for each group
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on each scale are found in &ppendix C.

4 compariscn was made of the mean scores on the total assignment
of‘task test. The baccalaureate degree students' mean ideal was 34.96
ard they assigned mean scores of 44.55 to the diploms students, 51.76
Yo the associate degree students, 48.62 to the practical nurses ard

47.91 to the actual situation or who really does perform the tasks.

]

he diploma students' self ideel mean score was 42.81 and mean scores

tiributed by diplome students to the others were 34.25 to the bacca-

)

laureate students, 54.19 to the associate degree students, 52.75 to
the practical nurses and 45.37 to the real situation. The associate
degree students' self ideal ascignment of task mean score was 52.62.
Baccalaureate degree students were attributed a score of 31.5 by the
associate degree students, diploma students 41.75, practical nurses

50,25 ard the real situation 4£.62. (dppendix C)

w
(¢
¢}
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©
w
o
=
[oR

There was an agreement between all the groups'! sglf

3,

those they attributed to each other on the ftotal assi
scales. All groups attribute the lowest scores to baccalaureate degree
students then.rank dlploma students, reality, practical nurses and
associate degree students. This would seem to-differ from the profes-—
sibn“l zation scales in that the assoclate degree students claimed and
were attributed a more professional attitude than any group except
baccalaureate degree students. However, the two scales cannot be
accurately compared and the mean scoresg on the assigmment of tasks do

»

professionalization of a group's

~

not necessarily refer to the dagree o

o>

attitude. The assoclate degreoe students and the diploma students are

both technically oriented and the associate degree students were
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arbitrarily assigned the higher rating. Therefore, the frequent

te degree graduates to perform the tasks would
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be reflected in a higher score. However, the associate degree students

ted a score which is higher than any g group attrib-
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utes to practical nurses. These findings are shown in Table 4.

Table 4. Comparisons of Baccalaureate Degree, Diploma and
Assoclate Degree Senior Students® Self Ideal Mean
Scores with Scor s They Attributed to Bach Other and

to Reality on the Total Assignment of Task Scales

Tyoe Self Attributed Msan Scores
of Mean Baccea—~ Diploma |4dssociate|Practical|Reality
Studens Score | laureste Degree Nurse
(1) (2) (3) (%) (5) (6) (7]
accalau—~ ‘
reate deg..| 34.96 Lda5'5 5176 48.62 £7.91
DiplOIY‘.Elo.-. Ll 1‘,2081 3 ’02 54069 52075 45637
Associzte v
degreeioees | 52,62 1.5 2175 50.62 48,62

4s these mean scores give no informsation as to the type of tasks
claimed by sach group and attributed to the others, zn analysis of
variance was made between the scores of
with respgect %o the six ca tegories of tasks and the students being
rated.
Table 5 shows that the largest source of variance, significant at .

better than the .0l level is due to the type of task being assigned.

4 smaller amount of variance, but still highly signifi cant, was due to

a

the type of student being rated. It might be hypothesized that if the

groups claimed or atiributed to the others specific types of tasks
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there should be a significant ariztion dus to the interaction of the

3

task type and the group being wssigned the task. However, the inter—

action variance is negligible und insignificant, so small it is doubt-
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Table 5. n dnalysis of Variance of Scores of Baccalaursate
Deoree Diploma and ..ssoclate D@g ee Senior Students
on ASSlﬁnmunt of Tasl Test Classified by Type of Task
and Type of Student Seing Rated

ko
=
ix

Source of Degrees | Sum of lean ¢
Variance of Squares | Square F P
Freedon
(1) (2) (3) (4) (5) (&)
Between all Cells... 29 241,481 8327 9.8 | Less than .0OL
Type of Taskieeseoas. 5 206,103 | 41221 | 49 Less than 0L
Type of Studenteses. 4 34,193 8548 | 10 Less than .0l
Interaction-type of '
task x tyve of
student rated...... 20 1,185 59 .10| More than .10
Hithip Cells,casmnes 60 | 50,799 8L7
DR L e 3 6emain B b0 005 89 g 292,280

In en effort to understanc how the tasks were assigned frequency
tebulations were made of the assigrment of tasks and percentages calcy-~
lated. (Appendix C) Although this was done for each scale within each
group only each type of students' self choices for each of the six

3

categories of tasks will be presented in tabular form. Freguency tabu-~
lations for the remaining scales are found in Appendix C. Significant
trends in the task types attributed by the students to each other will

be commented on as appropriate.
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1

Baccalaureate degree students.-- 4s the baccalaureate degree

students held highly professionzl attitudes on the professionalization
scales, it might be expected that they would claim for themselves a
greater nuaber of the administrative tasks and a fewer numéer of the
touch tasks. This is apparentiy verified in their response to the
complex administrative tasks with baccalaureate degree students assign-
ing 86 or 74 per cent of the complex administrative tasks to a regig—
tered nurse with a baccalauresate degree. Fourteen or 12 per cent of
the complex administrative tasks were assigned to diploma graduates
and 1 or 1 per éent each to associate degree and practical nurses.
Only 33 or 29 pér cent of the simple administrative tasks were claimed
by baccalaureate students, the largest num er, 36 or 31 per cent, were

assigned to practical nurses. Closer examination of the data revealed

o

that practical nurses were selected for items 1, 15, and 28. Tasks 1
and 24 were retained by the majority of baccalaureate students. (&ppen-
dix C)

Of the complex technical tasks, 76 or 66 per cent were claimed by
baccalaureate students as their own. Twenty or seventeen per cent were
assigned to diploma graduates and 11 or 10 per- cent of the responses

ndicated baccalaurcate students believed a registered nurse with either

‘.Jt

a baccalaureate degree or a diplome was ideally qualified to perform the‘
complex technical tasks. Adssociate degres graduates who are educated
for the purpose of performing techrical duties were sslected by bacca-
laureate degree students to perform only 2 or 2 per cent of the complex
technical tasks and 21 or 18 per cent of the eimple technical tasks.

Baccalaureate degree students believed they themselves should perforn
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46 or 40 per cent of the complex touch tasks and 23 or 20 per cent of
the simple touch tasks. The largest mumber of the simple touch tasks,
55.or 48 per cent were assigned by baccalauréate students to practical
HUrses.

Varying small percentages of the tasks were assigned to more than
one type of nurse by the baccalaureate degree students. The baccalau~
reate degree students believed a registered murse with either a bacca-
laureate degree or a diploma would be ideally qualified to perform 11
or 10 ver cent of the complex technical tasks and that all three types
of registered nurses were equally suitable to perform 10 or 9 per cent
of the simple technical tasks

& few of the baccalaurcate degree studenta’ responses indicated
they believed a ward clerk or & doctor should ideally perform a partic—
ular task. &lthough these rezionses are extraneous data they were

-

assigned values of 4 and 5 resusctively azs Sheir omission would distort
the data by giving them a negative value which is the value assigred to
the nurse with a baccalaureate degrese. Tabulations of uhe tasks the
students believed should be performed by a ward clerk or doctor can be
found in 4ppendix C. ot

The findings of the baccalaureate degree students' self ideal

assignment of tasks are shown in Table 6.
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Categories of Tasks Baccalaureate

(4]
8}
42
~
C

Table 6. Percentages of the
Degree Students issizned ito Four Lypes of Nurses, the
R

Ward Clerk and the Dcetor on the Assigmment of Task Scales

Person ¥ Percentacss of Tasks Agsioned
to Whom Cotagory of Was& I Total
Task Adminis=-] Adminis-{Tochni~] Techni-| Touch Touch | Tasks
Assigned | trative | trative cal cal Complex| Simple
Complex 1 Simple |Complex|! Simple
(1) (2) (3) | () (5) (&) (7) (8)
' PRSP T4 29 ) 12 yas; 20 40.43
)| I R—— 12 11 7 33 20 10 | 18
o sHaE e s 1 4 2 48 L iL 2
. R i Sk i3 31 48 b
4 SR 6 3 10 3 5 1 5
02 yoiens s & 2 i3 2 1 1
O B4 wn v S 1 2 1 &
O=1-2.... 2 2 4 9 . 2 a3
Owl=2-3.. 1 2 4 1
i T S s o14
Lo PR 1 12 i & 43
O i Lo Bk 1.4
5e.¢-on-- l 03
.. PR ] 8 1 2 2
Total 100 100 100 100 100 100 100
¥ O- Registered nurse with baccalaureate degree
1- Registered nurse with diploma
2- Reglstered nurse with associate degrase
3~ Practical nurse

MR~ o res

o]
o}
B
W
0]

Frequency tabulations were done of the assignment of tasks bacca-
laureate degree students attributed to the diploma studenis, associste

degree students and practical nurse students. (Appendix C) Baccalau~

-

reate degree students beliesve diploma students would assign 366 or 53

> G ~

per cent of all the tasks to a registered nurse with a diploma and only

.

38 or 5 per cent of all the tasks to a registered nurse with a



baccalaureate degree. Baccalaureate degree students believe diploma

of the total tasks to a2 nurse

or

n

(¢

students would assign 40 or 6 per c
with an associate degree and 116 or 17 per cent to practical nurses.

The baccalaureate degree students believed the associate degree
students would assign 222 or 32 per cent of the tasks %o a registered
nurse with an associate degree and only 68 or 10 per cent to registered
nurses with baccalaureate degrees and that these would be mainly the
complex administrative and technical tasks. (Appendix G)

The baccalaureate degree studsnts believe the associate degree
students would assign 144 or 2L per cent of the total tasks toidiploma
graduates and 119 or 17 per cent to practical nurses., Sixty-two or
53 per cent of the taske the biccalaureate degree studente believe the
assoclate degree students woull assign to the practical nurses are the

simple touch tasks. (4ppendix )

e
'.Jt
&

Practical nurses were see i by boccalaursate students as retain

191 or 28 per cent of the tot: . tasks which were 83 or 72 per cenb of

the simple touch tasks but ¢lz . 31 o 27 per cent and 30 or 26 per cent

-

of the simple administrative z « technical tasks. (dppendix C) Bacca-

e
42

laureate degree students belis e the practical nurses would delegate
the largest number, 230 or 53 er cent of the tasks to dinloma graduates
then 97 or 14 per cent of the tasks to baccalaureabe degree graduates

e

and only 35 or 5 per cent to the nurse wiktl
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The students in the bacesz

actual world of nursing, or reslity, as laorgely diploma graduate orien-

ted with 302 or per cent of the total tasks being verformed by nurses
B T 5§

= 3

with dipiomas. The baccalaureate degree students believe that in the
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hospital enviromment the regiztered nurse with a baccalaureate degree
dees only 74 or 11 per cent of the tacks.

Table 7 shows that the baccalaursate degree students prefer tbem—
selves for a very slight majority of tasks but they do not believe
that anyons else does., The largest number of those tasks baccalaureate
students do claim they perform are of the complex administrative type
but only 31 or 27 per cent of thess are claimed by them. (ippendix C)

o .
3 ¢

Baccalaureate degree students believe the diploma students prefer

5

themselves and that this agreses with the real world. 4ssociate degree

ts as performing 29 or 4 per
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cent of the total tasks in the hospital environment. Although the
baccalaureate students think the associate degree students would claim

a majority of the tasks, they think no other type of nurses would

prefer the graduate with an associate degree for aqy type of task.

he baccalaureate degree students
atiributed to the other three types of students and to reality indi-~
cated more than one type of nurse could perform the task. These respon~
ses were so few that they can &> considered insignificant. 41lso, a few
of the respondents wrote in that a doctor or a-ward clerk was the ideal

person to perform the task. Thise responses were given largely to

items 1, 22, and 28. (4ppendice:; 4, C)
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Table 7. Compaxloons ot Percentages of Baccalaureate Degree
Students' dssignments of Tasks to the Four Types of
Muarses, the Ward Clerk and Doctor with Adssigmments
Baccalaureate Degree Su“dentu dttributed to 4ssociate
Degree, Diploma, Practical Nurse Students and to
;veallh‘f
Per Cent of Baccalaureats Degree Students! Assignments
Person tc Bacca- Diploma | Associate | Practical | Reality
Whom Task laureate Degree Nurse
stiﬁnedx (self)
(1) (2) 7 A (5) (&)
& TR 40.43 5 i0 1 13
s A Bdns 18 53 28 Et L4,
2l 0. B 6 32 5 2
i awes Al 47 17 28 27
Unlin g pioe 5 4, ! 3.8 30 3.2
O-2.iceesn % 1 1.2 & 1
10 AP i 73 o753 «9 i
0-1=2ses. 3.3 3 3 Zad 355
C-1-2-3.. 1 L £ 142 18 2
1=2s sasus 4 «14 1 o1d | o 14
- W43 L A3 ol ) A2
Evievevims 1.4 i 1 1 1
5y G adaeg 83 3 o 14 witell o1
i T — 2 Tel 8.5 @x7 J
Total 160 130 100 100 100
* O~ Registered nurse wits taccalaureate degree
1~ Registered nurse wit: dinloma
2= Reglstered nurse wiith assoclate degree
3= Practical nurse A
4=~ Herd Cleri
5~ Doctor
N~ No response
Diploma students.—~ The diploma students'! self ideals on the
Professionalization scales were moderately traditional and agreed with

their perception of the amount of profe

to nursing.

rofess
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Thus, diploma

ionalized as it ought
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of task scales reflects their s:
303 or 63.13 per cent of the to
nlom The next largest numb
gsigned by diploma students to

cent to assoclate degree gradua:

reglstered nurse with a baccuals:
& tabulation of the s'x
dents preferred themselves fur
toucn tasks where 52 or 65 vor
4 few of the diploms student: i
their responses that more thun -

the task as Table 8 shows.
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Diploma students assigned

sal tasks to registered nurses with a
sr of tasks, €8 or 18.3 per cent were
vractical nurses then 46 or 9.6 per

e and only 31 or 6.5 per cent to a
weate degrea,
wyozs of tasks showed the diploma siu-
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oy type of task except the simple

dicated in a very small percentage of
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of nurse could ideally perform
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Table 8. Percontages of the Six Categories of Tasks Diploma
Students dssigned to Four Types of Nurses on the
Assignment of Task Scalas
Parson® Percerntazes of Tasks Assicned
to Whom Catagory cf Task Total
Task Adminis—~| Adminis-! Tzch- Tech~ | Touch Touch Tasks
Assigned |trative | trative | nical nical | Complex| Simple
Complex | Simple Complex| Simple
Q) 113 (3) (%) (5 |16 () (8)

Ocouwo«- 2705
Lo slrilo g’
2a¢ooa»o 5
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1—3.0.«.-, 1025
d=2=3ees
O-1~2...
O=2avens

NRee oo i

.25 |

=

1.25

Total |100 100

o
(@]
Q

* 0~ Reg 7ilh baccalaursate degres
1- Reg sith diploms
2~ Registered nurse with associate degree
Practical nurse

D

NR- No response

Analysis of the frequency tabulations of the task
students

shows the diploma students believe

believed the other students would assign to ea

S e

diploma

n
claim 170 or 35.41 per cent of the total tasks, which included 62 or
77.5 per cent of the complox administrative tasks, 37 or 46.25 per cent
of the complex *eéhnical tasks and 30 or 37.5 per cent of the simpie
administrative tasks. (4ppendix C) However, diploms students believe

29 or 356.25 per ceni of the simple adninistrative; 27

per cent
£ the



simole technical tasks would T acsigned to diploma graduates by
baccalaureate students. Thirt;~two or fority per cent of the complex

2=

touch tasks would be assigned Lo diploma graduates but diploma students

Q
see baccalautreate students as essigning 55 or 68.75 per cent of the
simple touch tasks to practical nurses. In the eyes of diploma stu-
dents the assoclate degree graduates are not viewed as preferred by
baccalaureate degree students for any task group, the largest number
assigned, 14 or 17.5 per cent, consisting of simple technical tasks.
(dppendix C) g

Diploma students believe the associate degree students would
claim 239 or 49.7 per cenit of the total tasks or a majority of all
types except the simple touch of which 53 or 66.25 per cent are given
to practical nurses. They sec associate degree students assigning
only 18 or 22.5 per cent of :h. complex admiﬁistrative tasks to bacca-
laureate degree gradustes and vsry few of any other typz. Diploma
students also believe asscciate degree students would assign 32 or
40 per cent of vhe simple technical tasks to diploma graduates. (Appen-

The practical nurses, according tc diplors students, would prefer
the diploma graduates to perform 217 or 45.2 per cent of the total
tasks, would cleim only 160 or 33.33 per cent for themselves and would
asgign 57 or 11.87 per cent to ithe associate degree graduaio.
least number of tasks, 37 or 7.71 per cent, would bs delegated to the

baccalaureate degree gradustes
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tegories. The diploma students bel
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Practical students
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38 or 47.5 per cent of the complex

of the simple touch tasks. Accord

25.25 per cent of the compiex zdministrat

to baccslaurez

In the divploma students!?
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performs the tasks in the hospital

performing 292 or 60.83 per cent o
next highest mumber, 111 or 23.41
then 30 or 6 per cent to associate
5 per cent to baccalaureate degree

graduates perform only 17 or 21.25
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ical students. (Appendix C)
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graduates. The baccalaureate degree

per cent of the complex administra-

students assigned 33 or 41.25 per
practicel nurses and but 6L or
tasks to them. Again, a very small
more than one tyve of nurse in a
the tasks as Table § shows.
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e 9, COmD&TioOHu of Percentages of Diploma Students?
Tas to the Pour Types of Nursss
NAEH 4dpsignments Diploma Students Attributed to
Baccalaureate Degree, dssociate Degree, Practical
i

fo
Nurse Students and ‘to Real

Person to Per Cent of Divloma Students! Assisnments
Whom Task Dicloma Bacca~- dssocinte f Practical | Reality
issigned® {Self) laureate Degree Hurse
-t 7 7
(1) (2) (3) (4) (5) )

l.ﬂﬂb"i.“b 6

2alacutsaoa

Rwpassoimil o .
Bs Bt i w5 1.6
Bhalk, witgui s 21 .63 A2 7 .21
3 KN B &L 42 1.6
B=ltadsia 78
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OOQQ...O0.0 69
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d=d's w 0w o v ik 2R oL

l“3waoaoen- o-‘fpz l

-I“A.")eoonoo u»—/\‘r-l?-o 021

Bsvonimaas a2l o21 il 21 «21
Total 106 150 105 150 1C0o

¥

* 0~ Degistered nurse with baccsleureate degree
1~ Registered nurse with diploma
2~ Registered nurse withi associate degree
3~ Practical nurse
NR- No responce
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sssociate degree studernbs.-— Tabulations of the assocints aegree

student . Sclf ideal assigmrent of tasks shows they claim 270 or 56.2

U
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per cent of the total tasks and this includes a fairly larce percentage
E (=] & o

of all types. The two other lergest assiguments are 39 or 45,75 per

X

cent of the complex administrative tasks to the registered nwrses with

baccalaureate degrees and 43 or 53.75 ver cent of the simpls touch tasks

-

to practical nurses. The registersd nurses with aiploma would be
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ted more than ons typ

@

of nurse to perform small percenteges of all the types of tasks. The

largest multiple assignment wau & or 7.5 wmer cent of the complax

technical tasks to any type of registered nurse as Table 10 shows.

Table 10, Perce ntﬁu"s of the Cix Categories of Tasks Associate

&
egree Students xssngCQ to Four Types of Nurses on
he Assignment of Task S
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Person® Peorcentaces of Tasks Assisned

to When Catogory of Task Total
Task idminis-|Adminis-| Tech~ Tech—- Touch | Touch | Tasks
&ssigned |trative |trative | nical nical | Complex| Simple

Complex |Simple Complex| Simple ,

(1) (2 (3 | (4 (5)

Hidssiava] LDa73 | 20 234575 6.25
Lias ooessl] 3855 Va5 5 3,75
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s T LR T 12475 3,55
O0=1-2iac. Y 2t a5 6.25
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* O~ Registered nurse with bacczlaureate degree
1- Registered murse with diplora
2~ Registered nurse vitl associate degree
3=~ Practical nurse
The frequency tabulaticns of the task assignments associate degree

students atiributed to the otixr three types of students showed the

associate degree students beli:ived the baccalaurezte degree students

T

would claim 227 or 47.2 per cor i of the total tasks. The largest number



e
of these, 63 or 78,75 per cent, were complex administrative tasks but
the associate degree stu&ents also believed the baccalaureate students
would claim a large number of the simple administratiQe tasks with 47
or 58.75 per cent being cleimed. (4ppendix C) Fifty or 62.5 ver cent
of the complex technical and 21 or 38,75 per cent of the simple tech-
nical tasks would be elaimed by baccalaureate students. (4ppendix C)
The associate degree students helisve the baccalaureate degree students
would assign the diploma graduates to 8L or 17 per cent of th tasks,
some in all categories but no apecific type. Associate degree stu-

ate students would assign to registered
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nurses with associate degress only 65 or 13.5 per cent of the total

tasiks, mainly the simple technical and complex touch type but only 17

-+

or 21.25 ver cent and 19 or 23.75 ver cent of these. The practical
nurses would be preferred for 80 or 16.67 per cent of the total tasks

e A

anw 03.75 per cent of them the simple touch tasks. (4ppendix C)

The associate degree students believe the diploma students would
prefer graduates with diplomas for 268 or 55.83 ver cent of the totsl
tasks and this nuwober is composed of most of every type of task except

students believe the diploms students would prefer the practical nurses

for 51 or 83.75 per cent. (ippendix C) They also believe the diploma

students would want the reglstered nurses with associate degrees to do
very little, only 48 or 10.21 per cent of the total

are of no specific type.

The associate degres students view the practical nurse studenbs

3 -

as claiming 144 or 30 per cent of the total tasks and this is 32 or
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40 per cent of the complex touch tasks and 63 or 78.75 per cent of the
simple touch tasks. A4ssocilate degree students believe the practical
students would prefer baccalaureate degree graduates for the complax
administrative tasks with 42 or 52.5 per cent assigned to them, any
type of nurse for the simple administrative tasks and diplomz graduates
for 37 or 46.25 per cent of the technical tasks. (Appendix C)

In the actual hospital enviromment, termed reality, the associate
degree students see the diploms graduates performing 176 or 36.66 per
cent of the total tasks which is the largest number assigned.v Practi-
cal nurses perform the next largest number, 62 or 26.46 per cent, But
mainly the touch tasks. (Appendix C) The asscciate degree students
believe the registered nurses with associate degrees perform only 77
or 16.04 per cent of the total tasks and the baccalaureate degree
graduates 62 or J2.91 per cént of the hasks.

)

&4gain, a small per cent of the

o

gsoclate degree students indicated

to perform the task. The largust number, 19 or 4 ser cenb, was the
selection of any type of registered nurse by the baccalaureate degree

(13

degree students
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students and the practical students.

LY

ndicated that they thought thit any type of registered nurse actually

|

performed 20 or 4.17 per cent of the tasks in reality. However, nost
of this percentage reflected the responses of one student to several

items. (dppendix C)

4
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Table 1l. Comparisons of Perconteges of Associate Degree
Students? AaSi”ﬁﬂuﬁu of Tasks to the Four Types of
Nurses with Assignments 4szociate Degree Students
Attributed to Baccalaureate Degree, Diploma, Practical
Kurse Students and to Reality
Person to Per Cent of Aasrocinte Desree %:uﬁﬂnu Asoigmments
Whom Task Asscciate Bzecaow Diploma dctlcal Reality
Assigned¥® Degree laurecte Nurse
(self) Degree
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100 100 100

# 0O- Registered nurse with baccalaureate desree
l- Registered nurse with diplomz
2~ Reglstered nurse with associate degres
3— Practical nurse
KR~ No response
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Summary of the Findings

The purpose of this study was to explore that part of the world
of nursing which is constituted by the web of interrelationships which
bind together the members of the nursing universe, the types of nurses,
as they are seen through the eyes of seniors in schools of each type.
It was proposed that this could be done by describing the pagkerns of
professional identifications in which the students perceive they stand
and that this could be dons by identifying the students! ideals and
perceptions of each others' ideals on the controversial question of
the professional status of nursing.

Thus the problem could not be stated as a hypothesis to be tested

but as a series of questions whose exploration it was hoped would give

I

insight into this part of the students' professional world. The First
three questions the study asked were concerned with the data from the
nrofesvionallzat_on scales. The first question was “what is the ideal
senior students in baccalaureate degree, associszte degree, diploma, and
practical schools of nursing have as to the professignal status of
nursing?® The analysis of the data shows that senicr students in the
baccalaureate degree school hold the most plofessionsl idezl and
believe nursing should achicve more professionalization than it actual-

ly has. The students in thc ansociste degree programs ideals were more
traditional than the baccalzur:ate degree students bub still fairly

L= (F O

professional in orientation. The asscciate degree students also
balicved nursing should become nore professional than it is. The

dipleme students' ideals were the most traditional in orientation and

agreed with their perception o. the actual status of rursing, indicating



they are satisfied with the degree of professionalization mursing has

The second question relating to the professionalization scales
was fwhat ldeals do the students atiribute to each other?" The bacca-
laureate degree senicrs attributed ideals which were more tra zditional
than their own to all the other groups. The baccalaureate degres
students attributed very similer ideals to diploma students and asso~

5

ciate degree students, ideals which they believe are in agreement with

o

the actual status of nursing. The practical nurses, according to
2 i P ng

baccalaureate degres students, ars the most traditional in their pro-
3

w

fessional orientation and also feel nursing is too professionalized.

The seniors in the diplom: granting school attributed ideals to

02

baccalaureate degree and zssocciate degree students which were more
professional than their own and more professional than the degree of
pfofessionalization they think nurelrg has in the real world. Diploma
students, like baccalaursate svudents, also believed the practical
murses are too traditioncl in crienvetion.

1,

Seniers in the associate cegree progranm attributed more tradition-
al ideals to the baccalaureate students than the baccalawreate degree
students claimed or were attributed by diploms students. A4ssociate
degree situdents slso believed the diploma students are more traditional ;
in crientation than themsslves and bslieved the dioloma students are
satisfisd with the real world. Associate degree situdents believed the
practical nurse situdents are more traditionmal in their orientation

than the other three types of students and that practical nurse students

-

also think nursing should be more traditional

%,

an it is.
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Comparisons of the diploms students' msan score on the profession~
alizatlon scales, which represents their professionsl ideal, with the
sg¢ores diploma students attributed to the other three typee of -students
indicates they do not identify with any of them. The dipioma students
are moderately traditional in their professional orientation and maine
taln professional distances with the baccalaureate degree and associate
degree students, both of whom, according to the diploma students, want
nursing to be too professicralized.

The practical nurse students are viewed by the diploma -students
as too traditionally oriented and thus maintain a professional distence
with them. The diploma students are apparently satisfied with the
current status of nursing for they believe their own ideal agrees with
the actual degree of professiomalization nursing has achieved. Ths
diploma students also believe they are the only ones satisfied with
the degree of professionalization in nursing.

The diploma students visuzlize a professioral identification
existing between the baccalaureate degree students azd the associste
degree students. However, the more traditional practvical nurse stu-
dents are beileved by the diplome students to-maintain professional
istances with the other threa Zrouss.

Figure 2 illustrates the patitern of professional identifications

and distances which compose the diploma students! perceptions of the

world of nursing.
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The next three questions were related to the assigmment of task

scales. The first question was "what is sach group's ideal as to the

03]

assignment of administrative, Sechnicel and touch functions common to
nursing?? Analysis of the data revealsd that the baccalawreate degree

students claimed only two-fifths of the total tasks. Whereas baccalau—

reate degree students did not claim spscifically all of any one type of



task, they did assign a fairly large number of all three types of

03

complex tacks to a registered nurse with a baccalaureats degree., Onm

»

the whole the tasks did not seom to bz assigned to any one tyve of

e

nurse by the baccalaureate degree students.

The diploma students did not claim a specific task type. Instead,
the diploma students believed the registered nurse with a diploma
should idealiy perform the majority of five types of tasks. The only
exception was that the diploma students preferred practical nurses for
simple touch tasks. The reglsiered nurses with a baccalaureate degree
or an assoclate degree were aszigned very few of the nursing tasks by
the diplomg students.

The assoclate degree students claimed approximately three-fourths
of the simple technical and corplex louch tasks. A4lso, the assceiate

P o Lo o
CVSTY Lyee 0F

degree students claimed a largs percentage o task,
very few tasks and of no psriicular type. The practical nurses would
be assigned littls other than the simple touch tascks by associaie
degree students and the baccalaureate degree nurses approximately one-
half of the complex adminisirative tasks.
Thus in summary, none of the students appesared to have an ideal
concept of nursing which would delineate specific functions to each of
The second questicn relating to the assignment of tasks was “what
type of nurse does each group attribute to each other as preferred o

he six types of tasks?"® Here again, thers was no indieation

(]
O
}-J
'-Jl
O

3
B
ot

of any clear demarcation in the btask assignmente. Rather, each group



g3
of students belisved each olther type would prefer themselves for the
majority of tasks. The data suggested ths students believed th

practical nurses would show slizht preference for graduates with a

3

'he associate degree students believed the diploma and bacca-
leureate degree students would not prefer a nurse with an associate
degree for any tasks and the data confirms that the diploma and bacca-
laureate degree students also belisved no group would assign'associate
degree nurses any tasks.

The third question relating to the assignment of task scales is
“what is the pattern of agreement and differences between a group’s

L3 3

deals they atiributed to each other?®

[N

ideal, attributed ideal and
The total scores in the assigmient of task scales again showed an agrec-
ment bat@aeﬁ each group's sell score and the scores they were attributed
by each other. This indicates the students, as on the professionaliza~
tion scales, have insight into each oﬁhérs‘ ideals. In all the groups
the mean scores on the assignment of task scales were similar to the

-

professionalization scales in uhat all groups attributed the lowest

score to the baccalaureate stucenis. IHowever, the asscciate degree

o
bt
[N

o

students were assigned the ‘izt scores on the assignment of task

cneiizatlon scales where the practi-

fote

scales in contrast to the 7 o™ gs!
cal nurses were assigned L. & gheat score. Upon comparing self sCores
with attributed scores it ajail | bscomes apparent there iz no differen~ |
ticn belween the four types of rurses in regard to the functions

they believe tney should be prepared to perform. There appears to be

no order or hierar chj of tasks. Rather, the task assigiment can best

be described as competitive with each group believing the other groups



would claim the most tasks.

o Y,

interpretation of the ii: ircs.~ One of the findings of the study

5

was that the baccalaureate degiee students maintained professional

tions of the status of nursinz. In Vaillet's study, the baccalaureate
degree students maintained wide distances with their teachers, who were
regarded as being too profegsicnal and with the head nursés, physicians
and patients who were all conszidered to be too traditionmal in orienta-
tion. Thus, the combined findings of the two studies would .-indicate
thit the ldeals of baccalaureste degree students are in conflict with

LRIy

those of all other important members of their world as well as with

(25)

Uz

-

the real situation in nursing today.

£

One of the characteristics of the mursing profession as define
here and used as the basis of the professionalization scales is that
Fy

nursing ils founded on a broad scientific base transmitted in instil
g

=

tions of nigher learning. Since the baccalaursate degree students’
ideals in relation to the professional status of nursing are highly
professional it would be expscted that they would claim a large number
of the tasks which compose the nursing world. - However, the baccalau-

reate degree students' ideals on the professionalization -cales are

contradictory to the finding
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claim only 40 per cent of the total tasks and see themselves performing

only 1l per cent of the tasks in reslity. Also, the baccalaureate
degree students believe the other types of students would not prefer

them for any tasks.

If nursing were to achieve the professionalization the bacecalaureate



a7
degree students want, then one of the conditionz would be an education
in an institution of higher leoi.rning for the professional nurse. The
baccalaureate degree studenls claim that they want more professionali-
zation for nursing yet they do not visualize themselves performing the
functions that compose nursing.

s '

This would seem to sugges’ many questions applicable to nursing
education, such as "what is th Daccalaureate degree students'! defi-
nition of nursing? What ta:ske do baccalzureate degree students see
themselves doing in reality an whet do baccalaureate degree graduates
think they should be doing? I the professional world of nursing
favorable to the commiiment of the nurse with a baccalaureate Gegres?!
It would seem their highly nro essional ideals would foster or spur

k)

them on to commitment but i- I. svossible in a worlé where they are con-
Tused as to their role, where “hey c¢laim no specific functions, and do
not see themselves doing anything and do noct feel that their co-workers
want them?

Furtber study would be nscessary to eiicit responses to these

led only one school of sach type

"
3
L

questions. 4s the sample studied inciy
it cannot be determined on the basis of the limited data if the respon~
ses obtained in this study would be representative of the responses of
nursing studente in baccalaursate degree programs in general or are
unique to this particular schocl.

Two possible explanations occur. The first is that the baccalau~

reate degree students see themselves performing functions which were

fa)

omitted in the assignment of ta

the baccalaureate degree students are being educated for an ideal



a8

2

profes io 2l world which does not yet exist. If so, and if, alon
E 3

5
¢

with thelr ideals their education gilves them s firm belief in the
péssibiliﬁy of such a world and the basic tools necessary to change
the existing professionel world, then, such an educétion would seen
to be favorable to comitment to rursing.

the diploma students alsc maintained wide distances with the
other thres tjbes of nursing students. Studente in the diploma school

2 &

aid identify with their perceptiocn of the actual situation indicating
they are satisfied. This agrees with one of Vaillot's findings. They
vrefer themselves for all types of tasks and in reality claim they
actually do tﬁ@m.(25)

Can the diploma graduates become committed in this world? Appar~

enuly they are satisfied with the degres of prof essionalization in

thalt accompanies satisfaction enable the self to achisve freecdom for

}:!n

The question also arises, if diploma students albthough satisfied

with the world of nursing, really can be secure in that world? As

a profession without fulfilling the requirements of a professional

person in the sirict sense of a full-fledged profession. Also, nursing .

)

literature indicates that nursing leaders have adopted the goal of a

college education as minimal to professional nursing in this future.

%]

Y

ocal along with the expansion of associste desree prosrams to
o P [

-3

ni

]

prepare nurses for the technlcal agpects of nursing would seem to be
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kY h '
a threat to the diploma graduates! existence. (25,15,16)

This reemphasizes the importance of defining the roles of the

various types o. graduates from schools of nursing before any of then,

especially the diploma graduate, can be secure in nursinz.
{o2 4 b o b | a =l
The professional world of the associate degree students is one in

which they maintain professionzl distances with the baccalaureste degree
students and practical nurse siudents but identify with the diploms
students. The associate degree students! ideal world is perhaps one

of the most orderly worlds as their assignment of tasks indicates. The
‘associate degres students would have baccalaureate degree graduates

performing only complex administrative tasks and practical nurses only

the other tasks are reseérved for

Hy

simple touch tasks. The majority o
rurses with associate degrees. This could be construed as z three-
levelled world, the professional person pe rforming the complex adminis-
trative functions, the technical nurse themselves, and the practical
nurse performing personal non-itechnical care.

For the asscclate degree students, realiiy contrasts sharply with
their ideals. Tha diploga students perform too much, they themselves
too litile. Horeover, they do not feol any olaer group would assign
them more than 10 per cent of %he basks. Is this professional worl
favorable to comaitment for associate degree graduates? Their fairly
high professionzl ideals would seem 1o encourage commitaent, bub will

tes sre performing

3]

they do so in a world where dinloma school gradu

jo

tasks they claim and in a world where they do not feel that their co-

workers want then?



CH4PTER TV

SUMMARY, CONCLUSIOHS AND RECOMMENDATIONS

Summary of the Study

The problem.~- Whether or not nursing is or should be & profes—

of all professional groups, This guestion has also been shewn o
cause Intrapersonal ard interpersonal conflicts among nurses. Studies
havé identified two major orieitations emong nurses, the professional
and the traditional attitudes. Many rurses fluctuate between these

tations as indicated by studies which demonstrated that

nurses' expressed ideals do not agree with their actual performance.

Vaillot proposes that both oricntetions are equally good and that

Thus, commitment to nursing should become a goal fow mursing edu—
cation and zs & philosophy of commitment Vaillot proposss an applica-—
tion of existentialist principles. Within the philosophy of existen~
tialiem ithe person's situation in the world becomss important for it
L% the individual must achieve commitment. This, for student
mrses, is existence in-a~-professional-world and aa imporitant part of

h others. In the Mitwelt
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the inter-relationships composing the ccceupational world of nursing
becone important.

May defines world as "...the structure of meaningful relationships



g

in which a person exists and tie design of which she participates in.®

Thus, Mitwelt is at the sam: time what others do to me ard what I
bring to others. The professisnal worid of the nurse is constituted

by the web of inter-relaticnships which tie her to her co-workers and
o B o K 2 Y, o (25)
by her perception of their relutionships with her and one another.
The purpose of this study was to explore the perceptions senior
students have of the inter-rel. :Sionzhips between the four types of
nurses composing the professio al vorld of aursing. It was proposed

-
H

this could be

e N

one by identify ng vatierns of identifications and
distances existing among the © wudents by eliciting each type of stu-
dent's ideals, the ideals they attribute to each other and the ideal
they believe the other types would attribute to them,

The instruments.—- It was decided the questionnaire dsveloped by

Vaillot in Commitment to Morsing: 4 Philosophic Investization could

bz used and permission was srarted by both Vaillot and Lippincott
publishers. The questionnaire was develcped by Vaillot to measure
students' ideals in relation to a ecommon atiribute, their professional
orientations, and consisted of two sets of scales. The first part,

the professionalization scales, was a series of 25 multiple choice
questions. The ltem stems presented a debatable professicnal issue

and the three possible answers represented a professlionel, intermedi-
ate or a traditionel attitude. The second part, the assignment of task
scales, was based on the assumption that one's professional orientaticn
is reflected in the tasks ard functions composing the professional

world. There were three tyges of tasks, sdministrative, technical, and

touch, and five complex and five simple taske of each type. The



students were asked to indicatc which type of nurse ideally szhould

perform each of the tasks.

The procedure.—— The scurces of data were senior students, or

o

those within two months of sracuation, from ong school of each tyoe:
L 3 s

rY

baccalaureate degree, associate degree ¢, diplem2, and practieal nurs

an explanatory letter reguesti: z permission to do the study wes sent
to the Director of Nursing :duiation in each school. 4An addressed,

]

stamped posteard was includsi :or the Director to return her answer.

QJ
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The questionnaires, answer rho to and stamsed ad

returning them were sent to th: |

° 3

iistributed them to the studer -. .oaver wesponses were obtained from

o

the diploma and practical nrric schools with no further returns from
follow=up procedures. The response from ¢ diploma school consisted

sgary to omit the practical

o
o
w0

e
O
(L‘
9]

of &ll who were available. I
nurse students' responses frowm Tthe stu

~

Tabulation and analvsis of the dota.-- The datae were tabulated

individuelly and in groups. Ths professicnalization scales gave raw
scores and mean scores which reoresented professional orientations.
Statistical tests for significence were applied to test differences

vetween the students' ideals which would indicate professional dis-

o

tances or identifications existing between the students. The assign~
ment of task scales were tabuleted indiv vidually, then in groups. 4n
analysis of variance was dons 1o identify sources of variance between

the types of tacks and students. Fregquency taebulations were made of

ct
o]

the assigmment of tasks according to the types of nurses assigned

them and the percentege values caleulated.



in Chapter 3. Briefly, the findings from the professionalization
scales showed that all three types of students attributed the most
professional ideal to the baccalaureate degree students then associste
degree students, diploma students and Tthe most traditional ideal to
‘the practical nurse students. The groups also appeared to have insight
into each others' ideals as the ideals each group claimed were very
close to the ideals the other two groups attributed to them. The per-
ceptions the three groups of students had of the actual professional
status of nursing were almost identical ard all of them believed the

K

real world or actual degree of professionslization in nursing was in

-3 % 1 £ A
iploma students? idezl.

agreement with the

indicated that nons

L0}

he data from the assigmment of %task scale

of the thres Types of student nurses! concept of nursing w.z such that

Fy

it delinsated specific functiors to each of the four typas of nurses.

.
R
t.‘.-v.‘.

32

N P
ngLcace

o
|6}
[41]

Comparisons of self scores and attribuied scores

appears to be no differentiation between the four types of nurses in
regard to the tasks they believe they should be preparba to periori,

9,

Rather, each group claims the rajority of all the types of tasks.

m

although the associate degree students claim £ifty per cent of the
tasks, they do not believe zuy of the other types of students would
7 E

prefer them to perform any tasks and the data confirm this,



ave boen made. However, as the numbsr of part

94

-

Conclusions of the Study

the basis of the findings of the study the following conclu-

Lo

cipants in this

[J:

study was small the findings can be interpreted only as applying to

1S

3.

5e

professional orientations.

Although there were differences in the three groups of
students' professional orientations, these d;ffe*enceu
were not reflected in their conception of the tasgks
which compose their respective worlds., No one group

2

clained any tasks as uniquely its own and there was 1o
hlerarchy of tasks with respect to the four types of
nurses.

The baccalaureate degree and associate degree students!

professional ideals are in conflict with their percep-

tions of the current situation im nursing. The diploma

i

:

students’ ideals are in agreement with all three types of
studenta’ percepticns of the actual staitus of nursing.
Commitment to nursing for the baccalaureaic degree students

must be achieved in a world which is not as orofessional as

fne professional werid in which the diplomz students must
become committed is a world with which they cre satisfied,

Y,

they see lhemselves functioning. However,
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SECTION I

THE PROFESSIONALIZATION SCALES

Directions for Taking the Test for Baccalaureate Degree Students
Read each item carefully, then. on the answer sheebt:

1. Under column 4, write in the appropriate space the number of the

answer which, in your opinion, represents the ideal situation:

what vou think oucht ¢ be trus,

2. Under column B, write the rumber of the answer which represents the

situation that you believe students in dirlomz schools of nursing

would considsr to be idezl.

3. Under column C, write the rumber of the answer which représents the

situation that you believe studeris Iirn czzocinte dowree schools of

pursins would consider to Lz ideal.

4. Under columm D, write the number of the answer whica represents the

situation that you believe gtudents in practical schools of nursinz

would consider to be idezl.

5. ZIrder column E, write the rumber of the answer which most describss

the actual situation in nursing; such as you see it; not what ought

to be true, but what is frue of mirsine nov.
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4 study of the history of nursing and of the evolution

of the nurse's role throu:hout the centuries reveal

that nurses:

G. have lately become mzitbers of an autoncuous profession,
based upon scientific knbllcdfey with a clear cut role
to play in soclety, a:d that they are responsible only
to the profession for their professicnal activities.

1. since Florence Nightirgale, are no longer the obedisnt
handrmaiden of the coc.ors, but have become their
intelligent co-worker:: and are prepared to assume
initiative and respon. ibility in their collaboratiocn.
with them at the bods. de of the sick.

2. in spite of changec ¢ .cizl conditions, are now what they
always were: a moihe {igure and a source of confory,
physical and emoticni. .

If nursing is to attain 11 mrofescional status, a .
bachelors degree should b required from:
0. all nurses, if they @« e to bs considered as "Yorofessional®.
1. those nurses who supsrvice obthers, like head nurses,
supervisors, etc.
2. those whoss position cemands special knowledge, and
carries large res pons bil ty, like directors of
nursing service, educational directors, etc.

4 5_5

4 professional nurse, duly licensed in the State where

she practices, should be c¢llowed to:

0. plen and carry out the total nursing care of the

" patients entrusted to her.

1. plan and carry out muwreing care for her patients,
under the physician's supervision.

2. carry out the nursing care planned by the physician
and under his supervision.

Usually, the prest accorded 1o nursing in the hospital

is

O. the same as that giver to physicians, tecause nurses
are as skilled and proficient in their profession as

physicians in uhCL;ug

1. similar to that of physictherapists, medical librarians,
medical tecnnoloc;»us etc. because the nurses!
contribution to pati ients! care is about the same.

2. unique, because murses' contribution to patients!
welfare depends more upon what they are as persons
than upon their prefecsional preparation.
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Task Task{ Ot 1 {121 32 O?Oi‘O{O‘O 112Vv4¢t5 18R
Typo no. 1i213)1|1/2]|3
2 2
3
Touch 5 21 17 1 i} 2
Simple
s 1 gl 10 A 1 2
101 11 6] 9 4 - @
8 ved) [ e 1 1
13 it 61 14 ok 1
Sum 1] 8| 29| 62 THTE 1] 1 7
Total 'Sum | 68l1144122211191 261 8| s5i 20! 8 3] 71 1] 59

Baccalaureate degree students: colwan D, their perceptions of
practical nurse students! ideals

Adminis-] 14% 71 91 11 1 3 { 2
trative ;
Complex I 6l iz 24 &) % 2
201 6 11 1 1 1 3
Lo26| 9 7 R IR o T 2
27 9 8 L 2 1 2
S 3L Ll P T B 3 ; { ; 13
3
Adminis- 1y 2% X 3% & 3
trative i {
Simple i5 21 1i 13 1 By 2 3
18| 6| 12 1 I -
|
24t SF 5 5F 2 | L 2
28 7 1 Q4. 1] 3 2
Sum 1 151 39y 4% 311 4i 21 T4 1% 11 &% i)
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Bacecalaureate degree students: column E, their perceptions of
reality

Task Task! 01 1 § 2 12l otojie tvoin ? 112Y4151 8
Type no. | b 11 12]2¢2}2]1293
z P 212
z g 3
Adminis-! 147 6| 41 1 2
trative
Complex 170 4| 16 1 Ii 4
20 9] 11 Il 1 1
a&l ¥1 2N 1 31 4
27+ 51 141 1 2 3
gum 3 34 661 3P 11 71 L - ! 5 1
aAdninis- Y 3 48y 2 s b
trative
Simple 15 a0 26 1 1] 2 i}
18 5) 15 1 L 1l
24! 10| 8 gl a2 § a
; °
ks 1 0 U O ) O O I i O | ! % i 9 b5
‘Sum | 191 481 61 ?5% P -4 I S i ii 5 3
Techni~- 61 21| 14 2 l 5 g
cal
Complex 24 20 5l 2 ds 4
211 10 10 2 1
23] 5y 147 1! 17 11 1
251 14 16 =h 2t 3 J;
Sum | 201 691 2 S e 3 5 i
Techni~ 3 7y 2 = IR
cal
Simple 4 9y 2! 8 2 i bl
48 T N ¥ 2y 2
ot 113 21 1Lj 2 1y 2 1
29 1 B 2]
Sum j 1§ &4l 01 _194.- 2 21 11t 31 1f § i i 2
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4dssoclate degree students: column 4, their perceptions of baccalaureate
desree students' ideals

Tagk Task! 0 { 1 2 g 3 0 i) 2 1 1 0 ! NR
Type no. ! 3 2 3 2 ]
2 3 2
3
Adminis-~-| 141 11 al: 3 i
trative
Complex Tl 3a 3 dl:
200 14 1 1
26| 13 7. 1 1
271 1% 3
Sun 3.1 6 5 0 3_1 |
4dminis- Lt A3 2 il
trative
Simple 15 3 alt b 11
18 9 5 ¥ i 1
) 2l 1 2 Pl ,
28| 9 A 5 5 i
Sum 27 13 12 ! 2 i
; !
Techni~ 6 g1 3 4 I d |
cal i i I ‘
Complex 12 g 2 2 i 1
Al w3 1] 1 5 |
23 B 2 i 2
25 12 3 ik {
Sun 50 23 o 6+ 2 ! ‘
{
Tachni~ 31 0 41 % 2 ;
cal E
Simple A 6 4 4 1 3 i
' t
11 5 6 3 1 i §
29| 6 2 6 2 i
Sum 3L 6 22 % 178 L 5 1. § ; i
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Task ITask! 0 1} 1 2 ]330 (3 2 11 10 !
Type | no.. | | | 1 F o2 312 |1
o | 2 L3 |2
L | R
| | ]
Touch | 2y 4 4, 5 il 11 3 3
Complex | ! t
9, 8 ! 4 1 '
16! 3 3 3 g |
22! 3 4 A & 1
300 10 A 1 ! .
Sum | 28 | 14 | 19 | 13 2 1 1 T ) 1
Pouch 5 11 1] 14 ‘
Simple
7t 2 3 i 3 38
g 2 14
10, 6 i 3 2 1
13 2 o O h 1
Sunm 8 g L O T R S ! i

Associste degree students: Column B, their perceptions of diploma
stidents’ ideals

Adminie-] 141 3 o 21 24 |
trative
Complex 17 i 8 A |
20 L 11 i {
260 5 9 1 1]
27 8 - 8
Sum 2 45 s 1 i i
Adminige i 15 12 2 HiJ
trative
Simple 15 ) 12 E
18 2 i3 1
24 5 9 1 1 '
|
250 31 10| 3 | !
Sum 11. | 18 5 | 13 2 I




Task iTask! O il 2 3 0 1 2 1 0 KR
Typs , N0, i 2 3 2 i
i 2 £ 2
J 8
Techni~ 6 1 bl 3 i
cal
Complex 12 10 3 i 1
21 1 i3 i e
23 3 11 2
25| 7 8 1
Sum 12 A3 7 5 3
Techni- 3 1 13 1 il
cal
Simple % 12 2 1 1
114 12 2 ¥ 1
19 13 1 2
25 10 A 2
Sum i 60 | 10 q T 5
Touch 2 8 Y 2 S ie
Complex g
9 1 10 4 1 i
16! 6 2| & 5
22 9 i 5 !
20 i 10 3 1 ol
iSum |2 1 43 | 14 [ 15 1 2 1 1
Touch 5 3 1| 22 {
Simple {
7 b 2 10
{ g 2 1 13
I
10 10 = 2 1 i
13 2 .4 12 1| i
Sun 19 & 51 I & i
Total iSum 53 1 268 § 40 ( &3 13 ) 119 1 ] 1
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Task lask} O & 2 31y 0 ¢ 112 LI MR
Typs no. ¢ i 2 % 3 2 h [
’ 2 3 2
| 75
Associate degree students: Column C, their self ideal
Sdminis-] 14 6 9 i 1
rative . g
Complex 7 a0 3 2 i
201 10 2 A
260 6 2 6 & 1
27 7 , 6 |
Sum 39 10 27 3 I
Adminis= 1 3 12 1
trative
Simple 15 8 6 9
18 A 2 8 e 2
24, 6 9 i
28 3 3 o 1
Sum 16 6 3 311 o B
Techni~ 6 1 24 1 1
cal ;
Complex | 12 3 13 ! &
211 4 1 9 ! 1 ‘
23 5 1 8 2 ;
{
2y 2 ! 5 i
Sum 19 é 47 i & 2
Techni- 3 1 14 1
cal
Simple A 1 13 £l 1
11 14 1 1
19 3 2 g8 2 1
29 il 13 2
Sum 5 ¢ B0y 62} 3 3 5 2 §
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4ssociate degree students: Colwmn D, their perceptions of practical
students’ ideals

Task Task { O | 1 { 2 % 3 1 01 1 (110 W
Typs 12 2121l
| ‘ 2 3 2
s { 3
‘ E
Aéminis-| 14 7 4 4 1
trative !
Complex hir G - i 1 )
20 11 B 2
26 5 6 2 1 il 1
27 1.0 5 i
Sum L2 23 10 1. k) 1
]
Adminis—- 1 6 VA 3 2 il
trative g
Simple 15 { 16
18 4 6 5 1§
i
24 5 2 4 4 alk '
28 & g8 i L ‘
Sum 19 20 ¢ 16 22 2 1
3
Techni- 6 1 9 2 3 1 i
cal ;
Complex i) 1 6 6 i 1 1 {
| 21 3 10 1 1 il
23 5 5 i 3 2
25 6 i 3 1 1
| Sum 16 v 1 g 6 I |
Techni~ 3 3 é 3 3 1
cal {
Simple 4 1 & 5 4 1 1
il 74 5 2 ik I
19 2 6 2 6
29 ¢ s 6 3K 3
Sum ' 61 28 =11 18t 6 14 ' -
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Task Task |}, O 1 1 2 3 0 1 O 5R
Type no. | § 1 2 [ 1
; 2 3 | 2
| | 3
Touch 2 i 5 5 6 i
Complex ! : §
{ i
2 1 2 8 4 1 L i |
; ! | |
16 | 2| a4 2 |
{22 | 24 2] 1] m 1
§
30 i 2 6 4, 2 1 1
Sum ' 5 27 16 32 2 1 i
|
Touch 5 3 16
Simple |
' 7 2 i 14
s
g 16
0 1] 51 6f 31 1
13| | 1 14 | S
Sum | 1 T &3 > L
Total Swn | 89 [238 | a1 lwa | 19! 5! o 1
assoclate degree students: Column E, their perceptions of reality
tdminis-| 14 41 7| 4 1 i
trative
Complex 1 6 8 1 i
20 8 7 E |
26 & | 9 2 i &
27 10 o) ; !
Sunm 1 7§ 8 { 31 11 l
Adninig~ 1 4 8 3 1
trative
Simple 15 16
18 3 8 K, 1 1
24 51 74 2] 1| 1
28 3l 91 3 3:.!
Sum 1 253 321 11 { 38i 31 7] i
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Task Task 0 il 2 t 3 0] ik vy 0§ ™R
Type Nno. E 4 2 2 .
{ 2 3 2
i 3
Techni- | 6 ! 8 3 § i 1 I
cal g
Complex 12 i 6 1 1 1
g1 21 10 5 1 1
23 ] 6 3 1 2
25 2.4, 19 ! : 1
Sum 12 | 4L 1 15 3 6 E)
Techni~- 3 2 ;: 3 2 1 1
cal i
Simple 4 4 ] Z 1 2
11 8 5 1 1
19 8 3 A 1
29 el 2| x4 2
Sum 24 33§ 3. 121 5 3 |2
Touch 2 2 ¥ 21 wi § il %
Complex | ! ;
9 1l 9, 3{ 1! 1} 1!
16 2 N
22 L1 2| 9 1
30 5 | 6 ! 1
{Sum 1 25 | %6 § 32 2 2r 1 ) 1
| H
Touch 5 16
Simple
7 1 14 1
g 16
10 7 5 -, 1 1
12 1 73 ],
Sum 1| 8 5 62 1 g 1 1
Total |Sum 62 1176 | 77 1127t 201 13 2 2 3
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Diploma Students: Column B, their self ideal
Task Task] O 1 2 0 %2 &« 5 1 3 4 O 0 KR
Type no. | 29 B llueeh 8 4
1 f f 3 2
| : | i
Adminds-] 17 3 10 i L i
trative
Complex 14 2 11 1
20 5 10 1
26 ik 10 2
27 5 10 J
Sunm 22 51 P ] 2 i
i
Adminige s 16
trative
Simple 15 6 24
{18 13 2
24, 4 8 2 il 1
o8 1l 3] 1 | ;1
Sum | L 54, g ' 10 | ! it { i 1
o |
Techni- | 6 14| 2| ; f
cal ' §
Complex | 12 1 4.3 2 i
| | |
21 2| 13 * | 1
I 23 11 5 :
} H
i H ;
i 280 3. 33 1 5 1 ! |
Sum 4 [T i ! 14§ 14
;( § § ] H
Techni~ 6 5§ A
cal ’
Simple VA 1L s i L
11 14 1 3
19 12 2 1 s
]
29 12 3 10 . |
Sun | 0 2 b3t i 1 14 !




Task fTask? O i A % i 1 3 0 0 MR
Type no. P 3 2 1 | 2
; 3 2
Touch 2 9 1 6 i
Complex |
9 16 i *
{
16 8 L5
|
22 3 24 11
|
30 1 12 3 1 | (-
Sum | 1 28 8 o2 b 1 i
i § 7
Touch 5 2 14
Simple
7 6 z 7 i
8 1 15
30 12 3 al
13 2 3 13
Sum | 22 £ 52 Y e
Total Sum 31 i 303 L& &2 I 4L & 2 5 1 1.
Diploma Students: Column taelr perceptions of baecalaureate degree
studer ideals
Task | Task § 0 2 i > { O O NR
Type no. | ! ) I
| ! 2
. z § ' :
Adminis— 17 9 2 2 i
trative ; ;
Complex , 14 12 3 k'
!
20 14 1 ! i i
£ { H
{
| 26 13 3 | ’
2 | 3 | 2 |
Sum | 62 | 7 3 | 1 1
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Task ook 1 ! L IS 0 R
Type no. | ! i
E % 2
B
Touch 5 i ; 2 oy
Simple ‘
7 2 10
8 16
10 3 2
13 2 13
_ Sum 7 55
Total !Sum / g5 3 1
Diploms Students: Column C, tieir perceptions of associate degree
students’ 1}
Task Task [ { i ! NR
Typa ro. § ! §
| RS
i ! ! !
_ ! ] z |
Adminis-i 17 : L 1
trative ‘ !
Complex 1 X r
20 5 i
| |
26 2 g i
27 5 ' !
m .8 5 1
Adninis—- 1
trative : §
Simple 15 2 i
18 6 | |
24 3 9 1 ?
28 6 6 & %,
j Sum 8 40 | 13 i > |
P
Techni~ 6 4 e | 5
cal ! i
Complex 12 i % 1
i
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Diploma Students: OColumn D, iheir perceptions of practical students!?
ideals
Tesk | Task c ] 1 7 21 3 0 A 0 j R
Type | no ! i ! il 2 £ !
! i i, _,”.______; 5 ~ i
| ; | 3
Adwinis-| 17 4 9 14} 1 1
trative
Complex 14 2 11 1 2
| {
P20 6 % ; 2 1
26 3 g1 5
27 Ll g8 g & 1
Sum 21 A3 0 L1 2 'S 1
. i !
Adminis-| 1 il 4 % A
trative
Simple 15 33 2 11
18 oz = ozl 1
A
24, 3| 6§ 1] 5] ﬁ 4
i | : | i
28 ¢4 44 2] ' i 14
Sum 3 4111 134 2@ g3 L | L1
) i : | i
Techni~ 6 2 113§ 3 ' ; !
cal E § : i
Complex iz 2 9 3 21 i i
{ "
2L 2 10 i 4 i L ol
| : 3
23 61 4} & E
25 J i T T ) 1 1 !
Sum g A8 ! 12 1 30 1 d
i § |
Techni-~ B i il 2 2 i
cal ‘
Simple | 4 il gt 21 5 ! ; i
i i ; :
kil 11 1 4
i i
: f
9 7 = 2 | i
1 ; b ! !
29 2 é :
Sum 2.1 44 % 11 ! 221 ! { it i
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THE PROBLEM

Vaillot states commitment to nursing should be a goal of nursing
education aiud as a philosophy of commitment she proposes the’applica-
tion of existentialist principles. One of these principles is the
importance of the person's situation in lifé, for it is within this he
must become committed. Thus, to understand what commitment involves
for the student, to create an environment favorable to commitment in
the educand, the educator must first understand the students' situation
in the wofld. For the student nurse, this 1s existence-in-a-professional
world, and an important part of it is her Mitwelt or the world shared
with others. The Mitwelt or shared world of the nurse is constituted
by the web of inter-relationships which tie her to her co-workers and
by her perceptions of their relationships with her and with one another.

The purpose of this study was to explore the perceptions senior
students in the four types of nursing schools have of the inter-rela-
tionships existing between the four types of nurses composing the
professional world of nursing which will soon become their situation
in life as graduate nurses. It was proposed that this could be done by
identifying the patterns of identifications and distances existing among
the students by eliciting and comparing each type of student's ideals,
the ideals they attributed to each other and the ideals they were

attributed by the others.

DESCRIPTION OF THE PROCEDURE

The questionnaire Vaillot developed for her study, Commitment to

Nursing: a2 philosophic investization, was used. The questionnaire

consisted of two sets of scales designed to measure the student's



professional orientation. The sources of data for this study were
senior students within two months of graduation in one school of each
type: baccalaureate degree, assoclate degree, diploma, and practical
nurse. The questionnaires with answer sheets were sent to the Directors
of Rursing, who distributéd them to the students. Iﬁadequate responses
from the practical nurse students necessitated their omission from the

study. The data were tabulated and analyzed and the findings reported.

SUMMARY OF FINDINGS

The findings were as follows:

;. Baccalaureate degree students are highly professional in their
orientation and maintain professional distances with the other three
types of students and with reality which in their opinion are all too
traditionally oriented.

2. DBaccalaureate degree students belileve a professional identifi-
cation exists between the diploma and associate degree students and
that their orientation agrees with reslity.

3. DBaccalaureate degree sfudents believe practical nurses are
traditional in their orientation and maintain a professional distance
with everyone else and with reality.

4. Although the baccalaureate degree students are professionally
oriented, they claim no specific tasks, in reality do not see themselves
as performing a large number and do not feel graduates of any of the
other types of schools would want them to perform a large number of any
tasks.

5. Diploma students are moderately traditional in orientation

and maintain professional distances with the other thres types of



students but they are in agreement with reality. Diploma students
view baccalaureate students and associlate degree students as too
professional in orientation and practical nurses as too traditional,

in relation to their own ideals.

6. Diploma students believe an identification exists between .
baccalaureate degree students and associate degree students and a pro-
Tessional distance exists between practical nurses and all others and
between all groups and reality.

7. Associate degree students' ideals are moderately professional
in orientation but they maintain a professional distance with bacca-
laureate degree studdnts who they believe are too professionally
oriented. The associate degree students identify with the ideals they
attribute diploma students but visuwalize a professional distance between
themselves and reality even though they believe the diploma students
identify with it.

&5 Asséciate degrée students believe the baccalaureate degree
students and practical nurse students identify with no one and the di-
ploma students only with them and reality.

9. Baccalaureate degree students and associate degree students?
professional ideals agreed closely with those the other students attrib-
uted to them on the professionalization scales. Diploma students were
attributed a significantly more professional ideal by associate degree
students than they actually held.

10. No one group of studeats claimed any épecific task types as
exclusively their own.

11. All three groups would assign the majority of the touch tasks



to practical nurses.

12. Baccalaureate degree students and associate degree students
see reality as diploma graduate oriented with them performing the
majority of tasks. This agrees with the diploma students! own percep-

tion of reality.

CONCLUSIONS

On the basis of the findings of the study the following conclusions
have been made. However, as the number of participants in this study
was small the findings can be interpreted only as applying tb this study.

1. There were identifiable differences in the students' profes—
sional orientations.

2+ Although there were differences in thé three groups of stu-
dents! professional orientations, these differences were not reflected
in their conception of the tasks which compose their respective worlds.
No one group claimed any tasks as their own and there was no hierarchy
of tasks with respect to the four types of nurses.

3. The baccalaureate degrese and associate degree students'! pro-
fessional ideals are in conflict with their perceptions of the current
situation in nursing. The diploma students' ideals are in agreement
with all three types of students' perceptions of the actual status of
nursing.

4+ Commitment to nﬁrsing for the baccalaureate degree students
must be achieved in a world which is not as professional as they think
it ought to be and where they are confused as to their role.

5. The professional world in which the diploma students must



5
become committed is a world with which they are satisfied, a world in
which they ses themselves functioning. However, the diploma student's
cbncsption of nursing does not define differences between her role and
those of the nurse with a baccalaureate or an assoqiate degree, both
of whom may represént a threat to her existence.

6. Commitment for the associate degreé students must be in a
professicnal world where their perceptions of reality contrast sharply
with their ideals. They view themselves as standing alone in the real
world, claiming they perform very few of the tasks and believing none

of the other types of nurses prefer them for any tasks.

RECOMMENDATIONS FOR FURTHER STIDY

On the basis of the findings of the study and the conclusions,
the following recommendations were made.

1. A study be done to explore further the baccalaureate degres
students' professional world with the purpose of understanding what
they view their functions to be.

2. A study be done of the practical nurses' world with the pur-
pose of identifying their orientation and their perceptions of their
role in nursing.

3. An open or unstructured study be done of the four types of
students with the purpose of identifying what they believe their own
fole to be with its tasks and what they think each other's should be.

Le A similar study be done comparing graduate nurses who have
been employed some time.

5. 4 similar study be done of the faculty in each of the four



types of nursing schools with the purpose of comparing their profes—
sional orientation and identifying differences in the roles for which
they believe they are preparing their students.

6. & study be done of physicians with the purpose of eliciting
their opinions of what nursing should be and their beliefs in regard

to the educational preparation basic to performing nursing tasks.





